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ABSTRACT

This study is an attempt to produce a potential syllabus
design for elementary schoolé in Brazil.(ISt to Sth.grade)._The
fact that what is known as tfhe for a language teaching
situation can turn oﬁt to be false in other teaching contexts
is stressed from the very beginning to ensure critical readings
of the work.

The definitions presented by different linguists of the
term-syllabus and different syllabus'approaches are presented
as a theoreticaﬁ'basis for the syllabus proposed. By the same
token, the-learneré‘ interests and needs and the possible
objectives of language courses are analysed.

A detailed presentation of the situation in mind when
producing the syllabus, i.e.?-the situation in Escola Anjo da
Guarda, an elementary private school within the Brazilian system
'of edﬁcation, follows the theoretical underpinning. In'the
propqsed syllabus a form to be completed with possible‘units of
learning is described and it is built up'in.such a way that the
re;der can look ét it from two different angles: the semantic

demand viewpoint, i.e., the semantic demands on the learners

and/or the linguistic form viewpoint, i.e., the linguistic



forms the learners will work with.

The rationale behind the whole work is clarified and
exemplified through the presentation of the first two grades of
the syllabus with detailed commentary: a linguistic commentary,
i.e., an explanation regarding the choices made, and a teaching
commentary, i.e., an indication for teachers of the procedures
envisaged when qsing the syllabus. The other grades of ﬁhé
,syllabus are presented as an appendix ﬁo the work.

Possible changes and further developments concerning the
proposals studied are examined, giving evidence for the’
assumption that in language teaching only partial and temporary
conclusions can be achieved, since human beings, “who aré

unique in their learning strategies, are involved.
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,' BIBLIOTZCA CENTRAL ,

vi



RESUMO

Este estudo e uma tentativa de se produzir um curriculo
de ingles de possivel utilizégab nas escolas brasileiras de 1°
grau. 0O fato de que aquilo que ¢ verdadeiro numa situaqéo(keeg
sipo especifica, pode se tornar falso em outras sitanSes e
enfatizado desde o principio para garantir que sejam.feitas 1lei
turas criticas do mesmo.

As definigaes do termo curriculo apresentadas por dife-
rentes linglilistas e os diversos tipos de curriculo por eles
discutidos servem como base teorica para o trabalho propqsto.
Pela mesma razao, sao analisados os interesses e as necessidades
dos alunos e osApoSsiveis’objetivos dos cursos de 1ingua.

Apés as consideracoes tedricas e féita uma apresentacao
detalhada. da situacao tomada como base quandé da elaboracao do
curriéulo, neste caso a realidade da Escola Anjo da Guarda, uma
escola pérticular de ensino do 1@ grau'db sistema educacionél
ubfasileiro. Déntro do éurricﬁlo bropostb, uma tabela a ser pre-
enchidé'para cada unidade de ensino e descrita, podendo ser ana
lisada sob dois pontos de vista distintos: o ponto de vista das.

exigencias semanticas dos alunos e o ponto de vista das formas

lingﬂisticas a serem trabalhadas.

vii



Procuramos expliqitar e exemplificar a fundamentagéo de
todo 6 trabalho apravés da apresentacao das duas primeiras se-
ries do curriculo com comentarios detalhados: um coméntario
llegﬂisth:o, ou seja, uma explicaggp sobre as escolhas. feitas e um co
mentario dirigido aos professores, com uma indicacao dos proce-
dimentos visualizados em sala de aula. O curriculo das demais
séries é apresentado como um apéndice ao trabalho.

Possiveis modificagSeé'e desenvolvimento das propostas
apresentadas sao examinades,camprovando a hipétese de que no
ensino de lingua'somente'conciusaes tempprérias e parciais po-
dem ser obtidas, uma vez que cada elemento humano é um ser ﬁni

co com relacao as suas estrategias de aprendizagem.
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1. INTRODUCTION
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This research grew out of the needs of our students at an
elementary school. It began as purely intuitive work and the
experience with the students was the main source material in hand.
It is true that, as Winch (1958) points out, experience authenticates
the object of study, but I felt is wés necessary to systematize
the wﬁble process the students were undergoing in order to
establish a unity among the procedures of all teachers dealing
with them. i decided to collect the generalizations I got from
evidence and ended up writing a plan of a syllabus for English
as a foreign language which was to begin with a transcription
of what was being done in‘practice.

This work was interrupted_fot almost two years and when
I revised what was writteh before, I no longér followed the
original plan of the.syllabus. Most of the things were still valid,
but some of them had to be changed.

One of the factors that led.me to consider the work fresher
was .the work of Popper. The idea that only through criticism can
>kn6Wledge advanée is for us one of the most important in his work.
In order to look criticaily at the work we were doing, we had to
analyseAthe work standing outside the object which is certainly
not easy for teachers, but tremendously useful. We were faced with
thg fact that the process of adding new items to the existing

body of information would be endless and that we were. using



induction most of the time. Bryan Magee'(1982): in his book about
Popper, says that ""induction" is an independent logical principle,
incapéble of being inferred either from experience or from other
logical principles, and without this principle science is
impossible".

Some people might argue that science has to be precise
and therefore there is no room for such a fhing as induction. A
distinction between_hard sciences and social sciences has to be
made here. It seems to us that hard sciences can be more precise
than social sciences, since social sciences. deal with human beings
who are always submitted to changes. If being precise means being
unambiguous, then wé.agree that this is essentiAl in any Kind of
sciencg; what wevgannot ééree with is that there is no room for
induction becausevit leads to refutations, since as Popper proposes,
our theories have to be as unambiguous as possible to be clearly
exposed to refutation. Each theory tells us something more about
the world and the confrontation between the consequences of.this
theory and new obsérvable experiences leads to a new discovery
aﬁd to the search for'a better theory.

Having this is mind, we may say that this work is an
»attempt.tb formulate a syliabus design based on the existing
theories. One will certainly notice our preferences in relation

to certain theories. We will try to justify these preferences as

]. R o ' R BN -
MAGEE, Bryan. Popper. Glasgow, Collins, 1984. p.21.



clearly as possible in order to .-avoid ambiguity. The assumptions
presented can always be submitted to refutation, i.e., to
falsification, but one has to be aware that falsification in
language teaching is restricted to a particular situation, i.e.,
what is true in certain contexts proves to be false in others.
Therefore we are propqsing something which is applicable to the
here and now, consciquslyknmﬁﬁgtjmt\#wt\wzknmvéstnhé can always

turn out to be false in differént situations in the near future.-



2. JUSTIFICATION FOR THE WORK PROPOSED



~.2.1 Situation - of foreign language'teaching'in Brazil

A}

Brazil is a country which has undergone many changes in its
programme for the teaching of foreign languages. Considered
compulsory subjects in the past, they are now just recommended by
the Ministry of Education. Even so, most private and state
schools still have a foteign 1énguage includea in their programmes
and English is the main choice at tﬁe moment, although German,
French and Spanish1 are taught in some schools.

In the Brazilian educational system, a child goes to an
elementary school for eight years ("12 grau") and then there are
anothet three years in the secondary school ("22 grau") before
getting to university standard.

Usuéll& in the majority of the state schools where a
foreign language is téught, the,studehtsAhave their first contact
With the syllabuses for foreign lahguages when they get to the
~fifth grade. They follow a syllabus determinéd by the school and
its ﬁeachers up to thefﬁghUj gréde, when they finish elementary
school. Then they can either stay in the same school or move to

another one, and if they have a chance to continue studying a

1
¥ Veja, Aug 12, 1987. p.86.
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foreign language, usualdy the syllabuses are new ones and do not
take into account the previous years of language studying.

The same happens in most private schools, except for the
fact that in some of them foreign language studying»starts in the
first grade.

Another fact that can Be confirmed through an analysis of
the Brazilian educational system'is that many teachers do not
know enough of the coqtent of theif subject to pass it on to their
students. One certainly finds English teachers wﬁo are’not able
to obmmunicate iq English and in'order-to perform their‘jop they
simpiy follow the topics and structures from the "contents'" page
of a coursebook without eQen questioning their adequacy for the
specific teaching/learning situation in mind and withdut’being
able to assess or meet the students' needs: On’the other hand,
groups can be so large (approximately forty students) that it can
be very difficult for the teachers to get tb‘know all the
students, giVen that>they meet them only twice a week (two fifty-
minute classes).

Apart from this,vonlyba few schools have got extra materials
~to help their teachérs in performing their tasks. If the teachers
Qant to use é'tape—recorder in class, they have to bring their oWn

and use it in rooms where there is little acoustic help.



2.2 "Sithation in my school

The school ét which I work as an English teacher is probably
an exception in these respects. Escola Anjo da Guarda is a private
elementary school 'in quitiba, with about one thousand students
who start dealing with a foreign language in their first grade
at school and go on with the process of acquiring it up to their
eighth grade when they leave school.

The fpreign 1anguage taﬁght is English because the school.
wants to deal with a language which can be.relevant for the
students in the future. Knowiﬁg that most academic and scientific
" information is spread throughout'thé world in English2 and
bearing in mind that the students from Anjp da Guarda are among
the priviledged ones who usually get to the universities, the
school decided that Engiish is certainly the best choice for the
time being. |

AOne_importaﬁt decision was té view English as an integrated
part Qf the school general syllabus, as another meané of expression
through which concepts worked with in other areas Caﬁ be»
reinforced. Attentionﬁis(ﬁxnwmwhereQappropniate;tcithéapbateSEwhéte the

integration occurs in our chapter 5.

French scientists publish the extract of their researches in English even before
publishing them in French. (_L_g‘M_on& Paris; Oct. 1982. )

83% of the scientific annual publications are produced in English and only 22 to 24%
of these are translated to Portuguese (UNO, Washington, 1980). v
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The school providés the teachers with different sorts of
materials - OHP, tape recorders, xerox machines and video amongst
others - and'the teachers, being all fluent speakers of the
language, have developed and are constantly feeding a resources
centre with visual aids and supplementary materials according to
the students' needs and interests. Thése materials are prepared
for classes wiﬁh a maximum of twenty-five studenb;.

Working in such conditions led me to think that in order
to do what we wanted to do properly, we needed to develop a
detailed syllabus for English as a foreign language from the
first up to the eighth grade, so that all the teéchers would have
a general view of the process the students undergo and the
teaching items would be relevant'for them.

There is a common belief that nothing>worthwhile is learnt
in English classes at elementary schools andvthat only private
language institutes can do a good job in this fiéld. We claim that
if a detailed syllabus is deveioped, it may be possible to prove
thiS’View mistakénﬁJ»Oné can not forget*that if English is not
used successfully; it may disappear from the elementary schools
ahd as a consequence of this, there will certainly be fewer
people to study the language at university level, fewer people
for teaching the language in the ‘future sand . access  sto .-

world information will certainly be restricted.
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2.3 General principles of syllabus design

One of the @ain justifications for the syllabus presented
in this dissertation is that it might serve as a model for other
schools. It seems that the first step towards the improvement
of the situation in the field of foreign language teaching in
Brazil is the development of syllabuses which take into
consideration the twelve yeats that a student is going to spend
at school. Doing so, we will be able to develop a more coherent
syllabus in the sense. that the content of our subject will reflect
these twelve years in a homogeneoﬁs way. We will then avoid the
‘risk of either giving too much at one stage and neglecting other
stages or unnecessarily'repeating the same content and theréfore
preventing the students from moving forwards in the process of
learning (if not acquiring) afonﬁgﬁfianguage.

If aéquiring a language involves mastering the four
différent'skills-— lisgening, speaking, reading and writing - and
not only learning this or that rule, it means that the stgdents
will have toAbe exposed to the language and the difficulty level
will have to increase in thé four skills gradually, not forgetting
that these skills are related most of the times. For this reason,
it isvuSefﬁl to have a spiral system whenever dealing With
language learners. According to such a system, the learner is

always moving a step forwards, but never forgets what was taught
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or dealt with before. What was at first receptive knowledge
turns into productive knowledge of the language as it is shown

in the diagram below:

t
(1S year of a student at elementary school)

starting point. X:
- .='receptive .-

. receptive turns into productive +-new
receptive.item.

"Iproductive + productive
+ new receptive item.

th -
x (12 year of a student.at school)

The diagram makes it explicit that the whole process thét.
students undergq.has to be analysed in detail when designing a'
éyllabus. This way.there is a good chance that'the'prodﬁct, i.e.;
@he results achieved,.will be effective, since ldng term

results are usually more significant than short term results.



3. THEORETICAL UNDERPINNING
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3.1 TINTRODUCTION

It has'already been mentioned that the final aim of
this dissertation is the production of a syllabus for English
as a foreign language which may be suitable for certain elementary
schools in Brazil. However, before dealing with our final aim,
it is relevant to analyse and present Some theoretical suppoft
for.the following assumptions:
1. Few English teaching staff members have what might,
be cqnsidered an adequate backgrpund on theorétical
knowledge of language teaching and learning. Therefore
even a term such as syllabus may not be definable in
any clear way for most”c'eache_r-s.’ Iﬁ_'would'_ thus seem necessary
to define what we mean as a :syllabus-as weli astto introduce
teachefs to a selection of syllabus approaches and
the components proposed by a mmmen%ﬁﬂamﬂiédlingﬁsts;In
this way teachers may be in a better position to
decide on their own options after studying the
‘different existing propositions.
2. Once an adequate grasp of the basic, relevant
theoretical issues has been aChieveq, we are then in

a better position to attempt to relate the theory .to
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practice. A second assumption is that the options
taken by the teachers would probably be very closely:
related to "an analysis of socio-cultural factors
which are: part of the life of.our students. The
learners' needs would be much more precisely defined
by their teachers than by an author of a coursebook
who may not know enough about the students' reality
‘and needs. It would also seém possible to define the
learners' needs in_communicative.terms:and.then try
to define the coﬁmunicative.goals for language
teaching'and leafning.

3. After defining the students' needs it is necessary
to'matéh them with the objectives of the language
course itself. Both variables have to be considéred

~if reéuits in language teaching and learning are to
be effective in terms of students' needsﬁ
'»Qur review of the literature will be relatgd to thése
three assumptioné.h?Thus; after'studying the different views‘
presented by different agﬂiedgingﬁsmsand other specialists
" interested in language écquisition, language teaching and
language learning, we return to discuss their validity in terms

of our overall aims in chapter 6.
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3.2 REVIEW OF THE LITERATURE RELATED TU ASSUMPTION 1

3.2.1 Defining what a syllabus is

Several authors have emphasized the importahce of the
syilabus in sécond or foréign language teaching and learning.
Unfortunately, for many‘teachefs the task of syllabus design
.is very much f‘elated bto the idea ,Of simpl’y.selectiﬁg vst'r'uctural
items and grading them in a suitable order for teaching as
Brumfit and Johnson (1979) have well pointed out.

Keith Johnson (1982) states that a syllabus is a
definition of what we should teach to our students. Things like
structural items (e.g. present continuous, future going to),
signification (c.g. nationaliﬁies, paris of the body) and
language use'(g.g..language used for describing houses - in this
house there is -ff)f Developing a syllabus therefore, means
 designing a course or preparing é series of lessons. The steps
to be followed Qoﬁld*be:

a) we think about an spgcific teaching content;

vb) we draw up a list of all the items we wish to teach
or that we think the students may need, i.e., we
develop a syllabus inventory;

c) we make vafious decisions about the presentation of

these items (e.g. the order in which they will

appear), i.e., we organize our syllabus inventory.
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Richards and Rodgers (1986) state that "the term
syllabus has been used to refer to the form in which linguistic content
is specified in a course or method"l. They claim that this
definition of syllabus is associated to methods that are product
centered and not to methods which are process-based, i.e.,
methods in which language content is not a major consideration.

Dubin and Olshtain (1986) propose that a syllabus has

to describe the foil&wing items:

1. Whm;thé learners ére expected to know at the end of the
course, or the course objectives in operational terms.

2. What is to be taught or learned during the course, in

~the form of an inventory of items.

3. When it is to be taught, and at what rate of progress,
relating the inventory of items to the different levels
and stages as well as to the time constraints of the
course.

4. How it~isAto be taught, éuggesting’procedures,
techniques, and matgrials.,

5. How it is to be evaluated, suggeSting testing and
evaluating mechanismsZ.

vOne can thuslxxteivethatfdrthem syllabus is a broad subjec

reléted not only to theory, but specially to practice. They

claim that "a good language syllabus should have a well specified

1
RICHARDS, J. & RODGERS, T. Approaches and methods in language teaching.
Cambridge, Cambridge University Press, 1986. p.21. '

) .
DUBIN, F. & OLSHTAIN, E. Course design; developing programs and materials for
language learning. Cambridge, Cambridge University Press, 1986. p.28.



goal towards which all are moving; it should organize the
material so that 1eérners can constantly progress in their
‘ n

acquisition by using generalizations as stepping stones

Ron White (1982) defines a syllabué as a programme .of
teaching which specifies content, and method‘and sequence when
possible.

Yalden (1987) views a syllabus as an instrﬁment which
Aié used by the teacher and the syllabus designer to achieve "a
certain coincidence" between the needs and aims of the learners,
and the activies which will be done in the classroom. For her,
a well-developed syllabus has to be efficient. She distinguishes
two types of efficigncy: a pragmatic - efficiency,>i.e.,.economy
of time and money"and a ﬁedagogical efficiency, i.e., economy
in the management of the learning prdmxﬁ? faldéﬁ also mentions
that explicitness is fuﬁdamentél for the implementation of any
sort of syllabus and that teéchers have to take part in the
process»of course designs.bAs éhe says "to have the teachérs
participate in syllabus production - ensures complete understanding
of the end product". Unlike Dubin and Olshtain (1986), Yalden
believes that a syllabué has to define content first and only
in a later stage of development statements about materials to
be used and methodology have to be presented.

Prabhu and Carroll (1980) define syllabus as what is to

DUBIN & OLSHTAIN, p.92.



be done in the classroom rather than what parts of the content

are to be learnt.

It would seem appropriate and necessary at this stage to
glean from these applied linguists and establish certain cbmmon
ground or parameters which may be said to be mutually acceptable
by all.the authors. A syllabus may thus be defined as a study
of the teaching/learning progfamme tQ,be»developed taking one or more of

the foilowing,items into account:

a) the human beings involved in the teaching/learning5
programme;

b) what is to be done in the classj

c) the teaching contents to be worked with, i;e., the
liﬁguistic forms (structures, parts of the grammatical
system and lexical items) and/br language use
(notioné or concepts and topics);

d) when to deal Qith the teaching contents selected;

e) how to deal with the teaching contents selected.

3.2.2 Detailed descriptions of different'syllabuses

Having established what might be meant by a
syllabus we will now continue by presenting details of
vérious types of syllabuses common in language teaching.

a) Grammatical (or structural ) syllabus

Wilkins-~(1972) defines a grammaticai syllabus as a

syllabus in which the units of learning are defined in
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grammatical terms and where the sUnkmts;ﬁf exposad Lo one part of
the grammatical system at a time. lle explains that the grammatical
system involves the relationship thét exists between everything
in the language, and not only in the grammar, which 1is why

the term structuralism is frequently used.

Mackey (1966) states that in a grammatical syllabus the
rﬁles of grammar are learned‘along with groups bf words, providing
students with practice in the application of the rule, although
the'knowledge of the rules is the most imporpaht point, as the
abstract rule-learning is considered useful mental discipline.

Dubin and oighféiﬁ (1986)'m¢ntion that this sort of
éyllabus is also known as structural or linguistic syllabus,
being centred aroﬁnd grammétical_items.

The grahmatical syllabus has been heavily criticised.
Allen (1974) suggests that the grammatical syllabus leads ta\
the mani¢n113tiinl of surface structure'pattérns, but: that there is
a need to provide an insight into deep structure relationships.

Wilkins (1972) mentions'the following factls regarding
this type of syllabus:

1. it is difficult fof the learners to visualize

applicability for the knowledge they get;

2. there is usually a reduction of motivation among

students who want to get immediate practical return;

3. it aims to teach the whole system of the language
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including grammatical .items, or areas of structural
knowledge which are not relevant for all learners;

4. a confusion between grammatical.form and grammatical

meaning 1is often created;

S. there.is no rodm for tﬁe acquisition éf communicalive

competence..

As far as the labels used for syllabus are concerned,
Wilkins says that "what is implied bf use of structures is more
a revolution in methodology than a revolution in content.
"Grammar" is more usually. taught through explicit rules, while

"structures" are acquired more inductively".

Most of the criticism in relation to the grammatical
syllabus stems‘from the fact that it looks at the process of
language 1learning from only one perspective - the use of grammar
in structurés - ahd theréfore does not account for other facts
such as the contexb of the situation or the purpose and validity

of what is being taught.

b) Situational syllabus

Wilkins (1972) defines this type of syllabus as that which is
based upon - predictions' of situations_in which the learner may operate
using the foreign 1anguage;having the native speaker's use of
the language>as a parameter. IL is a learner based syllabus

which contrasts with the subject based grammatical syllabus.

4

WILKINS, D. Linguistics in language teaching. London, Edward Arnold, 1978. p.72.
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"When?" and "Where?" are the questions to be answered in this
.syllabus.

Dubin and Oshtain (1986) meﬁtion that the tourist phrase
book is a typical example of what is known' as situational
syliabus.

| The criticisms eétablished by Wilkins to this syllabus
are related to the difficulty in defining what a situablion is
and its iimibs.'

c) Notional (or semantico-notional) syllabus

The semantic unit is the core of this third type of
syllabus and thus its organization takes broad areas of meaning
such as space, time, quantity, etc, which are related to pre-

established themes.

 According:to Wilkfns‘(1976) the emphasis is on the content
rather than on the’fqrm of the -language. It tries Lo answer
the quéstion "whab?"; i.g;, "what kind of thing a learner is
1ikely to want to communicate?" The linguistigyforms are
planned according to the semantic demands of the learner and
there is no one-to-one relatiopship between grammatical
~structures and the notions they express; For Wilkiqsuthe value
of this approach lies on thé fact that the communicative value

~of everything that is'baught is considered.
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Wilkins- does. not eliminate the use of grammar. In 1974
he proposed the concept of a limited grammar, i.e., the learner
should define how'ﬁuch of the language system he would like to
learn, consciously aware -that the knowledge of the gramMatical
system of a languagg is not enough for producing messages.

Brumfit (1981) criticises‘the fact that notions may seem
. clearly definablé, but they are not and. it is not éasy Lo
specify the relations between them.

Brumfit (1981) and Paulston (1981) also poinl to the lack
of systematicity in a notiohal ongahization. Genéralizaﬁions
are not ailowed and i£ becomes difficult to establish the

progress of the learners from one stage to the other.

d) Functional syllabus

- Developed ‘at the same time as the notional syllabus,lhe
.functioﬁal syllabus: concentrates on social functions 6E language, i.e., what
one can do with theilénguage, things such as greeting people,
inviting, fefusing,whigh are viewed as the central element of
organization.

Many attemp@s were and are still done to integrate the
notional and functional syllabuses since both of them,aftempt
to shifb the sﬁress from'form into content.

The main criticism related to a functional syllabus js.



that it requires a metalanguage (called rethorical skill by
Yalden, 1987) which is usually too sophisticated for the
learner . In order to say things like "Hello", the learner has
to understand a sentence like "greet your friend informally".
Richards and Rodgers (1986) state that the terms notional
approach, notional-functional approach and functional approach
can all be substituted by communicative approach or communicative
language teaching. They say that "it is an approach that aims
to (a) make communicative competence the goal of language
teaching and (b) develop procedures for the teaching of the four
language skills that acknowledge the interdependence of language and
communication".5 Therefore notional "and functional syllabuses 
“have to take these facts inﬁo account.

’”Littlewopd.(1981) views communicative language teaching
_as little more than an integfation of grammatical-and functional
teaching.

Howatt makes a distinction bétﬁeen a."strong” and a "weak"
version of communicaﬁive language teaching quoted in Richards
and Rodgers :

"There is, in a sense, a "“"strong" version of the
communicative approach and a ”wea&” version. The weak version

which has become more or less standard practice in the last ten

: ,
RICHARDS & RODGERS,-p.66

16 .
RICHARDS. & RODGERS, p.66
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years, streéses tﬁe importance of providing learners with
opportunities to use their English for communicative purposes
and, characteristicaliy, attempts to integrate such activities
into a wider pvogram of langﬁage teaching ... The "strong"
version of communicqtive teaching, on the cher hand, advances
the claim that language is acquired throﬁgh,communitation, SO
that it is not merely a question of activating an existing but
;nert knowledge of the language, but of stimulating the
6éveiopmeﬁt of the language system itself. If the former could
be described as "learning ﬁo use" English, the latter entails
”uéing English to learn it". (1984 : 279).

e) The negotiated syllabus -

A variant of the functional syllabus, in the negotiated
syllabus the content of the language to be ﬁéed in learning
sessiops is negoéiated betweep the syllabus designer (who may
be ﬁhe-teacher) and the leérﬁér. The teacher is'vieQéd as being

part of the instructionai resources available.

f) Procedural (or tasqur activity based) syllabus

The procedural syllabus has been tried out in Southern
India since 1979.fFTabhupproposed‘that "structure can best be
learned when attention is focuéed on megning"7 therefore the
foCus'is on performance of a task,reqﬂfing the use of the foreign

language rather than on the language needed to perform it. The

7 ‘ n . . .
PRABHU,N.S. quoted in JOHNSON, K. Communicative syllabus design and methodology.
Oxford, Pergamon, 1883. p.135. ‘ -
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tasks are preceded .hy pre-tasks when the teacher pcrforms a
task which is similar to the one the learners will perform.

The language used is determined by the demands of the probleﬁ
to sélve as Christopher- Brumfiit €ﬁ$4}a)points out. Linguistic
syllabuses are not adépted,being substituted by what Prabhu
calls a "procedural syllabus", i.e., as Keith Johnson (1982)
points out,a’syllabus of tasks graded conceptually and grouped
by similarity. The content of a 1essoh énd the activities
involved are planned in advance, but nét the linguistic content.
Prabhu argues that students can not only activate structures,
but also acquire language not known before.

'g) Lexical syllabus

Very’little published material and systematic work has
been done in felation to this kind of syllabus. The rationale behind
‘it is that words generate fhe structures and grammar is taught
through these structures . Eichaeliﬂoei,. from the University
of Birmingham, gave»us‘the following'explénation for a lexical
syllabus: having a word in mind ("X") one starté»by asking
questions like "what kind of grammar does a "X" need?" and the
word creates structures related to it until a new word appeéns
-in one of the structures formed, and the whole process starts
again (for an example refer to chaptervé),

The Cobuild. English Language:Dicfionary‘(Collins, 1987)

prepared by:thaninclair and a research team from the
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University of Birmingham, is an attempt to look at the lexis

in a different way. Words are always explained in contexts

where they would be used.

Gairns and Redman (1986) in their book Working with Words

present new trends in relation to vocabulary teaching and

learning.

Jack Richards (1985) points to the importance of lexical

knowledge and the teaching of vocabulary. He bases his ideas

on the following assumptions:

1.

Native speakers of a 1aﬁguage continue to expand

their vocabulary in adulthood, whereas there is
comparatively little development of syntax in adult
life.

Knowing a word means knowing the degree of probability
of "encountering that word in speech or print. For

many words we aiso “kﬁo@" ﬁhe sort of words most
likely té be foundbassociated with the words.

Knowing a word implies knowing the limitations imposed-

on the use of the word according to variations of

~function and situation.

Knowing a word means knowing the syntactic behaviour
associated with that word.

Knowing a word entails knowledge of the underlying
form of that word and the derivations that éan be

made from it.
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6. Knowing a word entails knowledge of the network of
associations between that word and other words in
the language.

7. Knowing a word means knowing the semantic value of
a word.

§. Knowing a word means knowing many of the different
meanings associated with the word.

Richards claims for a rich concept of ‘vocabulary

although he does not present the idea of a lexical syllabus.

h) The natural syllabus

Rélatéd to the hétqralapproach of Krashen: and Terrell
(1983), based- on - second language acquisition theory, this type of syllabus
has been - “coined "natural" as it is claimed ﬁo be centred on the learner.
Acquisition activities as well as experiences have to be -provided in class
since what is learned is not available for initiating utterances
and only what is acquired can be used ‘for this purpose. Languagg
is é vehicle for communicating meanings and messages. Krashen
and Terrell state»that "acquisition can take place only when
beople understand ﬁeséages in the target lahguage"8 and therefore
the linguistic environment is very importaht. They establish
that the'primary aim of the natural approachbis the development

of basic communication 'skills - both oral and written. These

8KRI\SHEN, S.D. § TERRELL, T. The natural approach: language acquisition in the classroon.
Hayward, Alemany, 1983. p.19.
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skills are expressed through topics, situations and functions,

They also claim that "the purpose of a language course will
vary according to the needs of the students and their particular

interests".

i) The'subject—matter syllabus

Also.known>as immersion teaching (Swain,. 1978); the
subject-matter syllabus is part of a general education experience.
Other subjects are tgught through the foreign language with
the help of gestures, simplificaﬁion of language and slowing
of pace. The subject matter speciélist interacts with the foreign

., language teacher in order to provide motivating activities.

3.2.3 General concluding . comments

Having»described some possible syllabus designs, it is
important to mention here that although some syllabus are
clbsely_linked to certain methods; different methods can be
aséociated.to differeqt syllabuses;Riéhards. (1985) establishes
a very clear distinctién between one énd the cher: "whereas
the sz{labus describeé the content of a course of instruction
(in terms-of language items such as vocabulary, functions,
no?ions, and grammar, or specific listening, speaking,-reading,
or composing skills); methodology in language teaching refers

to the procedures and activities that will be used to teach the

9 -
KRASHEN & .TERRELL;ipib5, . #ii:.
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10 . . .
content of the syllabus". It is important to keep this
distinction in mind as will be evident in the development of

our dissertation. v )

3.3 REVIEW OF.THB LITERATURE RELATED TO ASSUMPTION 2

3.3.1 Introduction

It was claimed that.the options taken by the
teachers in relation to the choice of syllabus to be
used for English as a fofeign language would be very.
closely related to the analysis of socio-cultural facﬁors

‘which are part of the life of our students.

3.3.2 Review

Language feaching is more of a practical than a
theoretical acﬁivity and therefore it is necessary to
study the teaching of a foreign or second language not
only in 1inguistié,}but also in sociolinguistic terms.
The construction of hypotheses concerning the connection
between language, society and culture has to be

developed. The learning of a foreign or second language

RICHARDS, J. The context of language teaching. Cambridge, Cambridge University
Press, 1986. p.70.
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will then be viewed as not only the ability to manipulate
the structures of the language, but mainly as the mastery
of language use since language does not exist in a
vacuum {(Brumfit and Johnson, 1979).

Dubin and Olshtain (1986) mention that sociolinguists
work with speaker, hearer, setting, topic and channel,
amongst other matters and asLabov (1970) stated ”theré
are no single style speakers".ﬂymes. (1971) confirms
this claim.

In his article ”On.CommUniqative Competence" he
mentions that sociocultural factors have to be taken
into account whenever we deal With the language
development of chiidren, since children are communicating
beings and they interact in a social environment as all
human beings do. Thus if language ‘is analysed exclusively

~from a grammaticai.viewpoint, we may comevto'conclqsions
which certainly differ from the conclusions which have
taken sociogcultural factors into account. As Garfiﬁkel
says "what to grammér is imperfect, or unaécounted for,
may be thé artful accomplishment+ of a social act".

Hymes uses the expression communicative competence

to contrast a communicative view of language and Chomsky's

GARFINKEL, H. quoted by HYMES, D.H. in: On communicative competence In: BRUMFIT
& JOHNSON, ed. The communicative approach to language teaching. Oxford, Oxford University
Press, 1983. p.8. . '
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theory of competence. As Richards and Rodgers (1986)
state "for Chomsky the focus of linguistic theory was

to characterize the abstract abilities speakers possess
that enable them to produce grammatically correct
sentences in a language. Hymes held that such a view of
linguistic theory was sterile, that linguistic théory
needed to be seen as part of a more general theory
incorporating communication énd culture".

Hymes defines what a speakér needs to know to be
communicatively competent in a speech community,
acquiring knowledge and ability for language use in
relation to the folloﬁing items:

1. whether or not something is formally possible,

i.e., -i1f a language permits a structure as
grammatical (possible) or ungrammatical
(impossible) .-

2. whethef or not something is feasible or not,

i.e. if an utterance, gramwthxdiy correct,
makes sense or not.

e.g., "The mouse the cat thé dog the man the wbman

married beat chased ate had a white tail".
(grammatically correct, hardly feasible).

3. whether or not something is appropriate to

12
RICHARDS & RODGERS, p.70.
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context.

4. whgther or not something is in fact done.
(accepted usage).

Canale and Swain (1980) as well as Savignon (1983),
distinguish four dimensions of.communicative competence
presented by Righards and Rodgeré (1986):

a) grammatical competence - related to Chomsky's

linguistic competence and what Hymes intends
Aby whaﬁ'is formally possible;

b) sociolinguistic compétence - related to an
understanding of the social context where
communication occurs (role relationships,
shared information, Communicati?e purpoée for
interaction);

c) discourse competence - related to the
interpretation of message elements in terms
of interconnections and how meaning is
represented in relation to the entire text;

d) strétegic competence - related to the strategies
used by communicators in the course of
commuﬁication.

The third dimension, discourse competence, has

been ‘the concern of‘Widdowsonf He has argued that discogrse

analysis should be more valued, being the study of language in different
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s,

situations and of the relationships existing between

what happen; iﬁ theée situétions and whatvis said.
Sentences should be studied in combination and not in
isolation. He also claims that not emphasizing discourse we may tend
to have a partial view thinking that "once the competence is acquired,
performance will take care of itself".l'3 These approaches
are clearly relevant to the syllabus designer.

Halliday (1973) alsp points to the importance of
socio-cultural factors when we are dealing with languagé;
He says that studyihg the 1§nguage in relation to the
contexts within which it is used leads to a better
understanding of the way language operates as a system.
He distinguishes thrge levels of language analysis -
each one containing a set of choices available for the
individual - apd the relationship between them:

1. Theblével of behaviour; the "behaviour

pqteptial", i.e., what the individual can do.
The Jbehaviour potential" can be expressed
linguistically or not. Tfrit is expressed
linguistically then we move on to the other
two levels.

2. The level of semantics, "the meaning potential',

3
WIDDOWSON, H.G. Directions in the teaching of discourse. In: BRUMFIT. & JOHNSON, p.49.



i.e., what the individual can mean.

3. The grammatical level, i.e., what the

individual can form.

Halliday says that in order to relate these levels
of analysis we certainly need to have a semantic network.
So, from his point of view, the "meaning potential" is
the one which makes it possible to relate the level of
behaviour aﬁd the grammatical level. (As he says: "the
semantica network is an account of how social meanings
are expressed in language").14

He makes it clear that a semantic network must
be complete, accounting for all and only the "well-formed
selected expressions" for a semantic area, it should
state the relationship between. the various options it
allows, it should be related to a sociological analysis
.made in terms of beﬁaviour options and it should be
related to a grémmatical analysis in order to be valid.

Halliday, in common with Hyme;, Canale, Swain and
‘Widdowson, emphasizes the idea of a communicative
competence rather than a grammatical competence. Accordingv
to him, we get to know more about the language system
if.we relate ﬁhe oﬁtions in the grammatical system to
what the individual can mean in the different contexts
and settings since language evolves to fit these

contexts and settings.

1I*HALLIDAY,- M. Towards a sociological semantics. 1In: BRUNFIT &

JOHNSON, p.49.
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3.3.3 General concluding comments

It seems clear that socio—cultural fagtors are
determinant in the choice of a syllabus for language
learners. Richards (1985) points out that determining
the present level of co;n-petence of the students is éxtr‘emely
important as well as establishing the demands that will
be made. Needs—analysis may involve interviews with the
students to establish their language difficulties and
their perceptions. about them. Mugby (1978)15 states that
the aims of a needs analysis are to determine the
situations in which the learners will use the fqreign
language, tﬁe tasks and activities théy~ar¢ expected
to carry out or take'pért in English, ;nd'their existihg

language skills or abilities in réspect-to.those tasks.

3.4 REVIEW OF THE LITERATURE 'RELATED TO HYPOTHESIS 3

We héve‘stated thét after defining the students'
needs>it'is necessary to match them with the objectives
~ of the 1anguége course itself. These objectives' may
vary cbnsiderably, but as Richards points out “particulaf

justifications for the teaching of English in different

15
MUNBY, quoted by RICHARDS, p-GHy
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countries vary widely, but the factor common to all of
them is that English is studied because the knowledge
that it makes avéilabie is valued".

The needs of the students will demand - or not -
the inclusion of English in the general curriculum, but
the language policy adopted and the educational system
as a whole will determing its validity through the
analysis‘of the aims and goals which justify the teaching
of English and the circunstances under which this occurs.

The following.points have to be carefully studied:

a)AWhep”and wheré the language is going td be taught

It is important té defiﬁe.exactiy the levél in
whichAthé students will be exposed to the

foreign language. Primary school level; secondary
school level, university level hafe to be
considered as possiblé options. Is is also
relevant to consider whether the foreign
language will be part of tﬁe school system or

if it will be left for ﬁrivate language
institutes. In any case, one option does not
exclude the other, however it is desirable to

define the area to be covered.

16 o
RICHARDS, p.4. - - . o SR



b)

c)

The time available to teach the language

The number of hours to be devoted to language
teaching and learning affect the choice of
objectives of the language course as well as
the choice of syllabus.

How and what for the language 'is going:to be taught
Language teaching can be viewed by thé
language policy makers as an optional sﬁbject
or a compulsory subject within the general
curriculum. Once this is established the "wﬁat
for?" éan be defined. The possible reasons

for teaching the foreign language certainly
include some of the follpwing probosals,
amongst others:

~ language as an ins@rqment - of general
development of the»l?arper rather than asb‘

~instrument of information;

language as a means to
language as a means to
écquired in the native
need to be reinforced;
language as a means. of
cultures;

language as a means to

teach other subjects;
work with concepts
language and which

appfeciation of foreign

achieve scientific

and technological advancement;:
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- language as a facilitator of international
commerce, trade and communication;

- language as a means to establish the
relationship between the four different skills
(listening, speaking, reading and writing);

- language as a means to emphasize different
skills. (It may be possible to have an emphasis
on only one skill).

Whatever the case, the most important faet is
that the objectives of the course have to be realistic.
Richards states that "objectives specify precisely what
the learner should be able to do after a unit or period

17 : N
7 One has to keep in mind that the

of instruction'".
parameters within Which the language course will operate,
_and therefore the objectives will be achieved, will
depend very much'bn the facilities availagle,'and the
degree ef training and competence ef the ﬁeachers.
Finally, Wilkins (1976) presents four alternatives
concerning courses and consequently their objectives:
1. The high surrender value courses, which are
regarded as an investment for the future, i.e.,
results are usually long term results and the

objectives are established considering a long

term period.

17
RICHARDS, p-7.
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2. The limited duration courses which are similar
to the high surrender value courses, but
presentras the main difference the establishment
of ultimate objectives within a certain period
of time. Since the améunt of time may vary
considerably in:limited duration courses, the
stress on the different skills can vary.

3. The special purposes courses which_are usually
profesSioﬁal language courses, i.e., the
learners need the language in their occupation.
In this éituation usually fhe kind of language
needed is resﬁricted and the vocabulary has
a specialized character.

- 4. The reﬁedial coufses where the coﬁpeténce of
the'learnér; is not édequate and his/her
khowledge of the laﬁguage is somehow
umpredictable and Aifferent fields of the
langﬁége ﬁa?e to be covered again.

Other courses and reasons for them can be
established. We claim that as long as the facts presentea
are aﬁalysed, the chance of having a syllabus which will
be effective and will meet the students' needs and

interests will be increased.



4. PRACTICAL UNDERPINNING
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4.1 SYLLABUS ORGANIZATION

The teaching of English as a foreign language can not be
iéolated from the general syllabus of a school. As was mentioned
before, through an integration of English with the other subjects,
the students have ‘a second meags to communicate and reinforce
the concepts already acquired in the native 1anguag§:

Our first concern when organizing the proposed syllabus
was of course the student. Having the specific situation of our
school ‘in mind, we decided to build up a_syllabds suitable for
students of elementary schools, i.e., from the first up to the
eighth grade.

Referring back to the question asked by Wilkins (1972) in
his definition bf.a néﬁional syllabus - "what afé the notions
that the learner will be able to express fhrough the target
]angmge]”:l—-different characteristics of the studénts such as
age level, interests, cultural backgféund and knowledge of the
world were analysed,‘énd a compromise in relation to them was
éstabliéhed.lln order not to go beyond the scope of this

dissertation, the characteristics- of the students are not here

1 - - ' .
WILKINS, D:A. Grammatical, situational and notional syllabuses. In: BRUMFIT, C.J. &
JOHNSON,- K., ed. "~ The communicative approach to language teaching. 4h.ed. Oxford, Oxford

Univegsity Press, 1983. p.84.
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analysed in detail.

It was clear that answering Wilkins' question, items from
inventories of ianguage uses could be selected. Notions or
conceptual areas could also be defined as well ae functions to
concentrate on. Again according to Wilkihs (1972) we were in fact
deciding about "the semantic demands of the learners".

After deciding so, the linguistic-forms were lisﬁed, since
each semantic demand ie realized through a set of structures and
lexical items whichvafe part of the grammatical system of the
language in focus. It is important to mention here ﬁhat not all
the words énd structures which we decided to present to the students
weuld be part Qf their prodqctive knowledge of the language. In -
other words they would be expected to fecognize and understand, °
but not necessarily to use some of the words they were taught;
they Qould have a receptive knowledge which coeld be transformed
into prqductive knowledge in later stages (refer to the diagram
on page 11). -

In relation eo the lexical items, it was decided that for
cdmmunicative pur?oses, we would start with éeneric terms and
then meQe to more'specific onee, bearing in mind that most of
theee generic terms have a high—frequency vdluwe. An example of

this would be the use of the word meat before the productive use

2. .
WILKINS, p-84. -
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of words like steak or lamb.

The communicative value of everything taught within the
four skills - listening, speaking, reading and Qriting - was
analysed, but considering_the amount of time available for the
exposure to the language, certain limitations were imposed on thé
work, i.e., the emphasis on the skills did not always occur
simultaneously. Morebver, one knows that things are only totally
communicative in an ideal world which does not resemble the

classroom sitﬁation.
4.2 PROGRESSION THROUGH THE GRADES

In the first and seédnd grades the students are still
consolidating the acquisitioﬁ’of reading and writing in their
. ) N
native language and they are exposed.to the foreign ianguage only A
for one hour a week (two thifty—minute_classes). Thérefore I
decided to work with the 1anguagé just orally and the lexical
items selected aré Qery closely relatea to the studenbé'?eality
to make the language meaningful for thém]%Ali the 1éxicé1?
items are presented within structures, since very few lexical
items are used by themselves in real communication.

At the end of the second grade the process of revising

and expanding the structures and the lexis begins and the students

start to work with them in written form even though the stress
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on reading rather than on writing. Each time the students- have
write, they will be just selecting their sentences from a list
sentences provided as a model which appears in the beginning

each exercise under the title "remember*": They also get

familiarized with letters not used in their own language (k,y,w).

This process goeson through the third grade when the amount of

exposure to the language is still the same.

In the fourth grade students have longer classes (fifty

minutes each).aﬁd it was therefore decided that they should expand

the productive knowledge of structures and lexical items presented

in

contexts which were relevant for them. At this stage they would

also start writing without the "remember!".

In the fifth grade the grammar starts to be formalized in

the sense that the students get to know that each word used is

part of a grammatical category and each Category.will be explained.

This work goes on up the eighth grade, and listening comprehension

exercises, reading comprehension exercises and writing exercises

are conétantly dealt with.

In the seventh and eighth grades students have three

fifty—minute classes. The increase in the number of classes towards

the end of the course offers an opportunity for more exposure to

the language which is very important for the consolidation of a

solid basic knowledge of the foreign language.

" In order to visualize what would happen from the first up



to the eighth grade, the following diagram was developed:

level exposure to the procedure followed
1
language
st . .
| grade two 30' classes - language just presented
orally. l
R .
2 grade two 30' classes
Td ' ' . .
3 grade two 30' classes sts start reading 1in the

foreign language.
writing = selecting. and

copying from provided

: 2
models. l
th 4 '
4 grade two 50' classes
th .
5 grade two 50' classes models omitted,
- _Systemaqiqation_ofh .....
grammar(
th : '
6 grade two 50' classes
th
7 grade three 50' classes
th :
8 grade three 50' classes Vv

1. The amount of time for exposure to the language is not
ideal, but it is limited by the general syllabus of the
school given that there are other nine subjects to be

taught.
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2. The models presented are models for spelling and not
for written production. Whenever producing sdmething
written, students are offered a deel which serves as
the basis for their work, so as to prevent the feeling
of failure or non-ability in the foreign language.

4.3 SOME PROCEDURES FOR MOTIVATING - THE-STUDENTS

The teaching materials are developed to motivate as much
as to teach. To make the whole process enjoyable, certain

procedures are expected to take place:

4.3.1 Stories

Stories may be a great help when‘teaching a foreign
language. Teachers méy have to use the ﬁative language in
order to convey the meaning:sometimes, but gestures,
facial expression, mime, visual aids, puppets and other
sources that-teacﬁers can think of, can facilitate the

use of the foreign language.

4.3.2 'Dramatization
Dramatization is certainly a way.to guarantee
individual participation in class. A lot of shy students

tend to feel much more confident and relaxed when they
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assume a new personality in dramatization. The use of

masks, puppets and costumes can always help in rolé-play

activities..

4.3.3 Songs

Songs are fun in themselvgs and provide good models
of stress, rhythm and intonation in the foreign language.
The structures are reproduced in parrot fashion given that
the general meaning is the important point. No word for
word translation or formal explanations ofAstructures are

expected.

4.3.4 Games
vDifferént gameé always provide room for a disguised
language teaching or language consolidation activity and

are tremendously well accepted by students.

4.3.5 Pictufe library

Picture liﬁraries can be develobéd throughout the
course and they sefve as a resources centre for both
studeﬁts and teachers. Having the notions, the topics and
functions established, teachers can have different boxes
for each topic where pictures associated to them are kept.

Anyone can add new pictures at any time.



4.3.6 Book club

Book clubs can be developed at any stage. Different
titles are selected by the teachers according to the
students' interests and needs. They are distributed to
the class and the students who take them are supposed to
read them for the pleasure of reading. No tasks concerning
the language are given to the students. In the first grades,
books with pictures associated to the teaching points and

with nothing written on them can be used.

One knows that the procedures presented are just
samples of a wide range of motivating activities. In
chapter 35, relevant indications are given as to possible

uses of the suggested procedures.?

4.4 DEVELOPMENT.OF A FORM FOR THE SYLLABUS

The scale:;ofl the‘ syllabus proposed .meant‘thét
is .was?*” importanﬁ tOfikeep,pre¢i$eetrack?of what'was~being done
and when: :. In order to do this a form was developed.vThis form
had to be built: in such a way that one qould look at it from two
different points of view: the semantic demand view point or the
linguisti¢ form viewpoint. i.e., the learner wou1d know the

grammétical forms being taught and to what uses they could be put



without any stronger emphasis on one or the other.
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The form is to be filled in for each topic of the syllabus.

In terms of the structures and parts of the grammatical system

in focus, Quirk and Greenbaum*s: grammar (1978) is used as the main

reference source considering the fact that it is a well-known

basic grammar of the English language which presents the facts

about the language clearly.

The final version of the form is the following:

SEMANTIC DEMANDS

OX THE LEARNERS

LINGUISTIC

FO RMS

(REALIZATIONXNS)

ICEFTS OR KOTIOKS

FUKCTIONS

s T

R £

s

PARTS OF THE GRAMMATICAL

LEXICAL ITEMS AND EXPRESSIONS

Axp TOPICS {language usel RveoTn SYSTEM IK FOCUS
H ) B be -~ - i
a8, i - asking for and giving 1. - wnat's |‘_'nur } name? 1. present simple tense: verb be name, first name. surnaame.
i ) rd . _ .
i names. his first name? {3 person singular) - positive -Hr. Mrs, Misa, Ms.
- identifying themselves. her (surname? negative anc interrogative.
. d: What? - diff
- Hy name is M . 2. question wor . erent names in English and
i : P .
His first nawe. Hrs 3. possessive adjactives: all ortuguese
N . )
Hiss persons singular.
Her surname
Hs
2.°- My nawe isn't... My | name re ..
His first name His] first name :
Her surname Her | surpame
A% M
The table is filled in with a possible unit to give an

‘idea to the reader of how it works

in practice.



5 THE FIRST TWO GRADES OF THE :

SYLLABUS
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5.1 INTRODUCTION
In this chapter the first two grades of the
syllabus are presented. The first grade is presented in
detail, while the second grade is presented more briefly
to give an indication of how the subsequent graaes work,
In order to clarify the rationale behind the wholé
work,the syllabus is divided into units. Through the

units of the fifst grade the reader finds two_different

sorts of commentary:

a) alinguistic commentary, i.e., an explanation_about
the choices made. This commentary is'specially'directed
to applied linguists.

b) a teaching commentary, i.e., an indication for teachers
of the procedures eﬁ?isaged when using the syllébus; This
commentary includes sample pieces of materials as
they can be used in class. One has po'keep;_in mind
that élthouéh thefSamplé'exercises are présented, fhey
are indebendent from the syllabus, i.e., one can use

other exercises following the same syllabus.

5.2 UNITS PkOPOSED_FOR THE FIRST GRADE
These are the units propoéed for the first grade:
~ Unit 1 - Greetings, departures and namgs;
- Unit 2 _ Numbers (1 to 12).

- Unit 3 - Colours.
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- Unit 4 - Shapes.v
- Un;t § - At home.
- Unit 6 - At meal times.
- Unit 7 - Food.
- Unit‘ 8§ - The head and the neck.
_ Unit 9 - The family.
- Unit 10 - Pets.
- Unit 11 - Occupations.

_ Unit 12 - At school.

5.2.1. UNIT 1 - Greetings, departurés-and names.

1.1 Semantic demands on the learners

1.1.1 Topic: .. PRI

- greetings and departures.

1;1.2 Aédncepts:
- gréetings.

- departures.

1.1.3 Functions:
- greeting informally .
- greeting people at different times of the day .

- saying goodbye.



'1.1.4 Linguistic commentary
Greeting and saying goodbye to people is‘certainly
. the opening channel of communication between people who
speak different languages. One will certainly notice that
when living in a foreign country people tend to use
greetings as a way to say "I do not know your language,
but I am trying to do my best".
The degrees of formality have to be presented to
the students to make sure that one does not use the

wrong register when exposed to different situations.

1.2 Linguispigmﬁgfms

1.2.1 Structures:

Nome. Refer to 1.2.4.

1.2.2 Parts of the grammatical system in focus:

: _Nome. Refer to 1.2.4.

1.2.3 Lexical items and expressions:

1. - Héllo!/Hallo!

2. - Hi!

3. - How are you?/How afe you doing?
4. | - I'm fine, thanks. /Fine, thanks.
5. -~ Good morning!

6. - Good afternoonf

7. - Good evening!
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8. - Good night!

9. - How do you do.
10. | - Goodbye.

11. | - Bye, bye.

1.2.4 Linguistic commentary
The expressions presentéd in this unit help to
confirm that there is not a one to one equivalence
between lexical items of differenﬁ languages. Brazilian
students have to acquire the concept of evening and
modify their‘cohcept of ﬁight when dealing with English.
All the expressions are taken holistically<and

not as structures formed of different components.

1.3 Teaching commentary

1.3.1 Thewﬁm of songs to present greetings.and departures
help>to motivate the students. Since a good model is
always important, reCOfded material .can- be very
useful (refer to appendix 311 When dealing with songs
teachers should not forget to split the words-inté
meaningful groups. Chorus repetition should precede
individual repetition.

The song which is introduced at this stage can

The numbers used in appendix 2 coincide with the number of the section to which they
are related in this chapter.
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be used in all the English classes throughout the year.

1.3.2 It is important to compare the expressions used
in Portuguese and English for greetings and departures.

. The different degrees of formality have to b¢ stressed.
One knows that Hi!, Hello!, How are you doing? are very
informal expressions, while How are you? is fairly
informal and How do you do 1S very formal and only used

the first time one meets a person.

1.3.3 As it was mentioned in the practical underpinning,
stories may be very useful when teaching a foreigp
language. Teachers may need the help of the native
language sometimes, but gestures, mime, visual aids,
puppéts and facial expression,among Qme sources, can
faciiitate the use of the foreign. language most of the
time. |

Theffollowing story can be used: Humphrey Machalley
is going -to be with us during al; the English classes.
He is not from Earth, but he does not want to t¢11 us
about his planet. He loves singing and dancing. He 1is
very careful and he never forgets his»folders and books
at home. He is a very good student and he does his
homework in a very nice way. He is purple during the day

and white during the night.
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Teachers can have two different cards - one
reproducing Humphrey in purple and the other one
reproducing him in white. Teachers can then show them to
the students who will great Humphréy appropriately - good
morning and good afternoon when he is purple, good
evening and good night when he becomes white. At this
point exercise 1.1, page 57, can be used. Students look
at Humphrey and the teacher tells them what Humphrey is

saying. Then the students colour him in purple.

Sample exercise

All the exercises reproduced here are reduced to
a quarfePAOf their actual size.. Since our art work is not
particularty good, -illustration from:different§sdurcés was used, but no
~material was copied. Therefore we would like to thank the
illustrators and to apologize for not being able to list

all of them.



Exercise 1.1

.. "Mo‘ | |
{/04 ‘t, // 5‘3

e

57



1.3.4 If teachers decide to have a character who is
constantly going to be the focus of the stories invenﬁed;
then it is useful to have a rubber stamb reproducing the
character's face. Children would cértainly appreciate
having stamps in their folders. One can associate the
possibility of having stamps with neatly pfesented

exercises.

1.4 Semantic demands dn the learners

1.4.1 Topic:

- names.

1.4.2 Concépts:
- name..
- title.
1.4.3 Functions:
- asking for and giving names and titles.

~ identifying themselves.

1.4.4 Linguistic.commentary

It>is widely accepted that one can not survive in
any,culﬁure without knowing how to ask for and give
nameé. Therefore it is important to stress thaﬁ different

languages have different ways of addressing people.



1.5 Linguistic forms

1.5.1 Structures:.

- presented for the first time:

59

1. - What's your name?
his. first name?
her surname?
- My name is Mr. e e
. . Mrs
His | first name )
Miss
Her | surname :
Ms
- My name isn't ...| My | name® 'S ...
His |first name |- His | first name
Her surname Her | surname

1.5.2 Parts of the grammatical, system in focus:

d
1. present simple tense: verb be (3r

person

singular) - positive, negative and interrogative.

2. question word: what?

3. possessive adjectives:

1.5.3 Linguistic commentary

all persons singular.

The structures used for the presentation of this

topic are very simple, but extremely productive. The’

three different expressions name,

first name, surname



60
and the titles'Mr, Mrs, Miss and Ms are included to
demonstrate to phe students ::that in Brazil L. .. ..
people are frequently addressed by their first (Chrimjan)
names while in countries where English is spoken people
are frequently addressed by their surnames (family names)
preceded by a title (Mr, Mrs, Miss or Ms) or by their
first (Christian) names and surnames put together.

An important element to be analysed when Qealing
with names and titles is the context of the situation.
Since first names show familiarity and proximity in social
terms, the speaker has to make a decision whether to
use them or not in different contexts.

In their first contact with-the language the
students deal with the present simple tense of verb be
(3Pd person}singular) in- the positive, negative and
interrogative forms. Apart from that, the possessive
adjectives appear ngturally in all persons singular as
well as the‘quéstion word what. So from the very
beginning students are able to contrast théir native
language, i.ef, Portuguese, with the new language, i.e.,
English. The use of contractions (What's, isn't, name's)
is certainly -'a major difference between the two languages

in the structures presented at this stage.
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1.5.4 Lexical items and expressions:
- name, first name, surname .
- Mr; Mrs, Miss, Ms .

- different names in English and Portuguese.

1.5.5 Linguistic commentary
-The contrast between English names and names in
Portuguese can help the students to begin to recognize

characteristic sounds of each language.

1.6 Teaching commentary

1.6.1. A detailed list of English names is available in
most English dictionaries (Oxford Advanced Learner's
Dictionary of Current Eﬁglish, apbendix 7, p-1049 to
1051;.The Randon House College Dictionary, English

Given Names, p.1552 to 1558).

1.6.2 If teachers decide to use Humphrey's stbry they
can ask students to refer to the page where Humphrey
appears for the first time (eXenciée 1.1, page 57) and
complete the 1abei writing their first names (if they
already know how to write their surnames, they can write

them);
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1.6.3 The activities suggested can be covered in
approximately two classes of thirty minutes each, but as

it was mentioned, they will reoccur in almost all the

English classes.

2. UNIT 2 - Numbers (1 to 12)-

2.1 Semantic demands on the learners

2.1.1 Topic:

- numbers.

2.2.2 . Concepts?
- number. .
- quantity.
- plurality.
L - aftef, before.

- possession.

2.1.3 Functions:

- asking for and saying numbers.

2.1.4 Linguistic commentary
This unit is directly related to mathematics
teaching. The order of the numbers and the grouping of

sets of creatures and objects are stressed.



2.2

2.2.1

Linguistic forms

Structures:

- presented for the first time:

- What number is this ?
that
- It's number ..........
- What number comes before |..... ?
after
— Number............
- How many ........ can you see here?
— I CAN SEE. i ittt ittt it ettt et
- How many ........ have you got?
- I've got ........
- I haven't got ...

Parts of the :grammatical system in focus:

1.

d
present simple tense: verb be (3r person
singular) - positive and interrogative,

. ' rd
present simple tense: verb come (3 person

'singular) - positive and interrogative.

have got - positive, negative, interrogative.
modal verb can used with verb of mﬂtemjon
see.,

question words: what ? / how many ?



6. personal pronouns: I, you, it.

7. .demonstrative pronouns: this, that.
§. prepositions: after, before.

0. cardinal numbers: 1 to 12.

10. place adverb: here.

2.2.3 VLinguistic commentary

In order to present the numbers one can just have
a simple equivalence of nouns used’ in English and
Portuguese. For this purpose, structure number 1 is
the only one required. Our purpose here goes beyond
this. The concepts of quantity and plurality, after and
before, already presented in_Portuguese in other subjects,
are to be reinforced and therefore the other structures
are necessary.

The verb be is worked with in a different way.
It is used with the demonstrative pronouns in exactly
the same way it IS used in Portuguese. In later
stages it will however be important to show to the students
that the range of the meaning of the démonStrative pronouns- in
English and Portuguese is not the same (Pefmﬁtoenmémﬁx 2).

In order to have short answers - which are
naturally used in the language - and specially to focus
attention on new information, the'personal pronoun it

is introduced.
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The question word what is used in a different
grammatical ;tructure. In What's your name? (1.5.1.1)
what is the head and the only component of the guestion-
element while in What number is this? (2.2.1.1) the word
number assumes the position of . the head of the nominal group containiqé
the question element. It is interesting to notice that :students may
perceive that what in What's your name? is translated
as qual while in What number is this? it is translated
as que. The pattern of equivalence between the two languages
in- this case is one=~ to -two wonrds.

It is expected that studentsxdndtice;jthesémse
differences when using the language, i.e., when speaking
English. Formal explanations should be avoided at this
stage. ' | :%

The verb . come, used in the third person singulaf;i;
should be noticed just as a simple expression.

The modal verb can is used with verb of perception
see or with the expression have got in the positive,
negative and interrogative forms. The expression have got
canbbeAsubstituted for the verb have if there is a
preference for American English. The question ﬂnﬁsé how
many .is 1in any case associated with them, and .is very
common in future units. The reason for this is that what
a cﬁild has got or caﬁ seé is very concrete ﬁo_him or

her and concrete things are easy to manipulate and
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understand.

The place adverb here works as a place adverbial
used as a deéiétié . sign, i.e., it is used to define
the spatial element whic .is 'the.:focus of attention.iin the
quesﬁion.

The personal pronouns I/you are new items in
common structures of the language, but students have
already deélt with them in the holistic expressions used

for greetings (refer to 1.2.3).

2.2.4 Lexical items and expressions:

- number..

- ﬁumbers 1 to 12.

~ after, before.

- here.

- can, come, have got, see.
2.2.5 Linguistic commentary

The.decision ﬁo go up to number twelve instead of.
dealing just with numbers one to ten was due to the fact
that numbers thirteen to ninetegn have all got the same
ending (teen) and should be taught in a block where no

numbers with different endings appear.:
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2.3 Teaching commentary

2.3.1 Folléwing the idea of having a story line to
introduce new topics, the story of Humphrey can go on
when téaching the numbers.

"When Humphrey arrived on Earth he did not know
anyone. He was completely alone in a desert island. In
fact, he thought he was alone - but he wasn't. One day
he heard a scream. He was afraid. When he was going té
run away, he saw a little Indian. He shouted: an Indian!
ABut the Indian was not alone. Humphrey could see more
Indians now. He started counting them: one, two, three,
four, five, six, seven, eight, nine, ten little Indians!
He was trembling with fear. Then, all the Indians,
noticing that he was afraid,started singing, dancing and
screaming as Indians do in their festivals. They all kisseé

Humphrey and he realized that they were very good friends".

2.3.2 As a follow up for the story students can retell
it using Portuguese when necessary. Visual aids are

certainly a great help.

2.3.3 Teachers can present different sets of creatures
and objects and ask questions about them. The creatures

and objects used must be the same ones which appear in
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the exercises students complete at home. The exercise
proposed in this case (exercise 2.1, page 70) is in fact
a mathematical exercise done with the students from an

English language teaching perspective.

2.3.4 Humphrey's story may go on: as Humphrey loves
singing he invented a song to count the Indians ("One
Little Indian". - refer to appendix 2). While singing
the song students can be asked to scream as’Indians do
in their festivals whenever they listen to the word
Indian.

Since the teaching material is developed to
motivate as much as to teach, students can do an exercise
like exercisevz.z,page 71. Students help the Indian to
shoot at the target using the arrow and the bow while
singing "One Little Indian", .

One may question how students can cope with the
structures of the songs since they are more complex than
the structures they have seen at this stage. The option
for sbngs, as it was explained before, is based on the
fact that they provide good models of stress, intonation
and rhythm in the foﬁﬁgn language. The structures are
»reproduced in parrot fashion, but since songs are fun
in themselves they serve the purpose of motivation. The

general meaning is the important point. Word for word



60

translation and formal explanations. of structures are to

be avoided.

2.3.5 Teachers can introduce games such as sgying a
number and asking students to show the correspondent
number of fingers. The follow up for this exercise

is - exercise 2.3, page .71, in thch students cdraw their
hands.and number their fingers while saying the numbers
aloud. As an option, exercise 2.4, page 72, :can be used.
While completing the exercise students say the numbers

aloud.

2.3.6 To have a follow up of the activities at home,
teachers can ask the étudenﬁs.to dress the Indian which
appears in exercise 2.5 page 72, using paper, feather or
any‘ofher material apart from food. While dressing the
Indian, students.are éuppoSed té sing "One Little

Indian”[,

2.3.7 Rhymes can also be used. L.G.Alexander (1075),
presents a Suitable example as well as Diana Webster

and Hiroyoshi Hatori (1973) - refer to appendix 2.



2.3.8 The activities suggested can be covered in
approximately four classes of thirty minutes each. It
will however be important to make use of the structures

and songs presented throughout the year.

2.3.9 The exercises mentioned before are all presented
here. Most of the instructions are given in Portuguese
because usually the parents want to help and if they
have not got a clear instruction they do nb£’know from
where to start. This is specially true of emaiﬁses which

are done at home.

Exercise 2.1

~ Numere de acordo com a quantidade.disendc os numerce em ingles.




Exercise 2.2

~ Ajude o indiosinho & atingir o alvo. Nic esquegs s cantar » musics

Que sprendemos,

Exercise 2.3

- Desenhe suse

mios e numore os dedinhos, disxando on nimerron ew fnglea.




Exercise 2.4

Namot

Melp Humphrey to meet his friend saying the sumbers in English.

8 10

S

The instructions can be in English if the exercise

is done in class with the help of the teacher.

Exercise 2.5

" « Enfeits © indiosinho ussndo msterisis diversos. Depoia cante pars sle

» wisics Que eprendemos.
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3 UNIT 3 --Colours.

3.1 Semantic demands on the learners

3.1.1 Topic:

- colours.

3.1.2 Concept:

- colour.

3:1.3 Functions:
- asking and talking about colours.
- asking and talking about likes and dislikes.

- expressing preferences.

3.1.4 Linguistic commentary

Six/seven-year-old childrén usually have the
classification system of colours well developed in their
minds. Therefore transference to the foﬁﬂgn language is -

a relatively easy process, but one has to be aware that
the-colour spectrum.is covered in different ways in each. language,

although there is no significant difference between Portuguese and

English amongst the colours presented (refer to appendix 2).

In relation to expressing likes, dislikes and

preferences one knows that the ability to evaluate

‘things comes very early in human beings. This ability

is natural ancd spontaneous in young ghildren.



3.2 Linguistic forms

3.2.1 Structures:

- reinforced:
1. - What colour 1is this ?
that
1 o

- presénted for the first time:

2. | - What colour is my |.ooveoenan ?
your
his
her

B 8 VL

3.1 - Do you like .....ciiiii.n. ?

- Yes,vI do. / No, I don't.
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3.2.2 Parts of the grammatical system in focus:
: ) rd ,
1. present simple tense: verb be (3 person
singular) - positive and interrogétive.
2. present simple tense: verbs like and prefer

st nd . s
(1 and 2 persons singular) - positive,
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negative and interrogative with auxiliary
verb do.

3. question words: what ? / which »

4. personal pronouns: I, you, it.

5. possessive adjectives: all persons singular.

6. demonstrative pronouns: this, that.

3.2.3 Linguistic commentary

Since the students have already dealt with the
colours in other subjects, structure number 1 is used
simply for recognition, i.e., students are just learning
how to say the same colours in English. The only change
in terms of the presentation of the structure: is the use
of the noun colour (3.2.1.1) instead of the noun number
(2.2.1.1).

In structure number 1 the nominal group is formed
only by one of the demonstrative pronouns presented,while
in structu;e humber 2 it is formed by the combination of
possessive adjective +:- noun.

The use of the verbs like and - prefer with
the auxiliary verb do will be reinforcéd throughout the
course. The auxiliary is notiexplained formally -
but  one can i perceéive that knowing ' how~ the
aukiliary works with one verb in English, one can always

transfer the information to other verbs.



The students are already familiar with the use of I/you
in questions and answers. Again here it may be useful to
notice the non-correspondence of word for word in English
and Portuguese. You in this case corresponds to voce in
Portuguese and a wrong translation, i.e., you as tu, may
create confusion in the students' minds. This is specially
true of speakérs of Portuguese from Parana.

The question word whichis used as a synonym for
the question word what. Both wordsvare not interchangeable
~in all situations and awkward patterns suchivas Whichnis your

name? may: bercreated if teachers.are not aware of that.

3.2.4 Lexical items and expressions:
- colour -
- red, blue, green, yellow, black, white, pink,
.brown, orange, grey.

- like, prefer.

3.2.5 Linguistic commentary

" The primary colours (red, blue and yellow) and
the most common secondary colours (gfeen, black, white,
pink, brown, orange énd grey) are used because with

them one can describe whatever one wants.
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3.3 Teaching commentary

3.3.1 Colorful pictures may be very useful to introduce
colours. A colorful clown or mini traffic-lights are

very good examples of these.

3.3.2 Teachers can. ask question t6 the students using
differenf shapes in.different colours.: .The: teacher
says "What colour is this?" aﬁd students answer "It's

..". Not more than four colours should be introduced
in each class. Exercise 3.1, page 80? can be done

gradually as the colours are presented to the students.

3.3.3 After presenting all the colours the teacher can
have a bingo with the students. Each student gets a
sheet of paper'with nine circles. Students colour the
circles at random using a different colour for each
circle. The teacher then callsbout the colours while
sticking them on the blackboard. Each time the teacher
says a colouf which the student has got in one of the
»circles, he puts a cross on that .circle. The first
student to cross out all the colours in a vertical,
horizontal or diagonal row calls out Bingo! and becomes

the winner of the game (refer to exercise 3.2,page 80).



3.3.4 To deal with likes, dislikes and preferences
" teachers can talk about their own personal feelings first

and then ask gquestions to the students.

3.3.5 Colour-code exercises are usually motivating
materials. The teacher selects a picture and numbers each
part of it. Numbers can be repeated. Tb@%he/QKidiStﬁHMteS
éopies of the numgered pictur¢ to the students and
"establishes a code with them revising numbers and
colours. For example, if number one is red, then all the
parté of the picture which have got number one are to be
coloured in red. The teacher then asks the'students to
colour the picture at home according to the code
established in class (refer to exercise 3.3,page 81)
saying the colours in English.
3.3.6 Since the students at this level are not expected
to write anything in the foreign language,it is necessary
to establiéh from the very beginning a common code
between teacher and student so that the teacher can check
that the student recognizes. and understands what is
being presented.

Being able to deal with numbers, colours and
shapes (next unit) a student can easily do a recognition
exercise of the following type:

- colour the sitting-room in green.



- put number one in the garden.

- draw a circle around the kitchen.

Thefe is little danger of getting. a student mixed
up with two concepts at the same time (sitting-room and
the colour green in the first sentence), since the numbers,

the colours and the shapes will have been stressed beforehand.

3.3.7 Rhymes can also be introduced at this stage. {(refer

to appendix 2).

3.3.8 If songs are to be introduced, "My Bonnie" can‘be a good
example (refer to appendix 2 for the wor(_is of the song). The
teacher produces a poster with waves to be the ocean and the boat
Bonnie moves from one part of the ocean to the other.while the
students.siné the song. The foliowing story can be told beforehand:

"One déy on the desert island, the Indians wanted to know
how Humphrey got there. He started crying and mentioned that he had
a very beauﬁiful boat called Bohnie.‘It was a colourful sailing
boat. The sails were blue, white, red, yellow, green, pink and
black. But one day, whenAhe got up, his boat was not there
anymore. He then sang "My Bonnie" and the Indians were all
very sorry for him”.

At this point students can be asked to colour
Bonnie - refer to exercise 3.4, page 81 - while

singing the song.
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3.3.9 The activivites suggested can be covered in

approximately four classes of thirty minutes each.

Exercise 3.1

------------------------------

Exercise 3.2




Exercise 3.3

+ Yamom cclorir de acordo nom as bollnhl.,‘ﬂl-.ndo sa cores eam inglee?

Exercise 3.4

-~ Vemos pintar enqusnto cantawos!




2.
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4 UNIT A - Shapes.

4.1 Semantic demands on _the learners

4.1.1 Topic:

- shapes.

4.1.2 Concepts:

- basic:geometrical shapes.

4.1.3 Functions:

- asking and talking about shapes.

4.1.4 Linguistic commentary

The basic . geometrical shapes presented in.this unit have already
been worked with in other subjects, particulary mathematics,
so most of.ﬁhe.students have them classified properly in their minds:
Moreover,:there is not a major semantic shift between languages in this

specific field.

4.2 Linguistic forms

4.2.1 Structures:

- presented for the first time:

- What's’ this ?




2 - Is it a or a ?
- It's @ ¢eveiiiiiien.
3.1 ~ Show me a .....cccv.
4. | - Do you know anything which is a ...7

- Yes, I do. /.No, I don't.

- Yes, A ... Tt's a ... when you draw 1it.

4.2.2 Parts of the grammatical system in focus:
1. present simple tense: verb be (3rd person
singular) - positive, negative and interrogative.
2. present simple tense: verb know (lst and 2nd
persdns_singular) -~ positive, negative and
interrogafive with auxiliary verb do.
3. imperative (infinitive without to): verbs show
and draw.
4. guestion word: what?

5. personal pronouns: I, you, it.

demonstrative pronouns: this, that.
object pronouns: me, it.
indefinite article: a.

. pronouns: anything, which.

o O o0 N o

subordinator: when.

4.2.3 Linguistic commentary

Althought the students have already dealt with



similar structures,it is the first time the combination
question word + verb be + demonstrative pronoun
'appears.”” o

Structure 2 reemphasizes the use of the personal
pronoun it to focus attention on new information. The
personal pronoun it also refers back to the this or that
in the previous structure.

A command is introduced for the first time in
structure 3. The structure is formed by a finite verb
(the base form of a verb, without endings for number and
tense) functioning as an imperativé clause. The verb is
followed by object pronoun functioning as indirect object
and indefinite article + noun functioning as direct
object. Commands are reinforced iq_later units with
other verbs whenever ene wants to give clear instructions.

As it Was mentioned in 3.2.3 the auxiliary do is
used‘fwithout?aﬁy:66rmallexplapapion,'but one.hopes -
that studeﬁtanotice that the do-construction works in
the same way Qith different verbs as in structure
number 4. The direct object of this structure is formed
by a ﬁominal group with the"pronoun :anything as its. head °
and a rank shifted clause as qualifier.»

The question requires a yes/no ~answer. In the
case of a positive anéwér, new information. .can be added

through the use of subject (it) + verb (be) + subject



complement (a ...) followed by subordinator (when) +
clause in this case formed of subject (you) + verb
(draw) + direct object (it).

Structures 1, 2 and 3 are constantly used in
language classes when teachers want to emphasize and make
sure studénts recognize different lexical items. They
create the Basis for productive patterns in later stages,
but + they are not frequently‘used in conversation.
Structures similar to number 4 are more likely to occur in

conversational contexts.

4.2.4 Lexical items and expressions:
- shape, circle, triangle, rectangle, square.
- draw, show, know.

- inside.

4.2.5 Linguistic commentary

Onl& plane figures - - are chosen because they are
the first figures students deal with in mathematics. The
expression when you draw it is ;ncluded to avoid the
formulatiqn of false statements in terms of the knowledge
of‘the world, since objects are equivalent to ‘solid

figures and not to plane figures.



4.3 'Teaching commentary

4.3.1 When dealing with this unit teachers can ask the
students to repeat the name of the basic geometrical
shapes. After that the same shapes can be drawn using
dotted lines. Students can then be asked to go to thé
blackboatd one at a time and complete one shape and say

its name.

4.3.2 Teachers can give different instructions to the
students revising the previous units and dealing with
this unit. The following exercise is an example éf this:

Draw a red triangle inside a blue circle.

Draw three yellow squares inside a pink rectangle.

One may question the use of the word inside since
it was not - introduced before. Its use offers an
opportunity for introducing the beginning of the
prepositioﬁal system in English. If necessary, teachers
can quickly use a translation of the Word in this case
and then gé back to English.

After some bractice,different students can

formulate instructions to be followed by the class.

4.3.3 A colorful picture of someone made of different

shapes can be used to ask questions to the students.



For this ‘activity:.a -~ clown <can be very motivating

since clowns are part of the students' reality.

4.3;4 An exercise with different shapes can be produced
(see exercise 4.1, page 87L:, Studénts count the shapes
orally first with the help of the teacher who is going
to ask questions (refer to 2.2.1.3). Then the students
can colour.the shapes they have learned saying the

colours and the shapes in English.

4.3.5 As it was mentioned in 3.3.6 the shapes introduced
here will be used in recognition exercises in later

stages.

4.3.6 The activities suggested can be covered in

approximately two classes of thirty minutes each.

Ajnde noanos smlgon a colorir an Flunran descohndan ne mien

Exerciée 4.1

dircndo an rorrn ¢ a8 Forman om loglos.
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UNIT 5 - At home

5.1 Semantic demands on the learners

5.1.1 Topic:

- at home.

§5.1.2 Concepts:

- room. .

|

colour.

-quantity.

- possession.

5.1.3 Functions:

naming the rooms. of a house.

|

asking and talking about possessions.

t

asking and talking about colours.

asking and talking about quantity.

5.1.4 Linguistic éomméntary

At this stage in social sciences students will
be dealing with the relationship between themsélves and
their environmenf. Since the house is a familiar
environment to the children, the integration between
social sciences and langﬁage teaching is realiéed quite

easily.
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Structures:
- reinforced:
1 - What's this ?
that
- It's a ‘oo
o |- What colour is my e e e ?
your
his
her
- It's i e i e e e et e e

- presented for the first time:

3 - Have you got a .... in your house?
- Yes, I have. / No, I haven't.
4 - How many «+++..+. are ‘there ‘in your house?

- There is one.

— There are ... iiiieeeeeeeeeeeeeneceeennos

Parts of the grammatical system in focus:
. . rd
1. present simple tense: verb be (3 person
singular) - positive and interrogative.

2. have got - positive, negative, interrogative.

3. there is / there are - positive and interrogative.
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4. question words: what ? / how many °?

" 5. personal pronouns: I, you, it.
6. pbssessive adjectives: all persons singular.
7. demonstrative pronouns: this, that.

. 8. indefinite article: a.

5.2.3 Linguistic commentary

Structure 1 which appeared for the first time in
4.2.1.1 and structure;Z which appeared for the first
time in 3.2.1.2 are n%inforced. It is important to
emphasize that we foliow in this syllabus the spiral
system of learning a ianguage,.i.e., new elements are

introduced while known elements are constantly reinforced.

Henceforth this point will be taken for granted and we

will.jﬁst mention where the structures previously appeared
ﬁibhout‘any-further,di§cussion.,;h=r<?t:-,

Structure 3 degls with known elements arranged
in a différent way wiﬁhin the structure. It is the first
time the expression héve got is used withbut the
question phrase how mény ﬁroviding room for the short:
answers Yes, I have ofTNo, I haven't. As it. was mentioned
in 2.2.3 the expressidn have got can be substituted for
the verb to havé if there is a preference for American
English. The short answers will then be Yes, I do or

No, I don't.
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The question phrase how many is now comgined with
a new expression, i.e., there is/are (refer to structure
4). This new combination may be very difficult for the
students. Discriminating when to use it in the singular
or plural form may be a major problem since the
equivalent in Portuguese, i.e., the verb haver has got
only one form (ha) fof-sentences in the singular and
plural. The aim in structures 3 and 4 is to present

different ways to talk about quantity.

5.2.4 Lexical items and expressions:
- house.
- sitting-room, dining-room, kitchen, bedroom,

bathroom.

5.2.5 Linguistic commentary

As this stage only the main rooms of a house
are: introducedk The cultural differences such as the
tendency to have a toilet separated from a bathroom
inside the house in England while having just one sihgle

room for both in Brazil can be mentioned tb the students.

5.3 Teaching commentary

5.3.1 The introduction of this unit can be facilitated



through+:ithe (use:-v Qf a blank poster where one can
fix the different partéiof a house using visuals.
Teachers can pretend to%be the owners of the house and
describe it to the students. If there is a preference

to follow Humphrey's storyline, then teachers can pretend
that the house built up with visuals belongs to him.
Students can then be asked to put the furniture in a
blank house according to the rooms they have learned

(refer to exercise 5.1, page 93).

5.3.2 Students can try to deséribe their houses with

the help of the teacher who will ask them questions

using the structures suggested (refér to 5.2.1). They

can then bring pictures of different parts 0f'a house
taken from magazines. The teacher splits them into groups
and each group builds up a house on the blackboard or

on cardboard using the visuals.

5.3.3 Using the poster mentioned in 5.3.1, students can
sing a song invented by the teacher pointing ét each
room in the poster. After that they can sing the same
song with eyes closed tﬁinking about the rooms of their

houses.

5.3.4 An exercise associating what -you have with what



you do in each part of a house can help the children to

expand their knowledge of their ‘environment. Exercise

5.2, page 94 , is an exercise closely related to social

sciences, but linked to language teaching.

5.3.5 To cover .this unit one must think in terms of at

least six teaching periods of thirty minutes each.

Exercise 5.1

- Que tali'agors mesiliarmos 5 casa de

acordo com as palavras que

SR

aprondemos?
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Exercise 5.2

- Onde estap nossos smigos! Mumsre corretamsnte disendo o nome de cada

94
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UNIT 6 - At meal times

6.1 Semantic demands on the learners

6.1.1 Topic:

- at meal times.

6.1;2 Concepts:
- tableware.
- colour.
—Aquantity.

- possession.

6.1.3 Functions:

!

naming different objects used to set a table.

|

asking and talking about possessions.

asking and talking about colours.

t

asking and talking about,quantity.

6.2.4 Linguistic commentary

In this unit students are once more dealing with
their environment and transfering to the foreign language
concepts which tﬁey have already dealt with in Portuguese.
The context of the situation in which one needs- to

deal with tableware is delimited: at meal times. No



other contexts are mentioned at this stage.

6.2 Linguistic forms

6.2.1 Structures:

- reinforced:

e

O~

- What's this ?

that
- JIt's a v .
- Is it a ....... Or 8 +.oo..n ?
e I v -
- Have you got I R ?

Yes, I have../ No, I haven't.

How many ... have you got 7

- T can SEe ... ittt it i e

- What colour is my  |eeeeeoo.. ?
your
his
her




6.2.2 Parts of the grammatical system in focus:

1. present simple tense: verb be (3rd person
singular) - positive and interrogative.

2. have got - positive, negative, interrogative.

3. modal verb can used with verb of perception
see.

4. question words: what? / how many?

5. personal pronouns: I, you, it.

6. possessive adjectives. all persons sihngular.

7. deménétrative pronouns: this, that.

8. indefinite article: a.

6.2.3 Linguistic commentary

All tjle stan;cttnﬁes used in this unit are familiar to
the students. Structure 1 appeared for the first time
in 4.2.1.1, structure number 2 appéared for the first
time in 4.2.1.2, structure number 3 in 5.2.1.3, structurei
number 4 in 2.2.1.4, structure nuhber 5 in 2.2.1.3 and

structure number 6 in 3.2.1.2.

6.2.4 Lexical items and expréssions:
- napkin, -tablecloth, fork, knife, Spoon, plate,

glass.



6.2.5 Linguistic commentary
Only the most common elements used to set a table
are introduced. Other items can be included depending

on the students' interests.

6.3 Teaching commentary

6.3.1 When introducing the objects used to set a table
teachers can deal with realia. Setting a table in class

is an extremely motivating activity for the students.

-6.3.2 Students can be asked to draw a.table ready for a
meal. Some of them can then describe their tables to

the class with the help of the teacher.

-6.3.3 A recognition exercise can be done with the
students (refer to exercise 6.1, page 99).! The!teacher
gives the instructions to be followed by the students.
The teacher says things like ."colour the glass in red"

or "draw a circle around the napkin™.

6.3.4 An exercise involving the classification of
elements according to a definite category can integrate
mathematics teaching (defining sets of related objects),

social sciences (defining what is needed to set a table)



and language teaching (refer to exercise 6.2, page 90) ..
Students are asked to colour only the objects used to

set a table saying their names in English).

6.3.5 This unit can be covered in approximately four

classes of thirty minutes each.

Exercise 6.1

Exercise 6.2

= Flute anmente on chjaton utilfsadon pars arruesr » acan, direndo n noae

drirn cm inglra,
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UNIT 7 - Food

~J

~J
.

.1 Semantic demands on the learners

1.1
1.2
.1.3

Topic:

- food.

Concepts:

- féod.

- végétables.
- fruit.

- co'lour.

-~ quantity.

- money.

Functions:

- naming food
- asking and

- asking and

- aéking and

- describing

- asking and

- asking and

- expressing

- asking and

talking about
talking about
talking about
pictures.
talking about
talking about
preferences.

talking about

food.
colours.

quantity.

likes and dislikes.

possessions.

prices.
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- accepting and refusing.

- asking and talking about habitual actions.

7.1.4 Linguistic commentary

Once more the main reason for selecting the topic
is the relationship between the student and his
envifonment which is dealt with throughout the whole
year in social sciences. Moreover there is no point in

setting a table if one is not having a meal.

7.2 Linguistic forms

7.2.1 Structures:

- reinforced:
i' - How many ....... can you see here?
- I can se€e ...t et e e
) - Do you like ..ttt L7

'~ Yes, I do. / No, I don't.

3.0 What colour is this cees ?
that
e S V2L
- Which ..... do you préfef?
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5, - What's - this ?
that
- It's - S [
an
6. - Is it a | e or a »....?
an ' an
- It's = L
an

- reinforced, but with a new element:

7. - Do you eat ..... everyday?
- Yes, I do. / No, I don't.
8. - HaYe you got any .... at home?
- Yes, I have. / No, I haven't.
9. - What colour ‘are [ my ceee 9
is your
his
her
- J‘It's A e
They're
10. | - i prefer the ............. ... ...,




- presented for the first time:

il. - What can you see in this picture?
e S o § ¢ - - X -
12, |~ What colour are the ............ ?
- They're ...cieiiiiiiii ..
13. - I want to buy some sereeeeeeean
14. |~ How much is it l ?
are theyl
-|It's d et e e e i e e i e ceeees
They're
15 —VWould yvou like to have some ....7
- Yes, please.
- No, thanks.

7.2.2 Parts of the grammatical system in focus:

rd
1. present simple tense: verb be (3 person
. rd s
singular and 3 person plural) - positive,
interrogative.
2. present simple tense: verbs want, like, eat,

prefer (1St and an bersons singular) -
positive, negative, interrogative with
auxiliary verb dO;

3. have got - positive, negative, inﬁerrogative.

4. modal verb can used with verb of perception see.
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5. modal verb would (Would you like to + verb?).
6. question words: what? / which? / how many? /

how much?

7. personal pronouns: I, you, it, they.
8. possessive adjectives: all persons singular.
9. demonstrative pronouns: this, that.

10. definite article: the.
11. indefinite article: a(n).
12. quantifiers: any, some.

13. adverb of time: everyday.

7.2.3 Linguistic commentary

Structure 1 appeared for the first time in
2.2.1.3, structure’Z in 3.2.1.3, structure 3 in 3.2.1.1
and structure 4 in 3.2.1.4 with the noun colour and is
now used with different lexical items. They are all
reinforced in this unit.

Stfucture 6, which appeared for the first time
in’4.2.1.1 and structure 7, which appéared for the first
time in 4.2.1.2 are also reinforced, but: the indefinite
article a aésumes the form an which is the written
representation of a phonic element;'i.e., the /n/ used
as a linking device when preceding nouns which start
with a vowel.

Some of the structures have already been presented



before, but they have new grammatical elements added to
them at this stage. This is the case of structure number
7, which appeared for the first time in 3.2.1.3. The use
of the verb eat instead of the verb like is just a lexical
difference, but there is a chance now of working with

the pattern subject + verb + object + time adverbial.

The same happens with structure §, which appeared
for the first time in 5.2.1.2. The new element here is
the gquantifier any which is usually associated with
questions and negatives.

Structure number 9, which appeared for the first
time in 3.2.1.2, presents the plural form of the verb
be. To follow the general rule of number concord between
the subject and the‘verb, the personal pronoun they is
also introduced.

Structure number 10, which appeared for the first
time in 3.2.1.4, has now got the definite article the
added to tge direct object 6f the sentence.

There are five new structures presented at this
stage, but all of them inclpde some known elements.
Structure number 11 presents the wh-element placed in
first position # operator + subject + predication, All

the elements have been presented to the students since
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unit 2, although within different combinations. The
expression'in this picture is commonly used from this
point . onwards since visual aids are present in the
majority of the language classes and teachers constantly
refer to them uttering this expression.

Like structure 9, structure number 12 presents
the.verb be in the plural form together with the personal
pronoun they. The contrast between the forms used in
the singﬁlar and the forms used in the plural is the main
reason for having this structure hére. The same applies
to structure number 14. In addition, in structure
fourteen the question phrase how much is al;o introduced,
being a very practical expreésion in terms of the
students' needs.

Structure 13 presents the fofmula subject + verb
+ direct object formed of an infinitive verb + quantifier
+ noun in this case.

The expression would you like (modal verb as
auxiliary + sﬁbject + verb) followed by direct object
formed of infinitive verb +‘quantifier + nouﬁ presented
in structure 15 is, together with structure lé, a
productive commﬁnicative structure. They both serve-the
purpose of asking for things in a polite way and can be

used when talking about different subject-matters.
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7.2.4 Lexical items and expressions:
- food in general: rice, meat, egg.
- vegetables: lettuce, potato, beans, carrot.
~ fruit: tomato, apple, banana, pear, grapes,
orange, lemon, pineapple.
- thanks, please.

- want, buy, eat.

7.2.5 Linguistic commentary

The lexis in this unit has to be related to the
students' way of life in order to stress the relationship
between the student and his envirohment. To fulfil this
requirement it may be necessary to present other lexical

items.

7.3 Teaching Cbmmentary

7.3.1 To facilitate the introduction of this unit, one
can split it into thtee different parté:
a) food in general: rice, meat, egg.
- vegetable: beans.
- salad.
b) vegetables: lettuce, potato, carrot.
- fruit: tomato.
c) fruit: apple, banana, pear, grapes, orange,

lemon, pinapple.
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The reason for this division 1is ﬁo present a
complete meal first (a), then the vegetables which can
be part of a salad (b) and then the fruit which can be
served as dessert (c). Tomato is included in b because
although it is a fruit, it is always served as part of
a salad and not as dessert.

The structures propoSed in this unit are applied

to the three different parts suggested.

7.23.2 To present an element of the English culture,
fast food names can be introduced (sandwich, bacon, eggs,
cheeseburger, hot-dog, ice-cream, chips, popcorn, chewing-
gum, etc.). The influence of fast food in Brazil can be

explored. Longman's reader Fast Food provides good

illustration for this topic (refer to appendix 2).

7.3.3- Each student can be askedtxibringzivisual<ﬁ?Some
food they have learned and.the teacher can display all
the visuals on the wall pretending to have a "mini-
supermarket". Each student buys something from the
"mini-supermarket" paying the shop-asssitant (teacﬁer)
with paper money distributed beforehand. The student

can then stick the visual or draw the picture of what
he/ﬁﬁahmsbowyw on a basket saying the name of what he/she

has bought in English (refer to exercise 7.1, page 111 ).
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7.3.4 Teachers can also give orders that the students
have to bbey using gestures. If the teacher says "let's

eat a banana" all the students pretend to eat a banana.

7.3.5 Teachers can‘also think about a fruit, vegetabie
or any food the students have already learned. Teachers
then describe it to the class and the students have to
guess what it is. If the teacher says "it is rmnﬁ:- orange
and it is small. What is it?" students are expected to

answer "it is an orange'".

7.3.6 Masks_of'different fruit are very useful. As it
was mentioned in the practical underpinning, shy children
tend to be more confident and relaxed when using them.
Students can pretend they are the fruit and talk to the

class. They can also be "so0ld" to other students.

7.3.7 IfAthe teacher splits the unit into different
parts, different exercises can be produced for each part.
Exercise 7.2, page 111, is an example for the first
part. Students are asked to draw the fooa which is
missing_in the exercise and then say the names of the
different food in English. The same page can be used

for a recognifion exercise (refer to 3.3.6).

Exercise 7.3, page 112, is to be used with the
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second part. Students colour the pictures first and then
stick the plates with food on the table saying the name
of the food in English. .
E#ercises 7.4 and 7.5, pages 112 and 113, are to
be used with thé third part. In exefcise 7.4 students
colour the fruit saying their names in English. In
exercise 7.5 students colour the fruit and then stick

them on the basket (to pretend that they are in the

basket) while saying their names in English.

7.3.8 A revision exercise including all the three parts
of the unit is quite useful since one has to think in terms of
approximately 12 classes of thirty minutes to cover this
unit. Exercises 7.6, page 113, is én example of this.
Studenté can either stick visuals of different food or
draw them if they have not got énough visuals at home

as long as fhey know how to say them in English. A
picture library can help a lot. Teachers take pictures
from magazines and keep them in different folders

according to their topic.



Exercise 7.1

Exercise 7.2

de todoa elns rm inglas.

Descubra qual ¢ ease alimonto o

Aqul ests faltando ue don alimentos que aprendemos o

* luglea.

desenhe. Depoln dliga o nome
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Exercise 7.3

Exercise 7.4




SR

Exercise 7.5

dolas es ingles?

Exercise 7.6
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.8 UNIT 8 The head and the neck

8.1 Semantic demands on the learners

8.1.1 .Topic:

- the head and the neck.

8.1.2 Concepts:
- parts of thé head and the néck.
- quantity.b
- plurality.

- possession.

8.1.3 Functions:
- asking énd talking about the parts of the head
and thé'neck.
- .asking and talking about'possessions.

- asking and talking about quantity.

8.1.4 Linguistic commentary

Now that the students have already dealt with
things which are related to them using thé foreign
language, it is time to talk about people. The first person
to be mentioned is the student him/herself and his/her

‘relationship with his/her body.
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One may éuestion why starting with things rather
‘than with‘people. We would say that it is simply a
matter of choice. If one prefers to start talking about
people rather than about things, ﬁhen units 8 to 12 . have to
be presented before unit 5, provided that the sequence
6f structures and the parts of the grammatical system

in focus are carefully analysed and ordered.

8.2 Linguistic forms

8.2.1 Structures:

- reinforced:

1. | - Have you got ........ e ?

- Yes, I have. / No, I haven't.

9 - How many ....... have you got?

- reinforced, but with a new element:

3. 1" Whatv 's this ?
that
= Jt's MY | ee oo eceseecanses
your
the
a (n)
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- Show me MYy e e e i e
4.
Point to your
Touch | his
her
the
a (n)

- presented for the first time:

s What are these 7
those
- They're| MY ] eeevnennonens
your
the
6. |~ What's missing?
- A e is missing.
An
The- -

Parts of the grammatical system in focus:

: rd
1. present simple tense: verb be (3 person

rd

singular and 3 person plural) - positive,
interrogative.
2. present continuous tense (be+ missing) - positive,

interrogative.

imperative (infinitive without to): verbs show, point.

()
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4. have got - positive, negative, interrogative.

N

. question words: what? / how many?

6. personal pronouns: I, you, it, they.

~1

possessive adjectives: all persons singular.

8. demonstrative pronouns: this, that, these,
those.

9. definitive article: the.

10. indefinite article: a (n).

8§.2.3 Linguistic commentary

Structure number 1 appeared for the first time
in 5.2.1.3 énd structure number 2 in 2.2.1.4.

Structures 3 and 4 are reinforced, but have new
grammatical elements added to them. Structure number 32
appeared for the first time in 4.2.1.1. The combination
established in the answer to it (personal pronoun it as
subject + verb be + possessive adjective or article +
noun as predicate)is used for the first time.

In structure 4 the following combination is
established:

imperative verb or phrasal verb + (indirect

» object formed of object proﬁoun) + direct object formed
of possessive adjective or article + noun.

The parentheses indicate that the element can

be omitted.
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Although presented in a similar way in 4.2.1.3,
it is the first time the option of having.a direct object
formed of possessive adjective + noun with an imperative
verb appears.

Structure number 5 ﬁresents the plural form of
the demonstrative pronouns this/that for the first time.
Although the personal pronoun they as a marker of
plurality was introduced in the previous unit, number
concord between subject; verb and subject cqmplement is
reinforced here. |

Structure number 6 presents a progressive form
(be + V + ing) for the first time. The question is formed
of wh element + be + V + ing while the answer to it is

formed of subject + be + V + ing. Itmay cause some difficulty
for the students because in the equivalent form in Portuguese the
subject tends to come after the verb as in "Esta faltando a cabeca".
The verb in this case is intransitive:. The progressive form is very'
productive in the English language and it.will reoccur with other
verbs in later stages. - SN - -
8.2.4 Lexical items and expressions:

- eyes, nose, ears, mouth, cheeks, chin, head,

hair, neck, tongue, lips, tooth/teeth, face.

- miss, point to, touch.

8.2.5 Linguistic commentary

Depending on the interest and knowledge of the
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group of students, more specific elements such as eyebrow
and eyelash can be included. The selection of lexical
items can also be reduced. Items like tongue, tooth/
"teeth, lips can be omitted.

The introductién of some other parts of the body,
giving an opportunity for the students to cope with them
in English, is left for the second grade when students

deal with this topic amongst other matters in science.

8.3 Teaching commentary

8§.3.1 Inventing a song which involves touching the
different parts of the head and the neck while singing,
is an extremely motivating activity. Students can be
asked to complete a child's face while singing the same
song at home (refer to exercise 8.1, page 121, where
motor skills are developed at the same‘time the activity

is done).

8.3.2 Teachers can have a plastic bag containing
pictures of the different parts of the head and the neck.
Students are asked to_pick up a part of the head or the
neck from the bag and say what it is aloud. Teachers

can stick the different parts on the blackboard until
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a monster is formed. Students can then be asked to give

a name to him and ask him questions such as "what's your
name?", "how many ears have you got?", etc. Teachers
provide the answers pretending to be the monster disguising

their voices.

§.3.3 Teachers can creat a monster with the objects
known by the students. T eachers ask questions to the
students and form the monster on the blackboard.

e.g. teacher - What's missing?

students The eves.
teacher - So let's use an orange for one -eye
and a pear for the other.

Students can be asked to form their own monsters

at home.

8.3.4 Students can be asked to say the names 'of the
parts of fhe“face while maﬁipulating them. They have to
colour the different parts of the face, cut them out and
stick them in the appropriate place as it is presented

in exercise 8.2, page 122.

8.3.5 A fegognition exercise (refer to 2.3.6) can be
done and the same exercise can help the students to

develop their motor skills afterwards. In exercise 8.3,
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page 122, the recognition exercise using the picture of
the boy is‘done.first. Only in a later stage students

are asked to cut the picture accérding to the lines and .
put the pieces together aggin while saying the names of
the parts of the head and the neck. Jigsaws are usually

appreciated by children.

8.2.6 This unit is to be covered in approximately four

classes of thirty minutes each.

Exercise 8.1

Yamns completsr a manina cantando » -n;.lc. Que apreniecmaey




Exercise 8.2

Exercise 8.3

veeonrte nas [inhan retam o enle nonen amign na parie de
clma dizendn »m inglefa an partes da cabrca & 1 pemcngo

Lambem.
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UNIT 9 - The family

0.1 Semantic demands on the learners

9.1.1 Topic:

- the family.

O
—
~o

Concepts:
- family relationships.
- possession.

- quantity.

9.1.3 Functions:
- identifying the elements of a family.
- describing families.
- asking and talking about possessions.

- asking and talking about quantity.

9.1.4 Linguistict commentary

The first -petationships established by a human
being are usually within the family. Therefore after
dealing with the relationship between the student and
him/herself (through his/her body) if is sensible to.- talk abouﬁ

his /her relationships with the family.



9.2 Linguistic forms

9.2.1 Structures:

- reinforced:

Have you got any ........ K

Yes, I have. / No, I haven't.

How many .... have you got?

- presented for the first time:

3. - What's my
your | ... 's name?
his
her
- It's R IR ;...
4.1 What are their names?
- Theybare ............
5. - Is your ....'s name X?
- Yes, it is. / No, it isn't.
6. | - X 15 Y'S ittt iniie .

9.2.2 Parts of the grammatical system in focus:

' ~rd
1. present simple tense: verb be (3P person

singular) - positive, negative, interrogative.

2. have

got - positive, negative, interrogative.
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3. question words: what? /how many?

4. personal pronouns: I, you, it, they.

5. possessive adjectives: my, your, his, her, their

6. cardinal numbers.

7. genitive: apostrophe with proper names.
apostrophe with common nouns.

- 9.2,

Linguistic commentary

o

Structure number 1 appeared for the first time
in 7.2.1.6 and structure number 2 in 2.2.1.4.

In structure number 3 the use of the possessiﬁe
genitive with common nouns is used for the first time.

A similar structure.without the genitive was introduced
in 1.5.1.1.

In structure number 4 students deal for the first
time with the poséessive adjective their. For the last
two units students have been dealing with the combination
of the personal pronoun they plus verb be in the plural
form. The possessive adjective their is introduced as
-another element used to mark plurality.

Structure number 5 presents most of the elements
from structure 3 combined in a different way. Being a
yes/no question, the verb be assumes the first position
folldwed by the subject (your ...'s name) and the

complement (X). The question here démands a yes or no



response in relation to the validify of the predication,
as Quirk and Greenbaum (1976) mention (2.19, p.24).
Structure number 6 is very simple., but presents
the possessive genitive with proper names for the first
time. An analogue sentence in terms of meaning would be

X has a ... called Y.

9.2.4 Lexical items and expressions:
- mother (mummy)., father (daddy). brother, sister,
baby, baby brother, baby sister, grandmother

(grandma, granny), grandfather (grandpa).

9.2.5 Linguistic cqmmentary

The items selected are chosen from the point of
view of the child. There is no use introducing items
like son and daughter at this stage since the child will
tend to understand them as brother and sister since these
relationships are the ones which he/she has already

established.

9.3 Teaching commentary

9.3.1 Students can be asked to bring family albums or
family trees to show to the class. Teachers talk about

the students' families. Students can then be asked to
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complete their family trees as in exercise 9.1, page 1258,

while - saying how each member of the family is called

in English. If they have got more members in their
families they can draw some more branches in the tree.
If they have got less elements, they can complete the

tree using fruit.

90.3.2 Teachers can draw their own family trees on the
blackboard using photographs if possible. They talk about
their families and answer questions formulated by the

students.

9.23.3 Using visual aids, a family can be introduced to
the students. The same family can be reproduced on a
sheet of paper. Sfudents can colour the members of the
family while singing a song invented in class. The same
sheet can be used for a recognition exercise afterwards.

(Refer to exercise 9.2, page 128.

0.35.4 This unit is supposed to be covered in approximately

four classes of thirty minutes each.



Exercise 9.1

Compleir 8 Arvore dearnhinndn aa pranoas de ana familis r

direndo como cadas uma delan & chamads rm inglea.

Exercise 9.2

Vamoa piatar eaan famfiia rquanto cantamna a miefcn qur

firemas para ela?




5.2.10

UNIT 10 - Pets

10.1 Semantic demands on the learners

10.1.1 Topic:

pets.

10.1.2 Concepts:

pets.
quantity.
colour.

size.

possession,

10.1.3 Functions:

asking and

asking and

asking and

quantity.
expressing

expressing

talking about animals.
talking about possessions.

talking about colours, size and

likes and dislikes.

preferences.

10.1.4 Linguistic commentary

Seven/eight year-old-children are very much

interested in pets. The relationship the children have



got with pets is emphasized in this unit.

10.2 Linguistic forms

10.2.1 Structures:

LrSe]

L)

- reinforced:
e What's this ?
that
- It's a ...,
o |- What colour is | my
_your | ..... ?
his
her
e 5 v = T
3. - Have you got a ....cccvven. ?
- Yes, I have. / No, I haven't.
4.1 How many ....... have you got?
- I've got ...,
s, — Do you like .......cit i ?
- Yes, I do. / No, I don't.
6 |- Which anima;'do vou prefer?
- I»prefer the ..............




10.

to

D

- reinforced, but with a new element:

!

(¢ 4)

N

- What do you prefer: .... or ....

~ 1 prefer ...t e

- Is it big or small?

e 1 o2

-~ Which animals can you see here?

- I can see a ...., a .... and a ....

Parts of the grammatical system in focus:

1.

(%]
.

10.

11.

present simple tense: verb be (3Pd person
singular) - positive and interrogative.

have got - positive, negative, interrogative.
present simple tense: verbs like and prefer
(IS’ and 2nd persons singular) - positive.
negative and interrogative with auxiliary
verb do.

modal verb can used with verb of perception
see.

question words: what? / how many? / which?
personal pronouns: I, you, it.

possessive adjectives: all persons singular.
demonstrative pronouns: this, ﬁaht.

definite article: the

indefinite article: a.

cardinal numbers.



12, conjunction: or

15. adverb of place: here.

10.2.3 Linguistic commentary
Structure number 1 appeared for the first time
in 4.2.1.1, structure number 2 in 3.2.1.2. structure

.2.1.3. and structure number 6 in 3.2.1.4,.

U

number 3 in
although the noun animal is substitpted for the noun
colour in this unit.

The other structures are all reinforced, but
they have all got new elements added to them. Structure
number 7 appeared in 3.2.1.4, but ﬁhe question word what
is substituted for the question word which + the nmoun
colour. Apart from that,two alternatives are offered in
the same structure through the use of the conjunction
or. In Which colour do you prefer? it is very difficult
to predict the interlocutor's answer, while in What do
you prefer: ..... or .....7 there is.a 50% probability
of guessing the interlocutor's answer correctly.

Structure number 8 appeared in 4.2.1.2. At that
stage 1t was used with different nouns and therefore the
indefinite article a {n) was needed..This is not the
case in this unit, since the structure is used with
adjectives.

Structure number Q appeared in 7.2.1.11 with the

question word what and is now used again with the question



word which.

10.2.4 Lexical items and expressions:

- dog, cat, parrot, bird, tortoise, mouse, horse.
- animal, pet.

- small, big.

10.

o
(Oa]

Linguistic commentary
The main point here is selecting animals which
are part of the students' reality. Other pets can be

included according to the students' interest.

10.3 Teaching commentary

10.3.1 The traditional éong 01d MacDonald, which tells
the sﬁory of an old farmer called 01ld MacDonald and the
animals he had on his farm, can be very motivating
(refer to_appendix 2). Teachers can adapt the song to
the animals preéented. A plastic covered poster with the
picture of a farm on which teachers can stick pictures

of different animals while singing the song, is useful.

10.3.2 Rhymes involving animals can also be included
(refer to appendix 2). While saying the rhymes some

students can act out their meaning to the class.



10.3.3 Masks of different pets can be produced and

students can be asked to perform as if they were the pets.

10.3.4 It may'be helpful to have an exercise in which
students have to recognize the known pets and draw the
one(s) which is (are) missing (refer to exercise 10.1, page
135). Such activity offers an opportunity for the students
to think about what they have learned in their English

classes, i.e., the names of the pets, when they are at

home.

10.3.5 Recognizing the environment of each pet is useful
.in terms of the knowledge of the world a child haé got.
Exercise 10.2, page 135, serves this purpose. It alsoc deals
with the development 6f»the students' motor skills. The

language learning purpose is disguised, but effective.

10.3.6 This unit can be covered in approximately six

classes of thirty minutes each.



Exercise 10.1

Pinte o digs © nome dos snimsis Qqus vocs sabs em inglee & desenhe

aquels que esta faltando. *

ExercisevIO.Z

- Vamos ligar dizendo o nome dos snimais em ingles?

"
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5.2.11 UNIT 11 - Occupations

11.1 Semantic demands on the learners.

11.1.1 " Topic:

- occupations.

11.1.2 Concepts:
- occupatioh.

- possession.

11.1.3 Functions:
- asking and talking about 6ccupations.
- asking'aﬁd talking:about plans for the.fﬁtufe.
- askingvand talking about preferenées.

- asking and talking about possessions.

11.1.4 Linguistic comméntary

In social sciences students deal with the
relationship of people in society and different occupations
are bresentéd to.them. The Qell—knowﬁ occupaﬁions,
in terms of the students' reality, are reintroduced.in
English with a special care in order not to overestimate
vcerﬁain occupations or demonstrate prejudice against

others.



11.2 Linguistic forms

11.2.1 Structures:

~1

(%]

- reinforced:
i. - What's this ?
that
- It's a oo,
o |- Would you like to be a ...?
- Yes, I would. / No,-vaouldn‘t%

- reinforced, but with a new element :

3T What's his name?
her
-| His S TTNAMEeTTAS v e
Her
- It is] ceiiien. ceees
- It's

- presénted for the first time:

- What do you do?

does | he.

she




s
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s Is | my father. "a P ?
| your mother
his sister -
her brother
- Yes, | he is. / No, he isn't.
she | she
6 |- Whose ......... is it ?
| ére they
-1 It's the .......... 'S i
They're
-1It 1is X'sv.f...r ............ e
-| They are

11.2.2 Parts of the grammatical system in focus:

1< present simple tense: verb be (singular) -
positive, negative, interrogative.

2. preéent simple tense: verb do (singular) -
positive, negative, interrogative with auxiliary
verb do/does.

3.‘wouldy6u1ike to. + Verb + article + noun?

4..question words: What? / Whoseé

5. personal pronouns: all persons singular + they.

6. possessive adjectives: all persons singular.



7. definite article: the.
8. indefinite article: a.
9. genitive: apostrophe with common nouns.

apostrophe with proper names.

11.2.3 Linguistic commentary

Structures numbers 1 and 2 are reinforced in this
unit. Structure mmmeff 1 appeared for the first time in
4.2.1.1 and structure numbgr 2 in 7.2.1.15. The expression
would yéu‘like is used in the context of this unit to
express probality_of something coming into existence.

Structute number 3 is also reinforced, but it
presents a new grammatical element this time. It appeared
first in 1.5.1.1, but instead(ﬂ?having""ﬂis/ﬂer_name is
..." (nominal group formed of "possessive adjective -+ noun
as subject + V be + complement) one finds "It is ..."
(personal pronoun it as subject + V:be + complement) in
the answer to the questibn "What's his/her name?".The use
of the pronoun it referring back to his/her name in the
question is very important for the understanding of the
way the'Engiish language works using anaphoric and
cataphoric references quite frequently.

All the other structures present new combinations
-in.gfammatical termé;aStructhre number 4 preéentswdo as - .

auxiliary~(and:therefore=operator).énd doi'as the main verb.
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This is certainly a majo; problem for Portuguese .speakers
since there is no equivaience between the two languages
in this case. It can also bs considered a dangerous item
since the search fdr.a translation of do as auxiliary can
lead to misunderstandings. Structure 4 is in fact a
wh-question which reéuires.an information about the subject
in its answer, i.e., a subject complement. One knows that
other answers such as "i study English" are also possibie,
‘but they are not presentsd at this stage since the
emphasis is on occupations. The operator do in its form
'does'is introduced for ﬁhe’first time: in the context of
the question.

"In structure number 5.the formula V as first element
of the sentence + subjest (formed of possessive adjective
+ npun) + complement (fprmed of article + noun) is
preseﬁted. Being a yes/no question, it requires a short
answer using the personal pronouns he and she.

Strﬁcture number 6 presents the question word
whose .for the first time. The possessive genitive with
common nouns (in this case the occupations) and with proper
names, slthough reinforced (refer to 9.2.1.5 and 0.2.1.6),

is now presented as subject complement.

11.2.4 Lexical items and expressions:

- doctor, nurse, dentist, butcher, postman,
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policeman, :teacher, .student, letters, meat, bag,

whistle, truncheon.

11.2.5 Linguistic commentary

Apart from the occupations, one can notice that
things associated with some of the occupations are also
included: in the selection.of lexical items. This is
because, having this association, one can work with the
concept of possession (and therefore with. the question
word whose) in a realistic way.

The'occﬁpations presented may vary according to

the students' reality and interests.

11.3 Teaching commentary

11.3.1 The presentation of the different occupations.can
be facilitated through the use of visuals. Teachers can
give names tp each person and introduce them to the sﬁUdénts
as if they were their friends. Teachers say.things like
v”this is my friend Bob and he is a déctor”. Not more than
three occupations should be introduced per class.

Affer introducing the people and their occgpations,
questions can be asked using structures 2 to 5. Students
can then be asked to complete a dotted exercise giving

names to the people and saying their occupations in English
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(refer to exercise 11.1, page 143).

11.3.2 When talking about different things that people
use at WOrk, one can have visuals and realia. Different
questions can be asked to thevclass. A possible sequence
- of questions is the following:

- What's this?

- It;s a whistle.

- Whose whistle is it?

- It's.the policeman's whistle.

- What's his name?

~ It's George.

- So it's George's whistle.

An exercise»in which students cut out the things
used at work and Sfick themvnear their owners can be used
- as a follow up for this éctivity (refér to exercise 11.2,

page 144).

11.3.3 Teachers can have a bag where all the visuals of
the different occupations are kept. A student is asked to
comebto the front of the class and,pické up one of the
~visuals. Then teachefs ask him/her questions like "What's
his-nameﬁ?”ahd What does he do?". The pictures can then

be stuck on the walls of the classroom.



11.3.3 This unit can be covered. in approximately eight

classes of thirty minutes each.

Exercise 11.1

‘- Voci ¢ capes de ‘Complatar noescs amigos, escrever seus nomse ~ dizer &

profissio de cads us deles sm inglae?
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Exercise 11.2

. . .
- Yoce seria tapsr ds dar aos nossos smigos o que sles pracisam pars
trabsihar disendo a2 profimeso deles e seus objetos de trasbalho es

taglee?
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5.2.12 UNIT 12 - At School

12.1 Semantic demands on the learhers

12.1.1 Topic:

- at schobl.

12.1.2 Concepts:
- school.
- possession .
- size.
~ colour.

- quantity.

12.1.3 Functions:
- asking and talking about school objects, their
colour and size.
- asking and talking about possessionsf

- asking and talking about quantity.

12,1.4  Linguistic commentary

» Sch0o1 environment is familiar and felevant to
the children. This unit allows students to copé in
English with a well-known environment énd gives an

opportunity for revision of concepts, functions and



structures presented

in ‘previous units.

12.2 Linguistic forms

'12.2.1 Structures:

146

- reinforced:
L |- What's ﬁhis ?
that
- Jt's a Jeeoen
an
o |- What colour is your | ... ?
my
his
her
- It'sl... .........................
3 |- Is it big or small?
e I VL

4. | Have. you got a ..vveann ?
Hés he
she
~ Yés, I f"have;/No, I haven't.
’haénft.

he | has . he

she she
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s - How many ....| have you got?
has | he
she

She's

- presented for the first time:

- What havé you » got?

6. 7
‘has | he
she
- I've ot fa Joeeen...
He's an

1212;2 Parts of the.grammatical system in focus:

1. present simple_tense: verb be (3Pd person
singular) - positive and interrogative.

2. have got - positive, negative, interrogative.
3. question words: what? / how many?
4. personal pronouns: all persons singular.
5. possessive adjectives: all_persons singular.
6. demonstfative_pronouns: this, that. |

7. indefinite article : a (n).



12.2.3 Linguistic commentary

Three of the structures presented in this unit
are reinforced. Structure number 1 appeared in_4.2,1.17
structure number 2 in 3.2.1.2 and structure number 3 in
10.2.1.8.

Structuores 4 and 5 are reinforced, but present new
grammatical-eleménts this time. Structure number 4
appeared in'5.2.1.3 and structure number 5 in_2.2.1.4;
but in both caées.it is the first time have got in the
third berson singular is introduced.

Structure number 6 is presented fbr_the first
time. The combination of thé question word what and have
got allows non-predictable answers, while the yes/no
pattefn,Afeinforced in structure 4, allows answers which
have got a 50% chance of being predicted. The context of
the situgtion will determine whether to use one or the

other.

i2.2,4 Lexical items and expressions:
__desk, bag, pencil, pgn,Arubber; book, notebook?
pencil-case, pencil sharpner, biackboard,
classroom, folder, éouréebook, chalk, boafd—

wiper.
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12.2.5 Linguistic com&entary

Of all the environments, the school is the most
real for the children and the work within this.unit in certainly
facilitated because of this. The selection of items can
be expanded or restricted. The linguistic decision to
introduce teacher and student in the‘prévious unit helps
to establish a link between the two.

If there is a preference for American English, the
word eraser can be used instead ot the words rubber and

board-wiper.

12.3 Teaching commentary

12.3,1 Since the teaching-learning event takes place in
the actual environment, the use of realia is essential in
this unit. After presenting all the lexical items, teachers
can put ail the school objects in a_bag. They can then
blay.a ﬁusicél cassette. While the students listen to the
songs, they pass-phe bag from-éne to the other in a

circle. Wheﬁ thé music stops students have_to stop passing
the bag from one to the‘other. Tﬁe student with the bag
takes an object frbm it and says: "this is a ...". Teachers
then ask questions about the object using the structures

suggested.
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12.3.2 To establish the link between the previous ‘unit
and this unit, students can have an exercise in which

they write down their names, the name of a classmate and

the name of the teacher (refer to exercise 12.1, page 151).

12.3.3 Teachers give instructions to the students who

have to follow them quickly. If the teacher says "show.

me a ...", the students do it -quickty When the students
are familiar with the activity, one of them can take the
role of the teacher. The activity can be followed by a
recognition exercise (refer to 3.3.6) which can be used

as homework afterwards as in exercise 12.2, page 151, where
the students have to colour what a student takes to

school while saying the names of the objects in English.

12.3.4 This unit is supposed to be covered in approximately

six classes of thirty minutes each.
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Exercise 12.1

Exercise 12.2




5.5 UNITS PROPOSED FOR THE SECOND GRADE

The sgcond grade is an expansion of the first
grade. One can notice that many of the concepts, topics
and functions coincide and that more stfuctures and
lexical itéms within the same concepts, topics and
functions are presénted. In this section, linguistic
comméntéfy.is_westnkmed to néw elements, while a teaching
commentary is included only whenAsimilar activities have
not been suggested:before.

These are the units proposed for the second grade:

Unit 1 - The family.
Unit 2 - Colours, shapes and sizes.
Unit 3 - Animals.
Unit 4 - Numbers (0 to 1010').'
Unit 5§ - At home.
Unit 6 - Clothes.
" Unit 7 - The body.
Unit 8 - A‘bikthday party (revison of food and tableware).

Unit 9 - Toys.
Unit 10 - Greetings and saying goodbye.
‘Unit 11 - Personal identification.

Unit 12 - Introducing people formally and informally.
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.1 UNIT 1 - The family.

Semantic demands on the learners

.1 'Topic:

- the family.

.2 Concepts:

- family relationships.
- possession.

- quantity.

.3 Functions:

- identifying the elements of a family.

- describing their families.

- asking and talking about possessions.

- asking and talking about quantity.
- asking for and giving names.

- .identifying themselves.

(W)

(%)



1.2 Linguistic forms

1.2.1 Structures:

- reinforced:

- What's

His

your

his

her

name 1s

Her

name?

- What's

_Her

my

your

his

her

- What  a

- They a

re their

re ....

names?

- Is

your
his

her

........ 's name X7

- Yes, it is. / No, it isn't.

- Have you got any .............. ?

- Yes, I have. / No, I haven't.



.2.

6 - How many .... have you got?
- I've got ..ttt
7o | = X 48 Y'S teuenriiaaaan

What's X's ........ ﬂs name?

- It's .. ie e Gt e e e e e ‘.
~ | His NAME 1S & e e oeeoosoess :

| Her

- Who's X's I I TP ?'

She's

Parté of the grammaﬁical system in focus:

1.

rd
present simple tense: verb:be (3 “person

' singular) - positive, negative,
interrogative.
have goﬁ - positive, negative, interrogative.
question words: what? | how many? | who?

personal pronouns: I, you, it, they.
possessive adjectives:>my, your, his, her, their.
cafdinal numbers.

genitive: apostroﬁhe with proper names.

apostrophe with common nouns.



1.2.3 Linguistic commentary

In structure &, the occurrence of the possessive
genitive -with common nouns is a known element,'but'it-is'the first ~
time that the nominal group forming the subject of the sentence - : ' -
presents é»possesSive. -
| In structufe 9 the wh word who asks for the
predication of thevsubject. In fact, structures 8 and 9

request the. same .answer. The point to be stfessed here

is that there are different ways of asking for the same

kind of information.

1.2.4 Lexical items and expressions:
- mother (mummy), father (daddy), grandfather
(grandpa), grandmother (granny); brother; sister,
bgby brother, babygsister,ibaby, ﬁnclé, aunt,

son, daughter.

1.2.5 Linguiétic commentary
~ More family relationships are presented here. One
hopes that having the concept of brother and sister

clearly established in their minds, students can understand

the concepts of daughter and son now.
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1.3 Teaching commentary

1.3.1 Exercises similar to the ones presented in the

first grade can be produced, but_this time other elements
of the family can appear (refer to exercise 1.1, page 158)A
and larger family trees can be used (refer to exercise

1.2, page 158).

1.3.2 Teachers can distribute sheets of paper with
pictures of the members of a family. They describe the
family to the students while they look at it carefully
(refer to exercise 1.3, page 159). Teaqhgrs say:A'This
is Little Dracula's family. Joyée is his mother and Ernest
is his father. Molly is Little Dracula's graﬁdmother aﬁd
George is his grandfather. Jack is his father and Lily.
ié his sister. They are very_happy'..

As a follow up teachers give instructions related
.to the family mentioned to be followed_by the studénts:

1. Link Little Dracula's fathef and his mothér.

2. Draw a circle around Little Dracula's brother.

31 Colour his sister in yellow.

4. Drawva rectangle around his grandmother.

5. Colour his grandfather in blue.

Questions can be asked afterwards:

- Who's Joyce?



1.3.3

What's Little DraculaFS sister's name?

etc.

This unit can be covered in approximately

classes of thirty minutes each.

Exercise 1.1

four

Exercise 1.2

-

Complets & hrvore desenhando pessoas de sua familia.




Exercise 1.3

ESCOLA ANJO DA cuum
Ensinc de 19 ¢r

gﬁi?ﬂﬁ

H ||ol

{ L _1_)racula g ,,/é

RACU’LR

ILV
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§5.3.2 UNIT 2 - Colours, shapes and sizes. '

2.1 Semantic demands on the learners

~2.1.1 Topic:

- colour.

2.1.2 Concept:

- .colour.

2.1.3 Functions:
- asking and talking about colours.
- asking and. talking about likes and dislikes.

- expressing preferences.

2.2 Linguistic forms

2.2.1 Structures:

- reinforced:
) - What colour is this ?
that

— It'S t ittt et s

5 - What colours do you like?
- I like ..o and

3’ -~ Do you like ............ ?
- Yes, I do. / No, I don't.
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g | Which colour do you prefer?
- I prefer ......¢ ...
5| What colour is my ced?
your
his
her
e A U

2.2.2 Parts of the grammatical system in focus:

1. present simple tense: verb be (3rd person
singular) - positive~and intefrogative.

2. present siﬁple tense: &erbs like and prefer
(iSt and énd f'persons'singular) —.positive;
hégativevand ihterrogative with auxiliary.verb
do.

3. question words: what? / which?

4. personai pronouns: I; you, 1it.

5. demonétrative pronouns:.- this, that.

6. possessive adjectives: all persons singular.

2.2.3 Lexical items and expressions:
- colour.
- red, blue, green, yellow, black, white, pink,

brown, orange, grey, beige.
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- like, prefer.

2.2.4 Lingﬁistic commentary

The words light and dark are introduced here'td
demonstrate to the studepts how gradation within the
same colour is worked with in English. It may not cause
any difficulty since Portuguese and English follow the

same procedure in this respect.

2.3 Teaching Commentary

2.3.1 Students can be asked to draw a rainbow using the
colours they have learned. Their rainbows can be stuck

on the walls of the classrooms.

2.3.2 Following Newton's idea students can produce discs
having the different colours on them so that whenever
they turn them round quickly they can see the colour

"white.

2.4 Semantic demands on the learners

2.4.1 Topic:

-~ shapes.



2

2

‘4.2

.4.3

Concept:

- basic geometrical shapes.

Functions: .

- asking and talking about shapes.

2.5 Linguistic forms

2.

2.

5.1

5.2

Structures:
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- reinfofced:
L. - What's this ?
that
- Jt's a ..o
9. |~ Is it a . or a ...?
- TE's @ it iiin e
3. - Show ME 8 e v esonseocsasa

- Do you know anything which is a
-~ Yes, I do. / No, I don't.
- Yes. | A It's a

“ e s o

an

. .. when you draw it

Parts of the grammatical
1. present simple tense:
singular) - positive,

2. present simple tense:

system in focus:
d
verb be (3.r person

negative and interrogative.

t d
verb know (ls and 2"
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persons singular) - positive and interrogative
with auxiliary verb do.

3. imﬁerative (infinitive without to): verb show.
'4. question word: what?

5. persdﬂal pfonouns: I, you, it.

6. demonstrative pronouns: this, that.

7. -object pronouns: me, it.

8. indefinite articles: a (n).

9. pronouns: anything, which.

10.,sub6rdinator: when.

2.5.3 Lexical items and expréssions:
- shape, circle, triangle, rectangle, square.
- draw, show, know.

- inside.

2.6 Teaching commentary ' .

2.6.1 Students can be asked to draw something that they
have already learned in English using only the four basic

geometrical shapes they have dealt with in this unit.

2.7 Semantic demands on the learners

2.7.1 Topic:

- sizes.



2.7.3 Function:

- asking and talking about sizes. -

2.8 Linguistic forms

2.8.1 Structures:

- presented for the first time:
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A
- Is this ; ... big or small?
!

that

- Are | these

those

— | It's | i e et e e S

. VThey're‘

2.8.2 Parts of the grammatical system in focus:

rd
1. present simple tense: verb be (3 person

: ' ~d : ' .
"singular and 3r person plural) - positive

and interrogative.

2. personal pronouns: it, they.

3. demonstrative pronouns: this, that,

4. conjunction: or.

2.8.3 Linguistic commentary

these, those.

The structure presentedvhere deals with verb be in

the éingular or plural form + subject formed of
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demonstrative pronouns in the singular or plurai forms +
noun followed by complement formed of two adjectives
(big and Smail) which have got the conjunction or between
them to offer the possibility of choosing bétween the
two alternatives when answering the question.
In the answer td the duestién the suﬁject

(demonstrative pronoun.in the singular or plural form +

noun) 1is substituted by the personal pronouns it or they

depending whether tﬁe subject in the quesﬁibn_was_in the
singular or plural form. The personal prohouns work as
anaphoric‘reference to the subject in the question. The
subject is followed by the verb in the contracted form and
one of the adjectives as subject complement.

Although -this combination is new, all the elements

are known by the students.

2.8.4 Lexical items and expressions:

- big;>small.

2.9 Teaching commentary

2.9.1 Teachers can have sets of circles, triangles,

Arectangles and squares in different colours and in two

different sizes: big and small. All the cards can be

displayed on a table. Teachers describe one of them to
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the class (é.g.fl'm thinking about a big red triangle")
and students are asked to come to fhe table, pick up thé
card which corresponds to the description and show it

to the class saying "This is the big red triangle'.

'2.9.2 . This iunitffcanébbe covered . in épproximately
two classes of thirty minutes each since thevstudents
would be dealing with semantic demands and linguistic
forms which they have already worked with-in the first

grade.
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§.3.3 UNIT 3 - Animals

3.1 Semantic demands on the learners

3.1.1 Topic:

- animals.

3.1.2 Concepts:

- wild_ and domestic animals.

quantity.

colour.

size.

3.1.3 Functions:
- posseséion.
- asking and talking about animals.
- asking and talking about possessions.
- asking and talking about colours, size and
quantity.
- expressing likes and dislikes.

- expressing preferences.

3.1.4 Linguistic commentary
Haviﬁg dealt with pets which are usually domestic

animals, the contrast between wild .and domestic animals
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is now established. Students have already dealt with this

distinction 1in science and therefore the concepts are just

reinforced here.

3.2 Linguistic forms

3.2.1 -Structures:

- reinforced:
4o What's .this ?
that
- It's a ..... e eeee
s |- Which.animal is this?
- It's a ..... R .
3. " What colour is my el ?
- your
his
her .
-this
that
- Jt's .t i i e e s e ae e
4. | Is it big or small?
- Tt's ittt iiii i T ‘o
5. - Which animals can you see here?
| - I can see a ...., @ ...x and a ....
6. | - Havé you got a ..... at home?
—‘Yes, I have. / No, I haven't.
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10.

11.

12.
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- J've got ....... i i
- How many ..... can you see here?
- I can see ....... e e ee e

Do you like?

Yes, I do. /No, I don't.

Which animals do you 1like?

I like the ..... and the .....

‘Which animal do you prefer?

I prefer the ......... e

Which animal-do,you prefer: the

Parts of the grammatical system in focus:

1.

. N N V d
present simple tense: verb be (3F person

singular) - positive and interrogative.

have got —‘positive, negative, interrogative.

present simple teﬁse: verbs like and prefer

(1 st

negative

n ,
and 2 persons singular) - positive,

verb do.

verb can used with verb of perception

question

personal pronouns: I, you, it.

and interrogative with auxiliary

see.

words: what? / how many? / Which?
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7. possessive adjectives: all persons singular.
8. demonstrative pronouns: this, that.
9. définite article: the.
10. indefinite articie: a (n).

11. cardinal numbers.

3.2.3  Lexical items and expressions:

- bird; tortoise, cat} dog, parrot,
horse, giraffe, honkey, lion,
tiger,’zebré, cow, hen, rabbit,
pig; mouse, elephant.

- big, small.
3.2.4 Linguistic commentary
.As with the pets, other animals can be included

here according to the students' interest.

3.3 Teachiﬁg commentary

3.3.1 A visit to a zoo where students can see - a lot of
the animals presentedvin class is very motivating and
~useful as long as teachers explore the semantic demands
on the»learners as well ‘as thellinguistic forms.
suggeéted. As a follow up to the visit, students caﬁ be

asked to stick visuals or draw on a farm the animals



they have seen there and know how to say in English

(refer to exercise 3.1, page 173).

3.3.2 If it is not possible to go to a zoo, teachers can
pretend to have the animals coming from the zoo to visit
the students. A bus can be drawn on the blackboard and

visuals of different animals are stuck on its windows.

3.3.3 Guessing gamés present a challenge fof the

students. Using the vocabulary known, teachers deécribe
different animals (e.g. "It's big and grey. Which animal
is it?) and studentslhave to guess the answer ("It's an

elephant").

3.3.4 To make students think about the animals'and how
they are called in English, an exercise similar to

exercise 3.2, page 173, can be used as homework.

'3.3.5 This wunit can be covered. in. appfbximatelyA;

five classes of thirty minutes each.
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Exergise 3.1




5.3.4 UNIT 4 - Numbers (1 to 100)

4.1 Semantic demands on the learner

4.1.1 Topic:

- numbers.

4.1.2 Cohcepfs:
~ number.
4'quéntity.
”.ﬁlurality.
- after, before.

- age.

4.1.3 Functions:
- asking for and say;ng humbersf
- asking people's'age.
—1statingrone's age.

- asking~and talking about telephone numbers.

4.1.4 Linguistic. commentary
Apart from expanding the use of numbers in
mathematics teaching, other contexts in which the knowledge

of numbers is required are presented.



Linguistic forms

Structures:

reinforced:

175

- | Whic¢h { number|{is | this 7
What that

- TIt's number ....¢¢ieeeeee.

- Is it number ............ ?

- Yes, it is, / No, it isn't.

- What number comes |before| ...7
after
- Number .....
- How many ...... can you see here?
- I can see ...... ettt
- How many have | you | got?
has he
she
~ I've got ... e et
He's
She's
-1 haven't BOL vvvienaceenns ..
He |hasn't
She
- What's | my telephone number?
your
his
her




2.2

2.3
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Parts of the grammatical system in focus:

1.

10.

11

present simple tense: verb be (singular) -
positive, negative and interrogative.

r
present simple tense: verb come (3 person

singular) - positive and interrogative with

~auxiliary verbe do.

have got - positive, negative, interrogative.

can used with verb of perception see.

question words: what? / how many? / which?

personal pronouns: all persons singular.

possessive adjectives: all persons singular.
demonstrative pronouns: this that.
prepositions: after, before.

cardinal numbers:~d to 100.

. adverb of place: here. -

Lexical items and expressions:

- pumbers: 0 to- 100.

-

_How old

telephone number.

. I'm «e+es... years old.
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4.2;4 Linguistic_commentary

The expressions used to talk about age are taken
holistically and not as structures formed of different
.components. Being completely different from the expressions
‘which are equivalent in_meaning'in Portugueée, they may
cause difficulty to the students. Formal explanéﬁions

are to be avoided.

4.3 Teaching commentary

4.3.1 To introduce the new numbers.and‘revise the ones
which the students have already learned, the following
story can be told: "I was going to my friend's house the
other day when I suddenly saw a very nice street. It was
. 1. .

called Numbers' Street. I could hear a lot of noise
coming from one of the houses and I decided to go there.
There were some children playing and I talked to one of
them. He told me that they all lived in the same house.

] . 2 .
It was a beautiful red house. The children were very

, 2, 3, 4, 5, 6, 7, 8, 9,

nice and their names were 0, 1
10, 11, 12;3 Next to their house there was a blue house
-with a label on it. It‘said "Teen”.4-I decided to go

there too. I kndcked at the door apd an adolesqent came

to me and said "Welcome to the Teen family. Teen is our

surname and we live here because we do not like very
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young children nor old people. Our names are 13, 14, 15,
.16, 17, lé and 19".5 I was surprised. I thanked him for
his explanations and went to another hogse which.was néxt
to them. It was the house of the "Ty" family. It had a
label on it and it was painted green. Some people came’
to the door and they were all holding canes. Their names
were 20, 30, 40, 50, 60, 70, 80 and 90.’ T said hello to
them and.deéided to cross the street.to'get to know who
lived there. They all shouted: nyNo, don't do this!" I
stopped and asked why I shouldn't cross the street. Their
énswer waé that in that big White house on the other side
of the.street lived a very, very old man who was SO angry
that he.lived alone. His name was 100. I then decided
not to go tb_the other side of. the street and asked the
old people if #hey nevervplayed fogethgr with their
neighbours.‘Oné of them téld me that they used to go for
a walk with somé 'of'.t‘jﬁ'e children‘sometimés, but never.w-ith the
teenagers. For~example, 20 could go for a waik with 1 and
then they would hold hands and become'Zl, or 30 cpuld go
for a walk with 3 and they would hold hands and become
33. I was very glad to hear about that. I enjoyed my
visit to the Numbers' Street very much and I intend to go

~there again very soon'".

1
Teachers put a label with the name of the street
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"on the blackboard.
Teaqhers draw the_red‘house on the blackboard.

Teachers write the numbers in figures inside the

red house.

Teachers draw a blue house next to the red house

and stick a label on it saying "TEEN".

Teachers write the numbers in figures inside

"the house.

Teachers draw a green house next to the blue

house and stick a label on it saying "TY".

Teachers write the numbers in figures and they

also draw a persoﬁ holding a "cane" (the "y") g%{

Teachers draw a big white house on the other
‘'side of the street and stick a label " A HUNDRED".

They also write 100 in figures inside the house.

4.3.2 As a follow up for the story teachers can clean
the houses and‘ask different students to come to the

blackboard and'write a certain number in the correct house.
They can then receive "the photo" of the.Numbers' Street

to be compléted at home (refer to exercise 4.1, page 180).

4.3.3 A bingo with numbers can be very motivating.
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Teachers have to give very clear instructions in the
beginning of the éctivity to maké sure that communication
is established in the foreign language. Expressions like
"I've got it" aud "I haven't got it" will be freduently
used and thereéore need to be emphasized before the
beginning of the game. Teachérs can either distribute

cards with differeht humberS'or ask the students to produce
their own cards with five numbers on them. The numbers are
coloured when the teacher ‘calls thém out. The fifst
»student to colour all the numbefs says "bingo!" and winé

the game.

4.3.4 This wunit can. be covered in- approximately

four classes of thirty minutes each.

Exercise 4.1

NGm Be'rs‘
Street
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5.3.5 UNIT 5 - At home

5.1 Semantic demands on the learners

5.1.1 Topic:

- at home.

5.1.2 Concepts:
- room.
- furniture.
- phyéical space.
- colour.
- . quantity.

- possession.

'5.1.3 Functiqps:

,—,asking,gnd talking about tﬁe rooms of a.house.u
- askiﬁg and t%lking about colours and quéntityﬂ
- expfessing likés and dislikes.

- asking and talking about possessions.

5.1.4 Linguistic commentary-

Having dealt_with thé rooms of a house previously,
'each room is now studied in detail and with the_
inﬁroductidn of differéﬁt pieces of furniture the lexical

items are expanded.
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5.2 Linguistic forms

5.2.1 Structures:

- reinforced:
1. | - What can you see in the ....?7
~ In the ... I éan see ... and ...
- In the .L. I can see‘a..”v‘an‘f.. and ~
s |- What is | this | ?
that
— Tt'S @ veenieen.s
3.' - What are these | ?
those
— They are . ...t eeesan
.. - What colour is thé N
- Tt'S ittt i e e ey
5, - How many...s are there in}| this | house?
.that
my
your
his
her
- There are .......... D
- There is one.
6. - Is there a‘... in the ...?
—’Ygs, there is. / No, there ins;t.
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7 - Are there any ... in the ...7?
- Yes, there are. / No, there aren't.
8 - Do you like my ...7?

- Yes, I do. / No, I don't.

- presented for the first time:

9. - ‘What is there in the ;.;?
- In the ... there is a ..., an .....
...... and @ ...00e.n
- In the ... tﬁere are ..., e and

Parts of the grammatical system in focus:
. . : rd -
1. present simple tense: verb be (3 person
. . rd i .
singular and 3  person plural) - positive
“and interfqgative.
o : st d
2. present simple tense: verb like (1 and 2"

persons singular) - positive, negative,

interrogative with auxiliafy'verb do.

3. there is / there are - positiye, negative,
interfogative.

4. can used with verb of perception see.

5. question words; what? / how many?

6. personal pronouns: I, it, they.

7. possessive adjectives: all persons singular.
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8. demonstrative pronouns: this, that, these,
those. |
9. définite article: the.
10. indefinite article : a (n).

11. preposition of place: in.

5.2.3 Linguistic commentary

In structure 9 the expression there is is used in
the intefrogative form ppecedéd byhthe question word_
what and followed byva place adverbial in the'question. 
In the'answef to it the éxpreésion_appears both in the
singular and plural forms. It is a very productive

structure since it is frequently used-in descriptions.

5.2.4 Lexical items and expressions:
—‘sitting—room: carpet, armchair, sofa, lamp,
television. =
A diﬁing—rpom: chair , table.
~ kitchen: fridge, cooker, cupboard, sink.
- beardom: Bed, wardrobe, dressing-table, bedside
table. |

- bathroom: shower, bath, toilet, washbasin.
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5.2.5 Liﬁguistic commentary

Other lexiéal items can be introduced acc@rding
to the students' interests.

If there is a prefereﬁce for American English,
“t.v. will be used instead of tele, stove wili»be used
instead of cooker and sink will be. used instead of the

word. washbasin:. . -. e -

5.3 Teaching commentary

5.3.1 A wooden house with the diffefent_rooms and tﬁe
pieces of furniture is very useful and motivating for
the students when presenting_this unit.

5.3.2 Teachers can put the pieces of furniture in the
wrong ropms of the- house énd preteqd that_théy have got
a crazy house. Studenté are encouraée to say_wﬁat is

wfong with the house.

5;3.3 Studénts can be asked to colour the’diffefent
pieces‘of furniture as theyrare presented ﬁo.them. When
all the pieceé of furniture have been introducga, then
they,are §sked to cut them out and stick them ih the
appréﬁriaté rooms of the house while saying their names
and»the names of the rooms of the houSe in English (refer

to exercises 5.1 and 5.2, page 186).
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5.3.4 This unit can be covered in approximately eight

classes of thirty minutes each.

Exercise §5.1

Exercise 5.2

Yamos complalar » casa usando ne ohjeina da paglns anterior,

Nso saquecs de diser o momes dos objrtom o daw partem da cana

/2 VW W W W
AT \\\x \
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5.3.6 UNIT 6 - Clothes

6.1 Semantic demands on the learners

6.1.1 Topic:
- clothes.
6.1.2 Concepts:

clothes.

quantity.

colour.

possession.

6.1.3 Functions:

~asking and talking about clothes.

~asking and talking about quantity and colours.

asking and talking about posseséions.

expressing opinions.

6.1.4 Linguistié.coﬁmentary

This topic is introduced here for the first‘timei
ItAétresses the rglationship between the students énd
their~envi#onmeﬁt'as well as the relationship between .

the students and themselves.



6.2

Linguistic, forms
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Structures: )
- reinforced:
i‘ - What's this ?
- that
- If's - S
an ‘
o | What are these | ?
those
- They are ceesececiee
3. - What colour is jmy | ..o..... ?
are | your
his
her
L Tb'S vt e eee .
- They ére ;f.... ...... k.; .........
4.1 " Have you got a ......... .7
- Yes, Ifhave. / No, I haven't.
o How many ..... havefyou got?
# has Ahe ‘
she -
- I've |got R cee e e
He;s
She's




189

- presented for the first time:

6. |~ What are you wearing?
is | she
he
-1 I'm | wearingi a |} ....... e e
She's an
He's

6.2.2 Parﬁs of ﬁhe grammatical systém in focus:

1. present simpie tense: verb be (all persons
singular +vthey) ; positive, interrogative.

2. have gqt,— positive, hegative, interrogative;

3. preSentbqéntinuéus tense (be + wearing) -
positive, interrbgative.b

4. questions word: what?

5.'persona1 proﬁouns: all persons singular + they.

6. pbssgssive adjectives: all persons singular.

7. deﬁonstrative pronouns: this, that, these, those.

- 8. indefinite article : a (n).

6.2.3 Linguistic commentary
rStructurebnumber 6 presents for the first time a
progressive form (be + V + ing) with a transitive verb.

The question is formed of wh element + be + subject + V +
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ing while the answer to it is formed of subject + be:+. V

+ ing + direct object formed of article + noun.

6.2.4 Lexical items and'expressions:

clothes.

- hat, dress, coét, socks, track suit, shirt, skirt,
pants (for woménj jeans,trousefs (for men),
pullover, jackgt, blouse, knickers, bra,underpants.

- shoes, sandals; trainers.

-~ how nice ' !

ugly

beautiful

6.2.5 Linguistic commentary

The lexical items have to be related to the students'
intefests and needs; Ifrnecessary, they can be substituted.

If there is a preference for American English pants
can be USed,er~both trbusers and pants and panties can be used -
instead -of knickers.

The expressions ﬁow nice, how:ugly and how beautiful
are introduced to make %t possible for the students to

express their opinions.
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6.3 Teaching commentary

6.3.1 The word clothes /klaUéZ / is usually

mispronounced. Teachers have to be very careful about this.

6.2.3 Realia can be the main source of material for the
presentation of this unit. Students can be asked to colour
different clothes and say their names in Ehglish'as they
are presented to them (fefer to exercise 6.1, ﬁage 192);
When all the clothes are known by the students, they can
cut them out and stick them on a clothes line (refer to
exercise 6.2, page .192).

6.3.3 Teachers can havé'tﬁo péper dolls'~ a boy and a girl.
They can be plastic covered so that different clothes

can be stuék on their bodies. An exercise in which students
have to number the clothes according to their owners

while saying.the name of the clqthes in English can be

used as a folloﬁ up for this activity (refer to exercise
6.3, page 193). Another‘alternative is an exercise in

which students are askeq to dress a boy and a girl while
saying'the names of theif ciothes in English (refer to»

exercise 6.4,>page.193);

6-3-4 This unit QanAbe'cévered_in'apprbximately seven

classes'of‘thiftyﬂminutes~eéch.
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Exercise 6.1

Exercise 6.2




Exercise 6.4

Exercise 6.3
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5.3.7 Unit 7 - The body"

7.1 Semantic demands on the learners

7.1.1 Topic:

- the body.

7.1.2 Concepts:

parts Qf'the body.

quantity.'

‘colour.

possession.

7.1.3 Functions:
- asking and talking about the parts of the body.
- asking and talking about possessions.

- asking and talking about quéntity and colour.

T2 “Linghistic forms

7.2.1 Structures:

- reinforced:
1 - What 's this ?
that
are these ?

those
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- It's ’ my | ceceeeinenn
They're your
a
_ the
2. —’Showb me MY | e eeeeaae
Point to your
Touéhi his
her

-~ What's missing?

3.
N is missing.
An
The
Al Have you got .....c..viiin.. ceeesesan?
- Yes, I have. / No, I haven't.
5 -"How many ........ have youbgot?
- I've got' ..... e e ee e e “oen

. - presented for the first time:

- It's my
you

the

r

- Which part of the body is it?

7.2.2 " Parts of the grammatical system in focus:

: : : rd
1. present simple tense: verb be (3 person

. d s
_singular and 3r person plural) - positive,
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interrogative.
2. present continuous tense (be + missing).
3. imperative (infinitive without to): verbs show,

point, touch.

4.. have got - positive, negative,_interrogative.'

5. question words: Wwhat? / how many? / which?

6. personal pronouns: I, you, it, they.

7. possessivé adjectives: all persons singular.

8. demonétratiVe pronouns: this,'that,.these, those.
9; dgfinitiye article: the.

10. indefinite article : a (n).

7.2.3 Linguistic commentary

Structure numbef 6 presents the wh word which followed
by the exp;ession part of the bédy + be + subject it. it
looks fér a subject complement which ié the new information

in'the_answer to the question.

7.2.4 Lexical items and expressions:
- eyes, nose, ears, cheeks, chin, hair, tongue,
lips; tooth/teeth, hands, foot/feeti legs, arms,

~face, head, neck, body.
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7.2.5 Linguistic commentary
The lexical items selected here are part of the
science programme and students will have the opportunity
to deai with them in English.

7.3. Teaching commentary

7.3.1 The production of flaps presenting the different
parts of the body one at a time helps to establish

motivation amongst the students.

7.3.2 Teachers can have some physical exercises with the
students. Clear instructions such as "touch your feet"
have to be given. Since space is needed, it may be useful

to take the students outside the class.

7.3.3 Ha?ing ghe'piéture’bf twd nakédiﬁeoéle to be
dressed ahd_colouréd according to the instructions givén
by the teacherl can help in the revision and consolidation
of the previous unit and this unit (refer to exercise 7.1,

page 198).

'7.3;4 To deal with the_”what's missing?" structure, some
picturés with missing elements can be selécted and put
together on a sheet of paper so that teachers can ask

 questions about them (refer to exercise 7.2, page 198).
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7.3.5 This unit can be covered in approximately five

classes of thirty minutes each.

Exercise 7.1

Exércise 7.2
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.3.8 UNIT 8 - A birthday party

.1 Semantic demands on the learners

.1.1 Topic:

- a birthday party.

.1.2 Concepts:

food.

- vegetables.
- fruit.

- colour.

- quanﬁity.

- age.

- number.

- money!

- possession.

.1.3 Functions:

naming food.

- asking and talking about food.

- asking and talking about colours.A
- asking and talking about quantity.
- describé'pictures.

~ asking and talking about likes and dislikes.
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- asking and talking about possessions.

- expressing preferences.

- asking and talking about prices.

- accepting and refusing.

- asking and talking about habitual actions.

- asking people's ages.
- stating one's age.

- thanking people.

8.1.4 Linguistic commentary

To revise the concepts and functions presented in

unit 7, first grade, a wider topic is chosen. This topic

is very closely related to the student's reality.

§.2 Linguistic forms

8.2.1 Structures:

‘j-reinﬁorced .
1| - What's |this | 2
| that
—..'It's | a .....
an
2. - Is if. a e e e or
an
- It's a |ee..... e
an

an




10.

11.
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What colour is this ?

that

Tt'S tiii it it ii i

What colour are the ...........7
They're «.oveeeeeeeoenean Y ee e e
What colour is | my I ¢
| your
are | hig
her
It's e e r e e .o e e e
They're
How many ..... can you see here?
T can see v o ittt eineenennnn

What can you see in this pictﬁre?

I Can S€€ .« . veveeeeean e e e e  ee e

Do you like w.vv... B

Yes, I do. / No, I don't.

Have you got'any ce.s.. at home?’

Yes, I have. / No, I haven't.

Which .......... do. you prefer?
I prefer the .;. ...... I
I want to buy some .......... . e
. How much is it ?
are they
CTE'S | e N




11.

12.

13.

14.

16.
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- Would you like to have some .

- Yes, please.

- No, thanks.

- Do you eat ....

...... .. everyday?

- Yes, I do. / No, I don't.

- Are there any

- Yes, there

...e... on the table?

are. / No, there aren't.

- Is there a

‘an

... on the table?

- How o0ld

are | you
is he
she

- Yes, there is. / No, there isn't.

?

years old.

Parts of the grammatical system in focus:

1. presentée simple tense: verb be (singular -and

rd

3 person plural) - positive, interrogative.

present simple tense: verbs want, like, eat,

t
prefer (1S

d
and 2"

persons singular) - positive,

negative, interrogative with éﬁxiliary verb do.

there is / there are - positive, negative,

interrogative.
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4. have got - positive, negative, interrogative.
5. modal verb cam used with verb of perception see.

6. modal verb would (Would you like to + verb?}.

7. question words: what? / Which? / how many? / how
much?. |

8. personalbpronouns:'allvpersons.singular + they.

9. possessivg_adjectives: all perSoﬁs singular.

10. demonstrative prohouns: this, that.
il. definité article: thef.

12. indefinite article: a (n).

13. quahtifiers: some, any.

14. cardinal numbers.

.2.3 Lexical items and expressioﬁS:

- fédd in general: rice, meaﬁ,végg.

- vegetables:»lettuce,vpotato, beans, carrot.

- fruit: téméto, apple,.banana;.pear, grapes, orange,
1em6n; piheapple. |

- to set the table: tablecloth, fork, knife, spoon,
napkin, glass, biate.' '

- épecially for the'party: cake, balloons, candies,
saltybits, sandwiéhes, Caﬁdles, ﬁarty.

- numbers.
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h appy birthday.‘

t hank you very much.

- here's your present.

thank you very much.

please.

8.2.4 Linguistic commentary

The iexical iﬁems have'to be in close relation to
the students' environment. It may thus be necessary to
introduce other items or to omit soﬁe of the items presented

here depending'on the group of students:

- 8.3. Teaching commentary

8.3.1 Teachers can pretend to have a birﬁhday party in
class. Two students (a boy and a girl) are selected and
their classmafeS"bsing "happy birthday" to them (refer'to
appgndix 2). Different student$ are_encouragé_ﬁo ask them
questions using the structqfes suggested. Teachers can set
a table using realia ahd‘each student brings some food
known in English. Presents can .be given to the classmates
.~ who are having the birthday party. Students can then be

asked to colour what is needed for a birthdéy'party saying
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the names of the things in English (refer to exercise
, U
8.1, .page 206). When the pictures are all coloured they :can cut’.them
out and stick them on a birthday table (refer to exercise
8.2, page 206 ). If the birthday party is going to be a

lunch, students can brepare the same table using other sort

of food (refer to exercise 8.3, page 207).

8.3.2 This unit can be covered in approximately eight classes

of thirty minutes each.



Exercise 8;1

Rlnie somcnte a

quilo que-voc; sahe dizer em inglép.

;206
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Exercise 8.3
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5.3.9 . UNIT 9 - Toys

9.1 Semantic demands on the learner
9.1.1 'Topic:

- toys.

90.1.2 Concepts:

- toy ..

quantity..

colour.

possession.

0.1.3 Functions:

ask;ng agd talking about toys.

'f.aéking and‘tglkinés_about likeé andldislikes{
- expressing éréférenges{

- idéntifying possessions.

- thénking people.

- asking and talking about quantity and colour.

9.1.4 Linguistic commentary
Toys are part of the students' reality. Since they
are usually given as birthday presents, tthe integration

here with -the previous unit is facilitated.



9.2 Linguistic forms

9.2.1 Structures:‘
- reinforced:

1.

209

©

- What's |. this ?

that

- What

~ They .

- Have -

- Yes,

I have. / NO,vI haven't.

- What

colour is your ce e ess?

my

..............................

_ Do you like | this [e...... e ?

- Yes,

these

thoseb

I do. / No, I don't.

- Which toy do you prefer?

- I prefer the ..........0.. e



210

9 - How many ....... can you see here?
- I can see ...... Gt e e e et “ oo
10 - How many ....| have you got?
has| he
she
- | I've ot ........ N .
11. |8 |
He's
She's
Lo ~ WHOSE +tivemnneennneenn. ..... is this?
- It's X's.

9.2.2 Parts of the grammatical system in focus:
X rd
1. present simple tense: verb be (3 person
. rd - :
singular and 3 person plural) - positive,
and interrbgative.
2. present simple tense: verbs like and prefer
t ' d , . : S
(1S and 2n person singular) - positive,
negative and interrogative with auxiliary
verb do.
3. 'have got - positive, negative, interrogative.
4. can used with verb of perception see.
5. question words: what? / which? / how many? /
whose?

6. personal pronouns: all persons singular + they.
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7. pussessive adjectives: all pérsons singular.
8. demon;trative pronouﬁs; this, that, these,
’bhosé.'
9, definite articler the.
10. indéfinite article : a (n).
"11. genitive: apostrophe Qith proper nouns.

12. cardinal numbers.

9.2.4 Lexical items and expressions:
- car, shuttlecock, kite, ball, doll.
- ngmbers. |
- here's your présent.

- thank you very much:

9.2.5 Linguistic commentary
.The_iﬁems selected here can certainly be expanded

according to the interests of the students.
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9.3 Teaching commentary

9.3.1 The toys can be introduced as presents received
by the owners of the birthday party. Realia can be brought
to class to estimulate student's participation. An exercise

" similar to exercise 0.1, page 213, can be used as a follow

up for this activity.

9.3.2 The link between students and their reality is
very important. To reemphasize this, an exercise similar

to exercise 9.2, page 214, can be done.

9.3.3 At this stage étudeﬁts_start'to work with known
str#ctures and lexis in written form even though,’as it
was mentioned in the practicalvugderpiqning;'ﬁhe stress
‘is onvreading'rather than on writing. The fiést,step

now is the familiarization with letteréfﬁot'uséd in
Portuguese.:To link the unknown letters with the unit
being presented, teachers cap.éay.that a clown and a doll
came to tﬁe'birthday party. Thé Clown}s name is Koko and
the doll's name is Wanda. Students are asked to complete
the clown who came to.the party as ‘in exercise 9.3, page
'214. Before writing his name as suggested -in the
'exércise, students copy fhe new letters following a given

model (exercise 9.4, page 215). Later on they are asked
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to copy sentences (refer to exercise 0.5, page 215).

and it. is only then that students write the clown's name.

9.2.4 The alphabet in English is introduced to the
students at this point. Songs like "The Alphabet Song"
and "Bingo" can facilitate the pronunciation of the

“letters (refer to appendix 2 for further details).

9.3.5 This unit can be covered in approximately four

classes of thirty minutes each.

Exercise 9.1

Ligus o brinquados & arun donoe dlzendo n nome de cadn us

dales om In.l;l.

////// >

| Q e~

NG,
AN , _
YA '




Exercise 9.2

Recorte e cole no retingulo sbalzo oa brinquedos nue vocs

®ain goala » sabs dlznr em fngien.

Exercise 9.3

Yamas deancobrir ques valo s feata de anlvrcansin? Facreva o

nome dela na linhs absixo drpois dr praticar baatante an le

trinhae.

N

S
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Exercise 9.4 .

- Yamos copiar?|{
Y : Vamos copia

Exeréise_9.5 S - i




5.3.10 .
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UNIT 10 - Greetings and saying goodbye

10.1 Semantic demands on the learners.

10.1.1

10.1.2

10.1.3

10.1.4

Topic:

- greetings and saying goodbye.

Concepts:

- greetings.

- departures.

Functions:
- greeting informally.
- greeting at different times of the day.

- saying goodbye.

Linguistic commentary:

This unit correSponds to fhe first unit of the

first grade. The concepts and functions have been

emphasized throughout the course up to this stage, but

it is the first time they ﬁanefvpresented?:in written

form.

10.2 Linguistic forms

10.2.1

Struetufes:

- None. Refer to 10.2.4.
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10.2.3 Lexical items and expressions:

1. Hello! / Hallo!

2. Hi!

3. How are you this morning ?
4. ) afternoon

5. : ;Vening

6. I'm fine, thanks.

7. Fine, thanks.

8. Good. morning! 
9. ‘.afternoon!
10. evening!
11. night!

12. Goodbye.

13. Bye, bye.

10.2.4 Linguistic commentary
The éxpressions here are all taken holistically

and not as'structures formed of'diffefent'components.

10.3 Teaching commentary

10.3.1 Teachers have to be careful in the'presentation
of the expressions suggested. To avoid mispronounciétion

~or the feeling of failure to read in the foreign-language;
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it is import;nt to explain to the students that words aﬁd
expressions in English are not pronounced in the same Qay
they would be prenounced in Portuguese. Songs providing
good models can help the teachers in this task (refer

to'appendix 2).

10.3.2 The'production of flashcaras with the mést,useful
.expressions from thié_unit to be stuck on the walls of

the classrooms are very impoftant.-They help the.Students
to visualize the mess#ges conveyéa through the cards;
Other expressions takenAhblistically'and used as language
‘fof interaction, i.e., ianguage that is néeded to
es?ablish communicatién in the foreign language in class:
.canialéo be put'into-cards"to be.stuck_on the walls of

thé claséroom. A detai1ed'1ist of_laﬁguage for interaction

can be found in appehdix 2.

10.3.3 Teachers can provide models to be copied by the
students while saying the expressions a¥oud. ~Exercise
10.1, page 219, presents a samplélexefcise,in which' this

procedﬁre:is followed.

10.3.4 A reading competition with the expressions

" suggested can help the studenté with the pronunciation
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of them in English.

10.3.5 Spelling competitions are very motivating and
help students to get accustomed to the sounds in the
English 1ang§ag;. They can be doné very quickly;in thé
Béginning of each clasé when threel of four students afe

asked to spell'fheir names aloud.

10.3.6 This unit can be covered in approximately three

classes .of thirty minutes each. .

Exercise 10.1

—'YA3@9§. copiar dizendo.as expressoes em ingles?
= ‘i’hsw OGO e
- . . e e e L —— 4 ——— i *




5§5.3.11° UNIT 11 - Personal identification

11.1 Semantic demands on the learners

11.1.1 Topic:

- personal'identification.

11.1.2 Concepts:

-~ name - and title-

11.1.3 Functions:

- asking for and giving names.

- identifying themselves.

11.2 Linguistic forms

'11.2.1 Structures:

29420

- What's| your | name
1. : '
his first name
her surname
- |My . }name is
His first name 's
Her ‘| surname
- '
9. I'M e eeeoeocescoianesosaanse
- I'm ﬁot ....................




221
11.2.2 Parts of the grammatical system in focus:

1. present simple tense: verb be_(lSt and 3Pd
pérsons singulari - positive, negative,
interrogative. |

2. question word: whaﬁé

3. personal pronoun: I.

4. possessive adjectives: all persons-singular.

11.2.3 Lexical items and expressions:!
- name, first name, surname.
-~ Mr, Mrs, Miss, Ms.

~ different ﬁames in English and Portuguese.

11.3 Teaching cdmméntary

11.3.1 fThié ﬁnit'is a revision of semantic demands on

the learners and linguistic forms which should not present
~any prBlems~ to the students. Teachers.have to concentfate
'on.fhe.pronunciation and recogﬁition of the written
sentences. Reading exercises éan facilitate this task

(refer to exercise 11.1, page 223).

11.3.2 This unit is supposed to be covered in approximately

two classes of thirty minutes each.
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Exercise 11.1

Vamos ler cow atengaci
»

6) What's your

name?

%0 ten How aro you

. ; todoy?
i
A Goog morning, ﬁ
1 S Mr. Swartd ;
3}/Cood worning, L - . , i
Mrs, Clark ! { t . N i

: “"l. {Clcrk e ’ o 8) Thie s Mr, Smart

¢ Good oftir‘ncon,‘
L Mrs. Allent

 feoun

: Mrs, Brown' M'.;_ﬁ' ¢ LA
g @G‘j len '

\

10) Thin is Ming CGreen

9) T’I'li‘._‘ﬁl_. Smart. »
: Lucy Smart
@ ‘
&

41 Mary Green.




§5.3.12- UNIT 12 - Introducing people

12.1 Semantic demands on the learners
12,1.1 Topic:

- dntroducing people.

12.1.2 Concepts:

- Name.

12.1.3 Functions:

- introducing people formally.

- introducing people informally.

12.2 Linguistic forms

12.2.1 Structures:
- presented for. the first,ﬁime:

1. — X, this is Y.

12.2.2. Parts of the grammatical system in focus:

' d
1. present simple tense: verb be (3r

singular) - positive.

2. demonstrative pronoun: this.

person

224
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]2;2.3> Linguistic commentary
The structure presented here is closely associated
to the idea of,infroducihg’peOple. The formula subject +
verb + complement is preceded by a proper name' (X) which

works as vocative.

12.2.4 Lexical items and expressions:
= How do you do.
~. Hallo. - ¢

- . Hi.

12.2.5 Linguistié commentary
The formality of expressions like 1>and the
informality of expressions like 2 and 3 are contrasted

here.

12,3 Teachihg commentary

12.3.1 Since thé‘expressiOn "how do you do" is only used
the first time we meet a person, it is necessary to have
a role-play in class to guarantee that students understand

that they are talking to an unknown person.

12.3.2 There are very simple songs which can help the
students to understand when to use the expressions

suggested {(refer to appendix 2).
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12.3.3 To cover this unit one can think in terms of

three classes of thirty minutes each.

The subsequent grades of the syllabus are all
presented in appendix one. It seems that we have already
clarified the rationale behind the whole work and there

t

is no neéed for detailed comments any longer.’
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6. WHERE TO GO FROM HERE
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This chapter is an attempt at a critical evaluation of
the work done as well as a definition of procedures envisaged in
the near future.

Although the syllabus describedlin this dissertation is
not structural, it.sometimes appears to bevtoo structﬁrally
loaded. It seems that more detailed linguistic commentaries
concerning the-concepts, topics and functions would help to make
this point clear.

Very recent lexical research points- to the development of
lexical syllabuses, i.e., the words produce the strﬁctUres'and
the grammar is taught through these structurés. If one starts
~with a wofd like rubber,-then a_dﬁestion like.”what kind”of

grammar does a rubbgf néed?f arises and the word create; structures

' reiated to itAsuch as ”I’i1 rub,this out" and "Rub it gently".
-Phrasai verbs are constantly dealt with and whenever a new lexical
item is presented (in ﬁhe exampie given the word_gently) the
whole précess starts again. Had this work started ;ﬁ éfdifferent
time and hdd wé had access tobmore information about the recent
developments'in,syllabus deéign,.probably the lexical items would
have been treated in-a'different way . Thebstudy of lexical
syllabuées in the fﬁﬁure may ieadAtorchanges in the general approact

followed here.
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Detailed notes were added onlyt'to’-fhé?fi-rs'ﬁ -and sécérid grad%eg s
to facilitate the fegder's comprehension of the fationale behind
the whole work. The work could ceftainly be exﬁénded to all grades
speéially to help teachers in performing their job. The decision
not.to do so was due t; the fact that we did not want to under
estimaté teachers' ability fo perform their tasks nor to present
linguists with data which would not be revelant for the analysis
of‘the validity ofvthis_syllabus. One knows that in the daily
practice it_ié not possibie.to survive without having detailed”
notes for all ﬁhe grades and this'i; certainly something that
has to be done.

In oqusyllabus we always look at the étudents as a group
of people having more or iéss the.samé'interests and needé.
‘However we know that each indi&iduai is unique'anq has got independe:
stmﬁbgias.for learﬁing foreign 1anguageé; Eésf¥élbi&kinsona(1987)
points to the usefulness of Sélf—insttﬁctioﬁ\in language 1eérning.
The buildiﬁg'bfma sglf—acceés resources centre as a means of
catéring for:individuai‘differencés among learners is certainly
to be.includéd-in our futuré plans.

Ha?ing the-syllabus ciearly defined. in our minds, a careful
analysis of ﬁaterials available for the different grades is then
desirable. The syllabus will determine the course book and the

supplementary materials to be used and not;the other way round
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and fhis is what should happen, ‘i.e., a conscious choice of
materials.

The educational aspect in teaching a foreign language has
been pointed out when we have mentioﬁed the fact that concepts
worked with in other subjects,are reinforced through the foreign
language. Neveftheless, it seems that this iﬁtegration of the
subject in the general educational system should be streséed
more than it_in'fact is. This would.prevent teacheré looking.at
the syilabus as somethihg complete in itself,.not related to
_education in general.

Our last concern here comes from the analysi$ of John
Richmond (1982). He says. that ”ﬁhe impetus of goodvideas,
whether they come from official'pronounéements, or from books
wfitten-ﬁy individuals, or'fr0m-funded eduéétional research, or
'ffomAgfaSS—rooﬁsAmovemehts, is élwéys attenuated.and frequently
nullified by a:set of sfructural arrangements which divide
thinking from doilng".,1 We know that our syllabus is now ready.
We thought\carefully about'it and now it is being ttied out in
practice. Ffom the very beginning of our post-graduate course we
- wanted to producéiéomething which could be -put into existence.
Therefore our major challengé for the hear”future is the evaluation
of the whole. syllabus workéd.out, so that thinking becomes
associated to.doing and thé results achieved becomé the source

of information for later studies.

RICHMOND, JOHN. The resources of classroom language. : London, Edward Arnold, 1982.
p1216. : R Cen : '
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APPENDIX 1 - THE OTHER GRADES OF THE SYLLABUS



232

In this appendix the other grades of the syllabus are
presented. Detailed comments are not included since we have
already presented them for the first and second grades . in chapter

5 in order to clarify'thé rationale behind the whole. work.

THIR Di*GRADE .
1. UNIT 1

1.1 Semantic demands on the learners

1.1.1 Topic:

- the family.

1.1.2 Concept:

- family relationships.

1.1.3 Functions:
- identifying the members of a family.

- introducing people.



1.2
1.2.1
1.2.2

233

Linguistic forms

Structures:
Lol What's your name?
his
her.
- | My name's «..cc0eceen
His
Her
o | He's ..... He isn't ...
She | She
3. -1 This is MY cooveenones .
That X‘s e e “ o

Parts of the»grammétical system in focus:

1.

present simple téﬁse: verb be (3r‘d pérsoﬁ
singular) - positive, negative, interrogafive.
qqestion word: what? .

personal pronouns: he, she.

possessive adjectives: all persons singﬁlar.
demonstrative pronouns: this, that.

genitive: apostrophe with proper names.

e.g. Mary's mother.
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1.2.3 Lexical items and expressions:
- father, mother, daughter, son, brother, sister,
uncle, aunt, grandfather, gfandmother, baby,

family, name.

2. UNIT 2

2.1 Semantic demands on the learﬁers

2.1.1 Topic:
- animate and inanimate objects.

- possession of animate and inanimate objects.

2.1.2 Concepts:

- identification and possession.
2.1.3 Functions:
- identifying animate and inanimate objects.

- identifying possessions.

2.2 Linguistic forms

2.2.1 Structures:

- What's |this ?
that

a

- It's

an
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Is it a ¢
an

Yés, it is. / No, it isn't.

Whose ......... 18 1it?
It's X's cevienn. R4

I don't know.

Is this your .........7?

that

Parts

. _ d
1. present simple tense: verb be (3P person

Yes, it is. / No, it isn't.

of the grammatical system in focus:

singular) - positive, negative, interrogative.

. st
2. present simple tense: verb know (1 person

singular) —'negatiye with auxiliary verb: do.

3. question words:.what? / whose?

4. personal pronouns: I, it.

5. possessive adjectives: all persons singular.

6. demonstrative pronouns: this, that.

7. indefinite article : a (n).

8. genitive -

e.g. a dog's leg.

- apostrophe with proper

e.g. Joe's arm.

apostrophe with common nouns.
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"of a" with inanimates.

e.g. leg of a table.

3 Lexical'items and expressions:
- objects 1like chéir, table, leg of a table, etc.
(May vary from group to group).
- partsvof_the body - e.g. - a dog's éye.
- animals. For fdrthér details refer to 1st and

" 2nd grades.

UNIT 3

Semantic demands on the learners
.1 Topic:
- a birthday party.
.2 Concepts:

- age and number.

.3' Functions:

- asking people's age.
- stating one's age.
- thanking'people.

- apologising and aécepting apologizing.
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3.2 Linguistic forms

3.2.1 Structures:

o How old are you 7
is X
9. - I'm cene yeérs old.
He's
She's

3.2.2 Parts of the grammatical system in focus:
1. present simple tense: verb be (all persons
singular) - positive adn interrogative.
2. question word: how old?
3. personal pronouhs: all persons singular.
4. possessive adjectiﬁe: yogr.¥ 
5. object pronoun. you.

6. cardinal numbers: 1 to 100.

3.2.3 Lexical items and expressions:
- cake, balloons, sandwiches, candies, salty bits,
Qahdle.
- numbers - 1 to 100.
- happy birthday.’
~ here's your present.

— thank you (very much).
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- I'm sorry.

- that's all right.

4. UNIT 4

4.1 Semantic demands on the learners
4.1.1 Topic:

- our environment.

4.1.2 Concepts:

- addresses and environment.
4.1.3 Functions:
- asking where people live.

- saying where people live.

4.2 Linguistic forms

4.2.1 Structures:

Lo Where do you live?
- I liye Ol ¢ e e eeeaseescnnnens
o | What's- yogr address?
| his
her
— Tt'S ittt e e ceee e
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Who 1ivesS O ceecereeeecnce . o ?
- X lives on ..... e e e

I don't know.

Parts of the grammatical system in focus:

4.2.2

1. present simple tense: verb be (3rd person
singular) - positive and interrogative.

2. present simple tense: verbs live: and know (all
persons singular) - positive, negative,
interrogative with auxiliary Verb do / does.

73-_ question words: where? / what? / who?

4. personal pronouns: I, it.

5. possessive adjectives: all persons singular.

4.2.3 Lexical items and expressions:

- addresses.

5. UNIT 5
5.1

Semantic demands on the learners

5.1.1 -Topic:

5.1.2

- the house.

Concepts:

roome.-
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5.2
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- furniture.

.3 Functions:

- asking and talking about rooms and furniture.

- expressing likes and dislikes.

Linguistic forms

.1 Structures:

1' - Is there - S in the ...... ?
an

- Yes, there is. / No, there isn't.
9 - Are there ...... .. in the ....... ?

- Yes, there are. / No, there aren't.
3 - There's a RN a ... and a {.

S |anc | an | B an
in the ...:ix:

— There are ....e.ieeseeecessas in the .....
4 - Where's the ......ccieviean ?

- Itfé in the ......c0cveeennn
s '~ Where are the .....oveeeun..?

- They are in the .............
6 - Do you 1like this | ....... ?
that
- Yes, I do. / No, I don't.
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Parts of the grammatical system in focus:

1. present simpie tense: verb be (3rd person
singular) - positive and interrogative.

2. present simple tense: verb like (1St and an
persons singular) - positive, negative,
interrogative with auxiliéry verb do.

3. there is / there are - positive, negative,
interrogétive.

4. question word: where?

5. personal pronouns: I, you, it, they.

6. demonstrative pronouns: this, that.

7. definite article: the.

8. indefinite article : a (n).

9. preposition df place: in.

Lexicai items and'expressions:

- sitting—room: teleViSion,.carpet, armchair, sofa,
laﬁph

- dining-room: chair, table.

- bedroom: Bed, wardrobe, dressing-table, bedside

table.

— bathroom: shower, bath, toilet, washbasin.

- kitchen: fridge, :cooker, cupboard, sink.



UNIT 6

.1

Semantic demands on the learners

Topic:

- places.

Concept:

- position..

Functions:
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- - asking and saying where people and things are.

Linguistic forms

Structures:

- Where's

the
my
your
his

“her

....................

- It's

"behind

in
on

under
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- Where are ﬁhe c et e e e eea?
~ They are in the ...........
on
under
‘behind
- Where's X7
- | He's in the ....... et e e
She‘é on
under
behind

Parts of the grammatical system in focus:

1.

¢

presente simple tense: verb be (all persons
singular) - positive, interrogative.

question word: where?

personal pronouné:.all personé singular + they.
possessive adjectives: all persons sinéular.
'definite article: the.

prepositions of place: in, on, under, behind.

Lexical items: and expressions:

in, on, under, behind.

furniture.



244
FOURTH GRADE

1. UNIT 1

1..1 Semantic demands on the learners

1.1.1 Topic:

- the circus.

1.1.2 Concept:

- plurality.

1.1.3 Functions:
- asking and talking about numbers.
- expressing likes and dislikes.

-~ expressing preferences.

1.2 Linguistic forms

1.2.1 Structures:

Lol is there a .{...7. iﬁ the circus?
an
- Yes, thére is. / No, there isn't.
o | T Are there any ...... in the circﬁs?'
- Yes, there are. / No, there aren't.
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- How many ..... are there in the circus?
- There is one.

— There are .....eececeeeess

- Do you like ... an?

- Yes, I do. / No, I don't. .

- Which animal do you prefer?

- I prefer the ............... v

1.2.2 Parts of the grammatical system in focus:

1.

7.

8.

present simple tense: verbs like and prefer

st nd . sy
(1 and 2 persons singular) - positive,

negative, iﬁterrogative with auxiliary verb

there is:/ there are - positive, negative,
interrogative.

question words:'how-xnany?j/*?hiéh%v
personal pronouns: I, you.

definite‘article:'the.

. indefinite article: a (n).

cardinal numbers: 1 to 100.

quantifiers: some, any.

1.2.3 Lexical items and expressions:

animals.
numbers - 1 to 100-.

clown, juggler.

do.
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2. UNIT 2

2.1 Semantic demands on the learners

2.1.1 Topic:

- colours.

2.1.2 Concept:

- colour.
2.1.3 ' Functions:
- asking and talking about colour.

- expressing preferences.

2.2 Linguistic forms

2.2.1 Structures:

1 - 'Whatt's red?
- :A | is red.
An
The
— et ceericasee s is red
5 - What's my favourite colour?
’ your
his
her
X's
B 1 v =
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i -| Your favourite co;our‘is e
My
His
Hér
3. | Are ...iiiiii it . red’ |
- Yes, they are. / No, they aren't.
4. | Is this et e red?
that
- Yes, it is. / No, it isn't.

Parts of the grammatical system in focus:
. : rd

1. present simple tensée: verb be (3 person
. rd .
singular. and 3 person plural) - positive,
negative, interrogative.

2. question word: what? _

3. personal pronouns: it, they.

4. possessive adjectives:-all persons singular.

5. demqnstrative pronouns: this, that.

6, definite article: the.
7. indefinite article : a (n).

8. genitive: apostrophe with proper names.

Lexical items and expressions:
- colours.

- animals.



248
- fruit.

- sky, tree, sea, blood, sun, grass, favourite.

3. UNIT 3

3.1 Semantic demands on the learners

3.1.1 Topic:

- shapes.

3.1.2 Concepts:
- geometrical shapes.

- colour.
3.1.3 Functions:
- asking and talking about basic geometrical shapes.

- asking and talking.about colours.

3.2 Linguistic forms

3.2.1 Structures:

1 - What's this ?
= It'S 8 ittt
9 - What are these ?

those

- They are .....ceceeeeeeee
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3l What qolour is it?
| = It's sooieine.
- Jt's ared ...cciiinnn
4.1 What's this shape?
- It's a ces e e enes
an
- I don't know.
s - What shape 1is my et .?
your
his»
her
- It's a ""'f"';f"""' N
' an
6. —‘Whét shape are | my Ceeceteaeons?
your
his
her
- They're v e v e v e ee e e e e e
7.1- The .....cecvve. 18 a‘square.
8.} — The «c.ovvvenenenn. S are squares.

Parts of the grammatical system in focus:

rd -
1. present simple tense: verb be (3 person

d
singular and 3r person plural)

- positive,
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negative,‘inteﬁrggative.

2. pfesent-simple tense: verb know - negative with
aﬁxiliary verb do.

3. questioh.word: whatg

4. personal pronouns: I, it, they.

‘5. possessive adjectives: all persons singular.

6. demonstrative pronouns: this, that, these, those.

7. definité article: the.

8. indefinite article .: a (n).

3.2.3 Lexical items and expressions:
- colours.
- basic geometrical shapes: square, rectangle,
triangle, circle. .
- that's righﬁ; f”

4. UNIT 4
&)

4.1 Semantic demands on ﬁhe learners

4.1.1 Topic:

- parts of the body.

4.1.2  Concept:

- parts of the body.



4.1.3 Functions:

- making suggestions.

- asking and talking about actions.

- demonstrating actions.

4.2 Linguistic forms

4.2.1 Structures:
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1. " What am i. | doing?
are you
is he
is shg
is X
- You are walking.
I am taiking.
He 1is. sitting down.
She is lying dbwn.
making the x's
o | - Let's make =
an
3. What's missing?
- .A Jeeveeeeen. is missing.
An
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4.2.2 Parts of the grammatical system in focus:
1. present continuousAtense (singulér) - positive,
negative, interrogative. |
2. let's.
3. quesﬁion word: whét?
4. personal pronouns: all persons sihgular.
5. indefinite article -: a_(n).
6. definite article: the.
. 7. genitive: apostrophe with comenAnouns.

e.g. the robot's eye.

4.2.3 Lexical items and expressions:
' ' nd )
- parts of the body - refer to 2 grade, unit 7.
. ; ., nd .
- animals.- refer to 2 = grade, unit 3.
- robot.
- .verbs: walk, talk, sit.down, lie. down, make,

stand up.

5. UNIT §5

5.1 Semantic demands on the learners

5.1.1 Topic:

Q-going to the Moon..



5.1.2 Concepts:
- space.

- precision.

§.1.3 .Functions:

- asking and talking about present activities.

5.2 Linguistic forms

§5.2.1 Structures:
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e What's this ?
that
- Iﬁ's' a et
‘an
the
5. ‘f How many ........'are'there?
_ There is (only) one.
—.There ATE€ v e oo nuseososenn e
3. f.What¥is _your name ?
‘ .
his
her
— It's it i i i e i e .
4. _ What are their names?
- They are .....ooveeueenn and rececece.
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- What's the name of the .........7
= JE'S th it i e e et e et ae e .
- Where afe‘ you going?

is he

is she

are they

going to the Moon.

- I'm
He's
She's
They're
- What are you ' doing?
is he
is she
are they

I'm v + ing.

She's

They're

Parts of the grammatical system in focus:

1.

" d
present simple tense: verb be (3r person

singular

d
and 3r person plural) - positive

and interrogative.

there is / there are - positive, interrogative.
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10.
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present continuous tense (all persons singular
r Cg . ' .

+ 3 person plural) - positive, interrogative.

question words: what? / where?

personal pronouns: all persons singular + they.

possessive adjectives: all persons singular +

their.

demonstrative pronouns: this, that.
definite article: the.

indefinite article : a (n).

cardinal numbers: 1 to 100.

Lexical items and expressions:

- related to space: rocket, astronaut, robot,

spacesuit, spaceship, earth, moon, rocket, helmet,

-flag, sea, sun.

- numbers: 1 to 100.

- verbs: put oh, take off;flie,,walk, talk, put up,

go back, land, make, dance, read, dig, swim, play

(football), take (photos), smile, shine, stand up,

sit down, clap, say (something), movej; touch

(something), jump, draw, run, help, hop. 
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6. UNIT :6

6.1 Semantic demands on the learners

6.1.1 Topic:

- features of object.

6.1.2 Concept:

- featﬁreA;

6.1.3 Functions:
- asking and talking about different features

of objects.

6.2. Linguistic forms

6.2.1. Structures:

) - {This e ciaeseesaanen is (too) .eev...
.That
5 — | TheSe | eeeeeeeeeenenan are . (too) ......
Those
5| - " Is | this | eeeenernn. (£00) wvuunn. ?
that
- Yes, it is.A/ No, it isn't.
4 - Are these ciseees (too) oo ?
’ .those
- Yes, they are. / No,.they aren't.
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6.2.2 Parts of the grammatical system in focus:
. rd
1. present simple tense: verb be (3 person
B | rd s

singular and 3 person. plural) - positive,

negative, interrogétive.
2. personal pronouns: it, they.
3. demonstrative pronouns: this, that, these, those.

4. too + adjectiVe.

6.2.3 Lexical items and expressions:
- adjectives: big, small, long, short.

- nouns already known.

7. UNIT 7

7.1 Semantic demands on the learners

7.1.1 Topic:

- orders.

7.1.2 Concepts:

- bodily coordination.

7.1.3 Functions:

- telling people what to do.
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7.2 Linguistic forms

7.2.1 Structures:

Smile! Put your hands up!

Don't smile!

7.2.2 Parts of the grammatical syétem in focus:
1. imperative (infinitive withouﬁ to) —.positive
‘and negative.
2. possessive pronoun: your.
3. definite article: the.

4. indefinite article. : a (n).

7.2.3 Lexical items and expréssions:
- verbs: all Vérbs;-alreédy known + stand still{
wait a minute, put (something) on (sémething),
-put (somethiﬁg) ub, put (something) down.

- parts of the body.

8. UNIT 8

8.1 Semantic demands on the learners

8.1 Topic:

- ability to do things.
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.2 Concepts:

- ability.

.3 Functions:

- asking and talking about ability.

Linguistic forms

.1 Structures:
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L] What can you do?
he
she
the&
- I can play footbali.
He
She
ihéy .
o | T ;' can't play football.
He
She
They
You
3.0 Can you play football?
he
she
they
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.2.3

- Yes, I can.‘/ No, I can't.
he he
she she
they they
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Parts of the grammatical system in focus:

1. modal verb: can (ability) - positive,

interrogative.

2. queétion word: what?

negative,

3. personal pronouns: allApefsons singular + they.

"Lexical items and expressions:

- all verbs-already known.

- - musical instruments:

piano,

guitar,

drums,

etc.
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FIFTH GRADE

1. UNIT 1

1.1 Semantic demands on the learners

1.1.1 Topic:

- countries and nationalities.

1.1.2 Concepts: .
- greetings.
- names and titles.
- nationality.
1.1.3 Functions:ﬁ
- iptroducing fheﬁsglves.
- asking pepple how to sbéll words.
- spelling names.
- greeting people formaily and-informglly.
- gfeeting.peoplé aﬁ different times of thé>day.
- asking for and giving names.
- asking about people's nationality.
- saying what nationality they are.

-.asking and saying where people are from.



1.2 Linguistic forms

1.2.1 Structures:
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I'm XYZ.

How do you spell your name?

- XYZ.
- Where| are you from?
is he
is " she
are we
are you
are ' they
I'm from Brazil.
He's
She's
You're
We're 
-They're
- I'm Brazilian.
. You're
He's
She's
We're
They're
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s |- Are you from R ¢

fis he

Is she

Are we

Are .you

Are they

- Yes,| I am. //No, I'm “inot.

‘hé is. he'é
she is. she's
you are. | you're
we are. we're
they are. they're

.. Parts of the grammatical system in focus:

1. present simple tense: verb be - positive,
'negative, interrogative.
. ' nd
2. present simple tense: verb spell (2 person
singular) - interrogative with auxiliary verb do.
3. question words: how? / where?
4. personal pronouns.

nd -
5. possessive adjectives: 2 person singular.

Lexical items and expressions:

- different countries.



- nationalities related to thé countries.

- letters of the alphabet - a-=z.
- sﬁell, from. |

- how .are~you?

- fine, thanks.

- very well, thanks.

- how do you do.

- hello!

- hi!

- good|morning.

afternoon.

evening.

.night.

2. TUNIT 2

2.1 Semantic demands on the learners

2.1.1 Topic:

- numbers.

2.1.2 Concepts:
- number.
- qﬁantity.

—-plurality.
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2.1.3

2.2

Functions:
~ asking for and saying numbers.
~ asking and saying how much things cost.

~ asking and'talking about quantity.

Linguistic forms
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Structures:
1.1 What number is|this ?
that
it
— It's number ........ci0eveveoennn
ol Looklat this .......... e
that
these
those
3.0 How Mmany «..... «es.... are there?
— There is only ...cieeeecann e e
— THET® A€ .« tvvennreeneeneeeneenns
4. | How much|is it ?
are they
- It is e
They are
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2.2.2 Parts of the grammatical system in focus:
1. present simple tense: verb be - positive,

negative, interrogative.

2. imperative (infinitive without to) - phrasal
verb look at - positive.

3. there is / there are - positive, négative,
interrogative.

4. question words: what?/ how much? / how many?

. rd B r
5. personal pronouns - 3 person singular and 3

d
person plural.
6. demonstrative pronouns.

7. cardinal numbers: 1 to 100.

8. adverb: only.

2.2.3 Lexical items and expressions:
- numbers 1 to 100.
- different objects (determined according to the

- interests and previous knowledge.of thé group).

3. UNIT 3

3.1 Semantic demands on the learners

3.1.1 Topic:

- money.
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3.1.2 Concepts:
- number.
- qﬁantity.
- plurality.

- money.

3.1.2 Functions:
- asking for and saying numbers.
- making requests.

—‘asking and saying how much things cost.

3.2 Linguistic forms

3.2.1 Structures:

. - Look at|this | ........ e
1 that
these
.thoée
the
5. -1 It 18 e e e eeeeeeesooesoesonnse
They. are
3 - How much| is this- ?

-1It's I ettt e e

They're
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- Can I havela (n)]+eveeeveeeee.,|please?

SOME | veveveenes.S,

Parts of the grammatical system in focus:

1.

: rd
present simple tense: verb be - 3 person
. rd .,
singular and 3 person plural - positive,

negative, interrogative.

imperative (infinitive ‘without to) - phrasal
verb look at - positive.
there is / there are - positive, negative,

interrogative.

question words: what? / how much?
personal pronouns - I, it, they.
demonstrative pronouns.

‘cardinal numbers: 1 to 100.

quantifier: some.

definite and indefinite articles: the / a (n).

Lexical items and expressions:

nuﬁbers: 1 to 100.

different’objects (determined according to.the
interests and previous knowledge of the group).
here you are.

please.

thank you very much. / thank you. / thanks. .
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- that's all right. / that's ok.
- you're welcome.

- look at.

4. UNIT 4

4.1 Semantic demands on the learners

4.1.1 Topic:

- letters.

4.1.2 Concepts:
- greetings.
- name and.title
- nationality.»
- letter.
.- occupation. o
- family-felationsﬁips.

- time. -

4.1.3 Functions:
- writing letters.
- introducing themselves.
-~ asking aﬁd saying what people do.

- describing people, things'and places.



- asking and talking about the family.

- saying what nationality they are.

- saying the date.

]
/

4.2 Linguistic forms

4.2.1 Structures:
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1. |- I'm XYZ.
9 - Where are you from? .
is he
is she
are we
are you
are they
~}I'm "frOm_ Brazil.
He's
She's
You're
We're
They're
3 - What's| my job (s)?
your .
her
his
our
your
their
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- You're la (n) ....... e e
I'm ]
She's
He's
You're | «coeceees S.

We're
They're

- Who's - this ?

that
he
o she

_It's ' my father.
He's &oﬁr
She's his

vhér S
our

your

theif

-1 It " 'is X'S teveeeennnnnnn .
This
That

- Who are they?

— They are X's ....0i0eens e e ee e ..
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6. | - How oldj are you ?
am T
is he
is she
are we
are you
aré they
- I'm ten.
You're v
He's -
She's
Yqu'ge
We're
They're
. What's the date today?
| - It's November 7th.
8. |- I'm at the ....... et ettt

Parts of the grammatical system in-focus:

1. present simplé tense: verb be - positive,
negative, interrogative.

2. question wordé: who? / what?/ wheré? / how o01d?

3. personal pronouns.

4. possessive adjectives.
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5. demonstrative pronouns.
6. definite article: the.
7. indefinite article: a (n).
8. genitive: apostrophe with common names.

apostrophe with proper némes.
0. cardinal numbers: 1 to 100.

t

’ st s
10. ordinal numbers: 1 to 31 I

11. adverb of place: at.

.2.3 Lexical items and expressions:

- different countries.

- natiénalities related to the countries.

- occupations: student, tgacher} businessman,
policeman, postman, butcher,:dentist,vdoctor,
nursé,_secretary, mechanic, air hostess, waiter,
taxi—driver? cleaner, porter, actor, actress, etc.

- adjéctives:i cold, hot, big, small, beautiful,
ugly; old, young, new, rich, poor, cheap,
expensive, tall, short, fét, thin, thick, full,.
empty, strong, weak, heavy, light, sad, happy,
thirsty, tired, etc.

- cplours::red, blue, yellow, green, brown, blapk,
‘beige, white, pipk, orange, gray, purple, light

..., dark ..., etc.
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~

grandson, granddaughter, grandfather (grandpa),
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months of the year: January;.February, March,
April, May, June, July, August, September,
October, November, December.

places: school,.post—office, Supermarket, theatre,
swimming-pool, bank, bus stop, cinema, etc.
family: father (daddy), ﬁother (mummy ), daughter,
son, brother, sister, uncle,. aunt, baby,

grandmother (granny), wife, husband, cousin, etc.
numbers: 1 to 100 / 15¢ - 315%,

dear X.

hpw are you?

I'm very well.

love. / sincerely yours._/ yours.

£.1 Semantic demands on the learners

"5.1.1 Topic:

occupations.

5.1.2 Concepts:

occupation.

plurality.



275

5.1.3 Functions:

- asking and saying what people do.

5.2 Linguistic forms

5.2.1 Structures:

.- | - What's|my job (s) ?
your
his

her

Is he
Is she
Are you

Are we

Are they
- Yes,‘I am. No, I'ﬁ not. | No, | I'm not.

you are. you're you aren't.
he 1is he's ;- |he isn't.

she is | she's Ishe isn't.
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yes, | we are.|No,| we're not.| we aren't.
‘you - are. you're 1 you aren't.
they -are.. thei're they aren't.

5.2.2 Parts of the grammatical-system'in focus:
1. present simple tense: verb be - poésitive,
negative, interrogative.
2. question word: what?
" 3. personal pronouns.
4.. possessive adjectives.

5. indefinite article: a (n).

5.2.3 Lexical itemé and expressions:
- occupations: student, teachef, businessman,
policeman,-pdstman, butcher, dentist, doctor,
nurse, sécretary, mechanic, air hostess, waiter,

taxi-driver, cleaner, porter, actor, actress, etc.

6. ‘UNIT 6

6.1 Semantic demands on the learners

6.1.1 Topic:
the house.
6.1.2 Concepts:

- quantity.
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- plurality.

- room and furniture.
6.1.3 Functions:
- asking and talking about the rooms of a house.

- asking about and identifying objects.

6.2 Linguistic forms

6.2.1 Structures:

- What- is§it ?
this

that

This | is | (n't)

That

- Islit a (n) covevenn. .

this

that

- Yes, it is. / No, it isn't.

- What are| they ?
these

those

-1 They are (N't) veveeveeenennean

These

Those
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- Are |they ceesesrsescsnsres?
4. :
these
those
- Yes, they are. / No, they aren'tﬂ'
s - Is there a (n) «.v¢eev.e... in the ..... el ?
- Yes, there is. / No, there isn't.
6 - Are there any ........... in the el
- Yes, there are. / No, there aren't.
7 - In the ... there is (n't) a (n) andi]a (n)]...
some
g | - In the ... there are (n't) ... and/or
9 - Where's the ........c... e s e e ?
- It'sl]in the .......00... N
on
under
behind
0. | Where are the """""f""'°}"'?-
- They arel in - the ..........
on
under
behind

6.2.2 Parts of the grammatical system in focus:
1. present simple tense: verb be - positive,

negative, interrogative.
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2. there is / there are - positive, negative,
interrogative.

3. question words: what? / where?

rd d

4. personal pronouns -~ 3 person singular and 3p
person plural.

5. demonstrative pronouns.

6. definite articie: the.

7. indefinite article: a.(n).

8. prepositions of place: in, on, under, behind.

9. quantifiers: any, some.

10. conjuctions: and, or.

6.2.3 Lexical items and expfessions:
- rooms of a house and furniture:
- living-room or sitting—room:.television, carpet,
.armchair,Asbfa, lamp..
. dining—toom: chairs, tablgﬁ
. kitchen: fridge, cooker, sink, ‘cupboard.
. bedroom: bed, wardrobe, dressing—tablg, bgdside-
téble.vl
. bathroom: shower, bath, toilet; washbasin.
. balcony.
. garage.

. hall.



7. UNIT 7

7.1_ Semantic demands on the

learners

7.1.1 Topic:

- colours.
7.1.2 Concepts:
- colour.

- plurality.

7.1.3  Functions:

- describing things and people.
- asking and talking about colours.

- asking about and identifying objects.

7.2 Linguistic forms:

7.2.1 Struptures:

280

- What is|it | ?
this
that

11t 's

This{is (n't)

That "
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Is (i

t

)t

it

his

hat

Yes, it is. / No, it isn't.

What

They
Thes

Thos

are

are

e

e

they
these

those

?

(n't) red .....iiiiii...

Are

they
these

those

'Yes, they are. / No, they aren't.

- I 've
You have
- We haven't
They thQe.not
He |'s
She| has
It jhasn't
has not

’éét,blue eyes.
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Have| I got blue eyes?
you
we

they

Has | he

she

it
Yes, I have. / No, I haven't.

Yes, he has. / No, he hasn't.

What colour|is it ?

are . they

Who'| 's . . got blue _eyes ?
has

X has. / X‘and Y have.

What colour iS a8 +oeeseeenn. el ?

ITt'S ¢t iveeeeens and .« ..o .o e

What colour is|my hair?
your
his -
her
| our

Jyour

their

1 .
Tt S e it e ettt eeessacesoscenanees e e
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2.3
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Parts of the grammatical system in focus:
l.bpresent simple tense: verb be - positive,

negative, interrogative.

2. have gdt - positive, negative, interrogative.

3. qﬁestion'words: what? / Who?
4. personal pronouns.

5. possessive adjectives.

6. demonstrative pronouns.

7. definite article: the.

8. indefinite article: a (n).

Lexical items and expressions:

1

different‘objects (determined according to the

interests and preViousvknowledge of the group).

- colouﬁs} réd,.blue, yellow, green, brown, black,

.beige, Whité,hpiﬁk,:oraﬁgé, gray, purple,vlight

e dark...;, etc;." o

; pafts~of the body:.eye,vleg, arm, nbse,'mouth,
ear, hair, foot / feet, body, hand, finger, etc.

. animals: determined  according to the interests

and previous knowledge of the group.
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§. UNIT 8

8.1 Semantic demands on the learners

§.1.1 Topic:

- places.

8.1.2 Concepts:
- distance.

- physical space.

§.1.3 Functions:
- asking for and giving simple directions.
- saying where places are.

- asking and saying where things are.

8.2 Linguistic forms

8.2.1 Structures:

L. - Is there a‘.....{ ..... heaf here?
- Yes, there is. / No, there isn't.
2. | - Can you tell me the way to the ... please?
3. ~ Where 's the ....... ee ?
is
are
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- It 'S near the .........
. in
is
opposite
T .
hey re on
are in front of
under
behind
- How far is it ?
are they
- It's two blocks from here.
They're
- Turn left.

Parts of the grammatical system in focus|

1.

. present simple tense: verb be - positive,
negative,. interrogative..

there is / there are - positive, negative,
interrogative.’ |

-modal verb can (request) followed gy_veﬂatell.
imperative (infinitive without to) - verb turn
- positive.

question words: where? / how fér?

personal pronouns.

object pronoun - 1 st person singular.
prépositions of place: in, on, near, next to,

behind, opposite, 'in front of.



8§.2.3 Lexical items and expressions:
- places; school, post-office, supermarket, theatre,.
swimming-pool, bank, bus stop, cinema, etc.
- here, there.
- in, on, under, behind, opposite, in front of.
- left, right, block.
- thank you very much. /thaﬁk: you. /ghanks.
_ that's all right. /that's. ok.
- you'reiwelcoﬁe.
- go strgight on.
- first|left.
right.
- it's over there.
9. UNIT 9
9.1

9.

1.

1

286

adverbs: here, there.

10. .definite article: the.

11. indefinite article: a (n).

t th
12. ordinal numbers: 1S to 10

Semantic demands on the learners

Topic:

food and drinks.
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9.1.2 Concepts:

quantity.

- money.

food.

drink.

0.1.3 Functions:
~ offering, accepting or refusing food and drink.
- asking about, stating and making a choice of
food and drink.
- asking and saying how much things cost.

- asking and talking about quantity.

0.2 Linguistic forms

9.2.1. Structures:

. Is thefé ény R o ?
Are B
- Yes, there is. / No, there isn't.
are. ’ aren't.
5 | - How much ..... (s) is there?;
many are
—'Tﬁere is | some e e et
are a lot of e c et s
a lot
isn't | any e e e
aren't B
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- Can I have a Saﬁdwich, please?

~ How much is it ?
are they

- It is et ettt ettt ..

They are
- Would you like I a (n) ' .............. ?
some | ceee s et s

- I'd like a(n) | ..o, .|, please.

some e .. s

Parts of the grammatical system in ‘focus:

1.

- ' rd
present simple tense: verb be - 3 person
. ' rd
singular and 3 person plural - positive,

negative, interrogative.

- there is / there are - positive, negative,

interrogative.

moaal verb can-(request) followed by verb have.
modal verb would (Would you like + arﬁicle &
noﬁn).

question words: how much? / how many?

-d

d .
r person singular and 3r

personal pronouns: 3
person plural.
definite article: the.

indefinite article: a (n). -
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9. cardinal numbers: 1 to 100.

10. quantifiers: some, any, a lot, a lot of.

9.2.3 Lexical items and expressions:

numbers. 1 to 100.

- food in general: riqe, egg, meat, chicken, bread,
butter, sugar, cheese, etc.

- vegetables:-lettuce, potatp, beéns, carrot, etc.

- fruit: tomato, apple, banana, pear, grapes,
'orange, lemon, pineapple, etc.

- to season food: salt, oil, vinegar, pepper.

- drinks: coffee, tea, milk, water, beer; wine, etc.

- thank vyou very much. / thanks.

- that's all right, .

- You're welcome.

- here you are.

- yes, please.

- ho,~thanks.

- excuse me.

.- certainly.

10. UNIT 10

10.1 Semantic demands on the learners

10.1.1 Topic:

- clothes.
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10.1.2 Concepts:

plurality.

colour.

clothes.

- possession.

10.1.3 Functions:
- asking and talking about clothes.
- asking and ﬁalking about colours.

—'asking and talking about possessions.

10.2 Linguistic forms

10.2.1 Structures:

L] Whgt .are you wearing?
we
tﬁey
is ° he
she
- I'm Wearing ...... a (ﬁ)lEEL...
We're
You're
They're
He's
She's
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- What colour is my B
are FOUr | +oeeeoenos s
his
her
our
your
their
- It 1S | te et ettt e
They are
- Is this my e e here?
] that your there
Are these ‘his | ..... ?
those her
our
your
their
- Yes, it is. .No,| it isn't.
they are they aren't.

- Whose Gttt et e e e is it ?
this
that

.......... s are they ?
these
those

- It is X's et et e e

This
That
They are e s e s e e s et s
These
Those
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10.2.3
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Parts of the grammatical system in focus:

1.

present simple tense: verb be - positive,
negative, interrogapive.

present progressive tense (be + wearing) -
positive, negative, interrogative.
question words: what? / whose?
personal_pronouns.

possessive édjectives.

demohstrative pronouns.

indefinite érticle: a (n).

adverbs: here, tﬁere.

genitive: apostrophe with proper names.

Lexical items and expressions:

colours: red, blue, yellow, green, brown, black,

beige, white, pink, orange, gray, purple,

light ..., dark ..., etc.

élothes: shirt? skirt; blouse, pullover, pants,
trousers, dress, socks, underpants, knickers?-
hat, qoat,.jeahs, jacket, shoes, sweater,
t-shirt, shorts, etc.

here, there.
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11. UNIT 11

11.1 Semantic demands on the learners

11.1.1 Topic:

- the family.

11.1.2 Concepts:
- family relationships.

- possession.
11.1.3 Functions:
- asking and talking about the fémily.

- asking and talking about poSsessions.

'11.2 ;Linguistic‘forms

11.2.1 Strﬁctures:

1. - Who's this . ?
that
he
she
- It is X, my father.
| He | your
She his
her
our
your
their




11.2.2
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2. - X is Y's father.

Parts of the grammatical system in focus:
1. present simple tense: verb be - positive,
negative, interrogative.
2. question word: who?
: rd o
3. personal pronouns: 3 person singular.
4. possessive adjectives.

5. demonstrative pronouns: this, that.

6. genitive: apostrophe with proper names.

Lexical items and .expressions:
- family: father (daddy), mother (mummy),
daughter, son, brother, sister, uncle, aunt,

baby, grandson, granddaughter, grandfather

(grandpa), grandmother (granny), wife, husband.



SIXTH GRADE

1.

1

1

1

.1

~1.

.1.

.1.

.2

2.

"UNIT 1

1

Semantic demands on the learners

Topic:

- food and drinks.

Concepts:
- food.
- .money.

- drink.

Functions:

- accepting and refusing things.

asking what people want.
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- asking about, stating and making a choice of

fodd and drink.

- askihg and saying how much things cost.

- asking and talking about quantity.

Linguistic forms

Structures:

- I'd like

some
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- Would you like - S ces?
some

- Yes, please. / No, thanks.

- How much is it ?
are they

- It's | ..., c e e

- Is there a (n) .vv..cv... in the .....

- Yes, there is. / No, there isn't.

They're
e ?

- Yes, there are. / No, there aren't.

- Are there (any) ....... in the ...... L7

- There is (only) one.

aren't

- There is. some «e.. in the ....
are a lot ofbx |

- There. isn(f .| any oo in fhe‘....
arent't |

f'wa much .......0c000 is there?

- How many ............... are there?

- There is some ... in the ..
are a lot (of)

- There isn't any ... in the ........

Parts of the grammatical system in focus:

1.

rd -
present simple tense: 3 person singular and

rd
3 person plural - positive, negative,
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interrogative.

modal verb would (would you like + some + noun?)
there is/there are - positive, negative,
interrogative.

question Wopds: what? / how:much? / how many?
personal pronouns: it, they.

cardinal numbers: 1 to 1.000.

definite article: the.

indefinite article: a (n).

quantifiers: some, any,-a lot of.

adverb: only.

xical items and expréséions:

food in general: rice, egg, meat, chicken, bread,
bqtter; sugar, eheese; etc.

vegetables: lettuce, pofato, benas, carrot, etc.
fruit: tomato, apple, bahana, pear, grapes,
ofange, lemon,vpineapple, etc.

to season food: salt, oil, vinegar, pepper.
drinks: coffee, milk, tea, beer, wine, water,
whisky, etc.

adjectifes: hot, cold, rere, well—done; ﬁedium.
numbers: 1 to i.OOO.

exptessions:'f caq'I heip you?

- thank you.
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- thank you.
- you're welcome.
- please.

- certainly.

2. UNIT 2

2.1 Sematic demands on the learners

2.1.1 Topic:

- people.

2.1.2 Concepts:

clothes.

occupation.

colour.

physical features.

2.1.3 Functions:

asking and talking about clothes.

asking and talking about colours.

describing people.

asking and talking about possessions.
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2.2 Linguistic forms
2.2.1 Structures:
i - What colour is it ?
are they
- It's ettt et e
They're
9 - I 've got blue eyes.
You have a pink blouse.
We .haven't an orange car.
They have not
He 's
She has
It hasn't
has not
"- Have I
3.
- you
we
ﬁﬁey
Has he BOt ittt ?
she
it
- Yes, you have.
No, I haven't.
we
you
they
Yes, he has.
No, she hasn't.
it
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- I am a doctor.
You are an air hostess.
He is
She
We are doctors.
You N
-They
- Am I a doctor?
Afe you
Is he
she
'Afe we | doctors?
you
they
- Yes, | you are.
I am.
he ié.
she is.
you are.
we are.
they are.
No, you're not./ No,|you are not.
» I'm I am not.
he's he isn't.
she's she
you're you aren't.
we're we
they're they
- Whose sweatef , is this?
swéaters l are these?
- it's Peter's. / 1It's his.
They're They're. |




- Which one is his?

- The red one.

Parts of the grammatical system in focus:

1. present simple tense: verb be - positive,
negative, interrogatiQe.

2. have got: bositive, negative, interrogative,

3. question words: what? / who? / what colour? /
whose? / which?

4. personal pronouns.

5. possessive adjectives.

6. possessive pronouns: mine, yours, his, etc.

7. indefinite article: a (n).

8. numeral: one (replacive).

9._genitive: apostrophe with prbper names.

Lexical items and expressions:

- differenﬁ objects (deterﬁined according to
interests and previous knowledge of the group) .

- adjeétives: hot, cold, rich, poor, empty, full,
strong, weak, big, small, beautiful, ugly,
handsome, old, young, new, cheap, expensive,
tall, short, fat, thin, thick, heavy, light,

sad, happy, thirsty, tiréd, etc.



302

- colours: red, blue, yellow, green, brown, black,
bgige, white, pink, purple, orange, gray, light
..., dark ..., etc.

- clothes: shirt, skirt, blouse, pullover, pants
(for women), trousers (for men), dress, socks,
hat, jeans, coat, shoes, etc.

- occupations: student ., teacher, businessman,
policeman, postman, butcher, dentist, doctor,
nurse, etc.

- parts of the body: eye, nose, ear, mouth, face,
hair, head, tooth/teeth, lips, chin, neck, hand,

arm, leg, foot/feet, etc.

3. UNIT 3
3.1 Semantic demands on the learners
3.1.1 Topic:
- timetables.
3.1.2 Concepts:
- time.
- number.
3.1.3 Functions:

- asking and telling the time.
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- expressing preferences.

3.2 Linguistic forms

3.2.1 Structures:

1. - What time is it?
I o
5. —»What's on tv today?
- There's a film at eight o'clock.
U What time is the news on?
the.English class?
- It's (on) at eight o'clock.
4. | What's my favmnﬁtg TV programme?
your
his
her
our
your
their
- It's .....;; ..................

3.2.2 Parts of the grammatical system in focus:
. rd
- present simple tense: verb be - 3 person
singular - positive, negative, interrogative.

- there is - positive.



304
- question words: what? / what time?
- personal pronoun: it.
- possessive adjectives.
- prepositions: on, at, in.
- cardinal numbérs: 1 to 100.
- definite article: the.
- indefinite afticle: a (n).
- adverbs of time: today, tomorrow, tonight,

next ...

.2.3 Lexical items and expressions:

numbers: 1 to 100.
- days of‘the weék.
- names of tv programmes (determined according
to the interests of the group).
- film, the news, comics, soap opera, musical{etc,
- faQourite, programme.
- tddéy, tomorrow, tonight, morning, afterndon,
evening.

—»a'quarter, half, past, to, o'clock.
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.1

.1.

UNIT 4

Semantic demands on the learners

-Topic:

- abilities.

Concepts:

- ability.

Functions:

- asking and talking about sports.

305

- asking and talking about ability to do things.

2 Linguistic forms

2.

1

Structures:

- Can

- Yes,

No,

you
he
she
we
you
they

you

_she

you

we

they

do it?

can

do it.

can't
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You

They

can

can't

do it.

Who can do it ?

You
He
She
We

You

- They

can.

What can ~ you

You
He
She

You

They

he .

she

can e o e

do?




2.2

.2.3

307

Parts of the grammatical system in focus:

1.

modal verb can (ability) + verb in the
infinitive form without to - positive, negative,
in@érrbgative.

question words: what? / who?

personal pronouns.

definite article: the.

indefinite article: a (n).

conjunctions: but, and, or. -

Lexical items and expressions:

sports: tennis, football, basketball, volleyball,
golf, roller skate,.étc. (May vary from group
to group according‘to the students' interests
and previous knowledge).
differeﬁt verbs: type, sing, play, cook, dance,
etc. (May vary from group to‘grqup'aqcofding
to thé studénts'iinfefeSts and-previous

3 , A
knowledge).
musical instruments: piano, violin, guitér,

flute, etc. (May vary according to the students'

interests and previous knowledge) .



5. UNIT 5§

5.1 Semantic demands on the

learners

5.1.1 Topic:

- shopping.

5.1.2 Concepts:
- number.
- quantity.
- clothes.

- colour.

5.1.3 "Functions:

- asking and talking about clothes.

- asking and talking about sizes.

- asking permission in a shop.

- givin permission in a shop.

- asking and saying how much things

cost.
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\
5.2 Linguistic forms
5.2.1 Structures:

1. |} - What size are . you
we
they

is he
she
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I'd like

Can | I

you

she
we
you

they

Certainly.

it

them

on?

- What colour would you 1like?

I'd like'the

I

one.

ones.

How much

It's

They're

is

it
this

that

?

are

they
these

those
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.2.2 Parts of the grammatical system.in focus:
1. present simple tense: verb be - positive,
negative, interrogative.

2. modal verb can (permission) + verb try in the

infinitive form without to - positive, negative,
interrogative.
3. modal verb would (would you like) - positive

and interrogative.

4. question words: what? / which? / how much? /
what colour? / what size?

5. personal pronouns.

6. demonstrative pronouns.

7. cardinal numbers: 1 to 1.000.

8. pronouns: one, ones (replacive).

.2.3 ‘Lexical items and expressions:

- numbers: 1 to 1.000.

- colours: red, green, blue, yelloﬁ, brown, black,
beige, white, pink, orange, grey, purple, light
..., dark ..., etc.

- clothes: shirt, skirt, blouse, pullover, pants
(for women), trousers (for men), dress, coat,
socks, jeans, etc.

- adjectives: big, small, cheap, expensive,

beautiful, ugly, heavy, ligh, dark.



- expressions:

can I help you?

- thank yéu.

- certainly.

_ that's all right.

- excuse me.

6. UNIT 6

6.1

6.1.1

6.1.3

Semantic demands on the

learners

Topic:

- leters and postcard

Concepts:

- - letter.

- message.-
- weather.
- distance.

- place.

Functions:

- writing a postcard
- asking and talking
- askingband talking

- asking and talking

S

or a.letter.

about places.

about the weather.

about months and dates.
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6.2 Linguistic forms

6.2.1 Structures:

31:

1. | - Where am I ?
are you
we
they
is he
she
- You . are at the hotelf
I aﬁ in London.
You - are.
They
He is
She
2. | - What's the weather like?
—It's..........'....; .....
3. | - What day is it?
- Jt's ....... e e .
4. - What 's London like?
the hotel
are FI the people
;.it's ..... et s e h
They're
5. - Where's London?
- It's X km from .............
NEAT v o v v s oo eceness ;...
6. | - There 's a e in ceeeeen
are SOME  ....... S
7. |- Is | there | a (n) S & < D ?
Are | any '
- Yes, there is. / No, there isn't.
| are aren't.




6.2.3
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Parts of the grammatical system in focus:
1. present simple tense: verb be - positive,

negative, interrogative.

2. there is / there are - positive, negative,
intefrogative.

3. queétion words: what? / where?

4. personal pronOnﬁs.

5. prepositions of place: in, on near, behind,

between, in front of, opposite, at, near.
6. cardinal numbers: 1 to 1.000.
. st tk
7. ordinal numbers: 1 to 100 .
8. definite article: the.
9. indifinite article: a (n).
10. adverbs of time: tomorrow, tonight, next ...,

today.

LexicalAitems and expressions:

- différént countries.

- nationalities related to the countries.
- lahguages related to the countriesf

- different towns and cities.

— adjectives: hot, cold, big, small, beautiful,

ugly, .old, new, cheap, expensive, dirty, clean,
good, bad, etc.

- weather: sunny, rainy, cloudy, snowy, windy, etc.
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- numbers: 1 - 100. ls - 100

- days of thé week.
- months of the year.
- people.
- expressions:
- dear X.
- see you soon.
- best wishes.

- love.

7. UNIT 7

7.1

7.1.1
7.1.2
7.1.3

Semantic demands on the learners

Topic:

- orders.

Concepts:

- order.

Functions:

- giving orders.

h

314
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7.2 Linguistic forms

7.2.1 Strﬁctures:

o1 Do this !
that
5 | Don't do this !
that
3. Look at me !
you
him
her
-us
you
them
4. | " Give_-‘ it to |me . !
them . you
| » him
her
us
you
them
5. - -Give | me a record !
you the records !
him
her
bus
you
them

7.2.2 Parts of the grammatical system in focus:
1. imperative (infinitive without td) - positive

and negative.



2. object pronouns.
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3. demonstrative pronouns.

definite article:

5. indefinite article:

the.

a (n).

put (on), run,

smile, move, look (at), turn (on), turn (off),

interests and previous knowledge of the group.

7.2.3 Lexical items and expressions:
-~ different verbs: be (quiet), sit (down), come
(in), walk, open, take (off),
etc. (May vary from group to group according
to the students' interests).
- different objects determined according to the
&. UNIT 8
8.1 Semantic demans on the learners

§.1.1 Topicr

- present activities.
8.1.2 Concepts:

- time.

- duration.



8.2.2
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'~ Yes " you are. / No,| you aren't.
he is. / he isn't.
she / she
you are . you aren't.
we we
they they

3. What is X v +:ing ?
- He is v + ing something.
She
4. | Who is X v + ing ?
7 - He is v + ing someone.
She
5. - Who is v + ing ?
- X is.
6. |~ Why are|you doing this now ?
' ~am |1 that
is f(he
she
are{we
you
they

- Because | I am Ceeeee

| you are
he is
she
we are
you
they

Parts of the grammatical system in focus:

1. present continuous tense (be + v + ing) -

positive, negative, interrogative.



8.2.3 Lexical items and expressions:
- different verbs: play, dance, sing, cook, run,
walk, talk, eat, smile, ride, drive, sleep, etc.
(May vary from group to group according to the
students' interests and previous knowledge).
- adjectives: hot, cold, hungry, thirsty, fat,
_thin; happy, sad,strong, weak, etc.
9. UNIT 9
9.1 Semantic demands on the learners
9.1.1 Topic:
- preferences.
9.1.2 Concepts:
- preference.
0.1.3 Functions:
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question words: what? / who? / why?
personal pronouns.

demonstrative pronouns: this, that.

. adverb of time: now.

pronouns: something, someone.

expressing preferences.
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0.2 Linguistic forms

9.2.1 Structures:

g Do you like | your name ?
Michael Jackson'
. Madonna
Madonna's house
your father's name
- Yes, I do. / No, I don't.
PN I like ....... and .....000 00,
..... , but T don't like cee
3. - I don't like ........c.... OF v e veenn ..
4. | What's your favourite food ?
- My fa&ourite food is ........
et e e e is my favourite .......
3. - Who‘sfyour favourite singer ?
A.4=My favourite singer iS ......o0oe.. .

9.2.2 Parts of the graﬁmatical‘system in focus:
1. present simple. tense: verb 1ike with auxiliary
verb do - positive, negative,.interrégative.
2. questiop words: what? -/ who?
3.. personal pronouns: I, you.
4. possessive adjectives: my, your.
5. genitive: apostrophe with proper names.

apostrophe with common nouns.



6. ¢onjunctions: but , and, or.

9.2.3 Lexical items and expressions:

food in general: rice, egg, meat, chicken,

bread, butter, sugar, cheese, etc.

- vegetables: lettuce, potato, beans, carrot, etc.

- fruit: tométo, apple, banana, pear, grapes,
Qrange, lemon, etc.

- .drinks: cdffeé, tea, milk,vbeer, water, whisky,
etc.

- different objects determiﬁed according to the

. iﬁterests and previous knowledge of the group.

- famous people determihéa aéiordiné to the
interests of the'group.'

- family: father, motﬁer, brothér, sister, baby,
daughter, -'son, uncle, aunt, cousin, grandfathér,
grandmother, baby brother, baby sister, efc.

— coléurs: red, biue, yellow, green, brown, black,
béige, white, pink, orange, pufple, grey, etc.

- clothes: shirt, skirt, blouse, pullover, jeans,

dress, jacket, etc.



SEVENTH GRADE

1.

1

1

1

.1

.1.

.1.

.2

2.

UNIT 1

1

Semantic demands on the learners

Topic:

- people and their interests.

Concepts:
—roccupation}

- nationality.

Functions:

- asking and saying where people are.from.

- asking and talking about people's interests

and hobbies.

- asking and talking about people's jobs.

Linguistic forms
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Structures:
1. | - Where does | he come from?
she
do yoﬁ'
we

they
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He comes from ..........
She
I come H
We
You
They
What do you do 7
we
they
does he
she
I 'm a . et e
We 're .0 e e oo e
You work in a
They
.He 's - et et
She works in é
What do you like doing in your spare time? :
we |
they
does he
she
I like v + 1ing.
We love
You
They
He likes
She loves




1.2.2> Parts of the grammatical system in focus:
1. present simple tense: verb be - positive.
2. present simple tense:AQifferent verbs with
auxiliary verb do/does - positive and
interrogative.
3. gerund: (y + ing form).
4. question words: what?/ where?

5. personal pronouns.

1.2.3 Lexical items and expressions:
- hobby, information, spare time, university.
- different verbs: travel, dance, sing, etc.
- oqcupatibns; engineer, housewife, interpreter,

mechanic, pharmacist, etc.

2. UNIT 2

2.1. Semantic demands on the learners

2.1.1 Topic:

.- personal relationships.

2.1.2 Concepts:
- occupation.
- possession.

- family relationships.



2.1.3

2.2

2.2.1

— nationality:

Functions:
- introducing people formally.
- asking and explaining relationships.

- giving information about people.

Linguistic forms
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Structures:
| This is ¢veeeuen. B, “ o
2. ] - Who's X ?
- He 's a cousin of mine.
She yours.
You are qousins his.
We hers.
They ours.
theirs.
- He 's X and Y's cousin.
She
3.1 - X, who is Y's ;....., éomes from ........
4.1 - X, who is a ..... of mine, comes from ...

Parts of the grammatical system in focus:

. . . d
1. present simple tense: verb be - 3r person

singular - positive and interrogative.

2. question words: who?



3. personal pronouns.
4. possessive pronouns.

5. genitive: épostrophe with proper

2.2.3 Lexical items and expressions:

- family: mother, father, daughter,
sister, uncle, aunt, grandfather,
etc.

- expressions:—-how do you do.

-nice to meet you.

3. UNIT 3
3.1 Semanﬁic demands on the learners
3.1.1 Topic:

- future plans.
3.1.2 Concepts:

- occupation .

- ambition.
3.1.3 Functions:

- asking and talking about ambition.

- explaining occupations.

(98]
Do
(O

names.

son, brother,

grandmother,



3.2 Linguistic forms

3.2.1 Structures:

1. { - What do you want to be?
we
they
does he
| she
A— I don't want to be a teacher.
We teachers.
You
They
He doesn't a teacher.
She
2.} - What would " you like to be?
he . |
she
they
- I would like to bel A tieeeeaen
He |
She
!We' ..... ceeeaS.
.They
3. | - .A carpenter is a person who makes things
with wood.

3.2.2 Parts of the grammatical system in focus:

1. present simple tense: verb want + to be -

positive, negative,

interrogative.

- 2. modal verb would (would you like + to:be) -
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positive, interrogative.

3. question words: what?

4. pronoun: who (used to defiﬁe a relative clause).

5. indefinite article: a (n).

3.2.3 Lexical items and expressions:

- occupations: air stéward, astronauf, carpenter,
detective, hairdresser, ice-skater, vet,
magician, pilot, racing driver, etc.

- different verbs: cut, look after, prepare, drive,

etc.

4. UNIT 4

4.1 Semantié demands on the learners

4.1.1 Topic:

- when and how to do different things.

4.1.2 ,Concepfs:
- time.
- permission.

- condition.

4.1.3 Functions:
- asking for and giving permission.

- refusing permission.



- making conditions.
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- asking and talking about fixed times.

4.2 Linguistic forms

4.2.1 Structures:

finishes

- Can [ I go to the .......?
~ you
he
. she
we
you
. they *
- Yes, all right. / No, I'm sorry.
- Yes,l you can./Ikn‘ you | can't.
I I
he he
she she
you you
we we
" they they
—HYes, you can, but you must be home [at]|..
by
- What time'does the ..... start ?
When finish
- It starts 2




. 2.

2.
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Pafts of the grammatical system in focus:

1. present simple tense : verb start and finish -
3Pd person singular with auxiliary verb does.

2. modal verb can (permission).

3. modal verb must (obligation).

4. question words: what time? / when?

5. personal pronouns.

6. definite article: the.

7. prepoSitions of time: by, at.

8. adverbs of time:'afterwards? tonight, today.

9. adverbs of place: outside, inside.

Lexical items and expressions:

- cqncert, film, fooFball match, party, supermaket,
classroom, kiosk.

- borrow, follow, legrn, stay, be mad at, fasten,
choose, finish, start.

- expréssions:
- I'm sorry.
- that's all right.
- the troﬁble is “ o

- straight, until, afterwards, tonight, outside,

inside,  today.



5.

5.1

5.1.1

.1.

UNIT 5

.1.2
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Semantic demands on the learners

Topic:

- people and their journeys.

Concepts:

time.
place.
frequency.

duration.

Functions:

asking and talking about ways people travel.

asking and saying how long journeys take.

showing places.

making parting remarks.

5.2 Linguistic forms

.

2.

1

Structures:
1.} - How do you (usually)‘gﬂ;ggxmmk?
they
does| he

she
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-1 (usually) walk.
We (sometimes) go by car.
They (never)
He (always) walks.
She goes by cér.
- Do you ever go by car ?
they walk
Does - ﬁe
she

- No, never. / Yes, always.

- How long does it take you ?
"them
him
~her
- It takes me fifteen minutes.
them
“him
her
- Here it is.

is the office

Parts of the grammatical system in focus:

1.

rd
present simple tense: verb be - 3 person

singular - positive.

auxiliary verb do/does.

. present simple tense: different verbs with

question words: how? / how long? .

personal pronouns.

object pronouns.
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6. adverbs-- of frequency: always, usually,
sometimes, never, ever.
7. adverbs of place: here, there.

§. preposition: by (used with means of transport).

5.2.3 Lexical items and. expressions:

means of transport: bus, car, train, bicycle,

etc.
- different verbs: go, walk,. get, catch, take,
build, etc.
- expressions:
- what a pity!
- here it is.
- have a good day;
- Sée you later.
- buildingsi school, office, theatre, church,

hospital, etc.

6. UNIT 6

6.1 Semantic demands on the learners

6.1.1 Topic:

- animals.
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6.1.2 Concepts:

- behaviour.

speed.

- wild animal: .

domestic animal.

6.1.3 Functions:
- describing animals and their behaviour,
‘-~ giving explanations.

- asking and talking about speed.

6.2 Linguistic forms

6.2.1 Structures:

Lo The
a cheetah chases its preys.
vit
‘Cheetahs chase their
They
o |- How fast can it run ?
they
- It can run at 50 km an hour.
They




.2.2

.2.3
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Parts of the grammatical systém in focus:

1. simple present tense: different verbs with
auxiliary verb -do/does.

2. modal vérb can - ability + verbs in.the
infinitive- form without to.

3. question words: how fast?

4. personal pronouns: it, they.

5. possessive adjectives: its, their.

6. definite article. the.

7. indefinite article: a (n).

8. preposition: at (used with speed).

Lexical items aﬁd expressions:

~ animals: bee, cheefah, leopard, ostrich, pigeon,
rabbit, etc.

—.pafts of the'body: claw, toé, trunk?wing, eye,
‘nose, etc. |

- adjéctives: national, powerful, rare, different.

- verbs: be situated, chase, gather, hide, hunt,

protect, save, etc.
- prey, danger, environment, extinction,

organization,; park.



7. UNIT 7

7.1 Semanfic demands on the learners

7.1.1 Topic:

- people.

7.1.2 Concepts:
- personality.
- interest.

- nationality.

7.1.3 Functions:

- comparing personalities.

- comparing interests.

7.2 Linguistic forms

7.2.1 Structures:
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You are

He is

(sometimes)
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You
We

They

am not

aren't

He

She

isn't

- Nor am I..

You

They

love

He

She

loves

- So do I.

singing.

You
We

~ They

don't

He

She

doesn't

.- Nor do I.

like singing.

7.2.2 Parts of the grammatical system in focus:

present simple tense: verb be - positive,

negative, interrogative.

present simple tense: different verbs with

auxiliary verb do/does + verb in the gerund -

positive,

negative.
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3. personal pronouns.
4. inversion with so/nor.

5. modifiers: quite, a bit.

7.2.3 Lexical items and expressions:
- personality.
- different’hationalities.
- adjectives: boséy, good—témpered, hélpful,
lively, ﬁoody, shy, eﬁc.
- be keen on.

- verbs: dance, sing, play, skate, etc.

8. UNIT 8

8.1 Semantic demands on the learners

8§8.1.1 Topic:

- things we have to do.

8.1.2 Concépts:
—'obligation.
- responsability.

- time. .

8.1.3 Functions:

- asking and talking -about obligation.



338

- asking and talking about responsabilities.

§.2 Linguistic forms

8§.2.1 Structures:

1. ] - Do you have to | wear a tie ?

we

they

Does he
she

- Yes, I have to wear a tie.

we

you

they

he has to .

she

- No, T don't |have to|wear a tie.
we

you

they

he doesn't

she

8.2.2 Parts of the grammatical system in focus:
lx'modal verb have to with auxiliary verb do/does
- followed by’verbs in the infinitive fdrm\—b
" positive, negative, interrogative.

2. personal pronouns.:
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§.2.3 Lexical items and expressions:
- verbs: have to, prefer, float, lift, reach, test.
- adjectives: boring, confortable, etc.

- uniform, tie, track suit, jeans, etc.

9. UNIT 9

9.1 Semantic demands on the learners

9.1.1 Topic:

- daily routine.

9.1.2 Concepts;v
- time ‘sequence.

time.

quantity.

- freqﬁency.

9.1.3 Functions:

- linking events in a time sequence.



9.2

9.2.3
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Linguistic forms

Stfuctures:
) - School (always) starts at .....
Lessons: start

- Before | school ends, I do my homework.

When t>lessons end, I don't do my homework.

Parts of the grammatical system in focus:

1. present siﬁple tense: different’yerbs with
auxiliary verb do/does - positive and negative.

2. personal pronouns.

3. time clauses using when, before.

4. adverbs of frequency.

Lexical items and expressions:

- verps: copy, try; study;>ddnce,.sing, listen to,
etc.

- always, never, sometimes, usually, etc.

- biackboarﬁ, textbook, book, playground, etc.
(The nouns used may vary according to the
students' interests and previous knowledge of

the language).
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i0. UNIT 10

10.1 Sem&ntic demands on the learners

10.1.1 Topic:

school regulations.

10.1.2 Concepts:
- permission.

- instruction.

obligation.

time.
10.1.3 Functions:
- asking for and refusing permission.
- talking about rules and instructions.

—.linking facts.

10.2 Linguiétic forms

10.2.1 Structures:

1. ] - Can I wear jeans?

you

she

we

they



10.2.2

10.2.3
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- Yes, you can. No, you can't.

- I must wear | my uniform.
You you
He his
She her
We our
‘They . their

- The visit to the zoo, which is the class

th
-trip this term, is on 10 April.

Parts of the grammatical system in focus:

modal verb can (permission) followed by verb
in the infinitive form witﬁout to - positive,
hegatiye, interrogative.

modal verblmust (obligation) followed by verb

in the infinitive form without to.

. irelative clause with which..

personal pronouns.

. possessive adjectives.

Lexical items and expressions:

coach, disaster, exam, projeét, packed lunch,
visit, raincoat.

verbs: be able to, belong,_hope, stay behind,
remember, return, etc.

months of the year.

st t
numbers: 1 to 31s .



11. UNIT 11

11.1

11.1.1

11.1.2

11.1.3

11.2

Semantic demands on the learners

Topic:

- more regulations.

Concepts:
- prohibition.
- sign.

- obligation.
Functions:
- talking about prohibition.

- asking about and explaining signs.

Linguistic forms

11.2.1
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Strqctures:nv
|- You mustn't talk.
9. - No running.
3.1 Don't talk.
4l What does that sign mean?
- It means ...... . 000000




11.2.2

11.2.3

Parts of the grammatical system in focus:

1.

modal verb must (obligation) followed by verb
in the infinitive form without to.

. ——

modal verb mustn't (prohibition) followed by
verb in the infinitive form without to.

no + gerund. (+ ing form).

negative imperative: don't + verb in the
infinitive form without to.

present simple tense: verb mean with auxiliary
verb does - positive and interrogative.

question word: what?

personal pronouns.

Lexical items and expressions:

- sandwich, sheet of paper, sign, etc.

- verbs: feed, kill, park, shoutA»smoke, take

photographs, touch, talk,.run,,mean, etc.

12. UNIT 12

12.1 .

Semantic demands on the learners

12.1.1 Topic: .

- animals and personal behaviour.



12.1.1 .Concepts:
- behaviour.
- time.
- possibility.
- animal.

-~ human being.

12.1.3 Functions:

- talking about animal behaviour.
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- asking and talking about personal behaviour.

- drawing attention.

- commenting and responding to comments.

12.2 Linguistic forms

12.2.1 Structures:

1.1 - A gorilla lives in groups.
- Gorillas live
2. ] - What | do you do when| you are|tired?
we | we
they B they |
does he " he is
she - she
- I 1go to sleep when| I “am tired.
We .We are
You You
They They
He goes " He is
She | She




3. ] - Look at -, me !
you |
him
her
'it‘
‘us
them
4. | - Isn'f itflovelyi / What a lovely day!
- Yes, isn't it.
5. |+ Aren't they lovely!/What lovely flowers!
~ Yes, aren't they.

12.2.2 Parts of.the grammatical system in focus:

1. present simple tense: verb be - positive,
negqtive, interrogative.

2. present simple tense: different verbs - positive
and interrogative.

3. imperative: infinitive without to - phfasal
verb look at - positive.-

4. question words: what?

5. time clausé with whenm

6. personal pronouns.

7. objeét pronouns.

8. exclamations. :* - -



12.2.3
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Lexical items and expressions:

adjectives: fierce, male, peaceful, smart,
sweet, tiny, human, female, etc.

animals.

vérbs: tear, beat, burn, cry, cut down; fight,
lock, punch, throw, wave, étc.
leaf/leaves,bjuhgle, pillow, bush, baby, etc.
(The nouns are selected according to the
interests and previous knowledge of the»group

of students).

13. UNIT 3

13.1

13.1.1

13.1.2

Semantic demands on the learners

Topic:

illnesses.

Concépts:
- illness.
- health.

- body.

13,1.3'?Functions%

- aSking and talking about minor illnesses.
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13.2 Linguistic forms

13.2.1 Structures:

e What's the matter with you l?
’ them
him
her
- I - 've : got a (n) .......
We
They
He 's
She '
s |- (Don't) worry!

13.2.2 Parts of the grammatical system in focus:

1. present simple tense: vetb be - 3rd person
singular - interrogative.

2. have got - positive.

3. imperative (infinitive,without to) - positive

and negative.
4. qugstion words: what?
5. personal pronouns.
6. object pronouns.

7. indefinite article: a (n).

13.2.3 Lexical items and expressions:

- headache, sore throat, stomachache, temperature,
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cold.
- .matter.

- have a look at , see, worry about, test.

14. UNIT 14

14.1 Semantic demands on the learners

14.1.1 Topic:

- the recent past.

14.1.2 Concepts:
- ﬁime.
—'pastr

-~ place.
'14.1.3 Functions:
- asking and>talking about the recent past.

- asking for and giving opinions.

14.2 Linguistic forms

14.2.1 Structures:

Ve VIR e ST RIPIT

::nyesterday7h‘hﬂ

1. | - Where .il@é?ﬁ . :lybu'u
they
was he
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- I was at home.
We ‘were
They
He .were
She
2. | - Where you at home yesterday?
they
Was he
she
- Yes, I was. Yes,| we were.
No, ﬁe wasn't. No, they weren't.
éhe
3. - Did you have a cold?
he
she
they
- Yes, I did.
we
No, he didn't.
she
/ they
4. | - What was it like?
- It was terrible.
5. - Was it terrible?
- Yes, it was. / No, it wasn't.

14.2.2  Parts of the grammatical system in focus:

1. past simple tense: verb be - positive,

negative,

interrogative.

2. simple past .tense: verb have with.auxiliary verb

did - positive, negative, interrogative.



3. question words: what? / where?
4. personal pronouns.
5. adverbs of time: yesterday, last

6. prepositions of place: at, in.

14.2.3 Lexical items and expressions:
- 111, sick.
- yesterday, last.
- days of the week.
- months of the year.
- expressions:
- poor little. baby!
- lucky- yoﬁ!

- come on!

15. UNIT 15§

15.1 Semantic demands on the learners

15.1.1 Topic:

- famous people.

15.1.2 Concepts:
- history.
- profession.
- nationality.

- time.

night.

51
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15.1.3 Functions:
- -asking and talking about people in history.

- talking about past lives.

15.2 Linguistic forms

15.2.1 Structures:

1. - Who -was I Mozart?
were l the Beatles?
- He WAS 8 +oeeencennncsas
She
They WETE vt v vosooeonos S
2. { - What nationality was he ?
- ' she

—_He. W3S | teieieaenas
She
They were .
‘3. - When | was | he | born ?
she
were they
- He was born in ceeeeenn
She
They were
4. | - When did he die 7
she
they
- He died in .o e
She |

They




15.2.3

15.2.3

- What did he do?
she
they
- He wrote novels.
.She
They

Parts of the grammatical system in focus:

1.

simple past tense: verbs start, live, write,
die with auxiliary verb. did - positive,
negative, interrogative.

simple past tense: verb be'— positive,
negative, interrogative.

question wérds: who? / what? / when?
personal pronouns.

preposition of time: in (used with dates).

Lexical items and expressions:

occupations: dancer, trumpeter, singer, actorz
actress, painter, sculptor, painter, composer,
writer, comedian, etc.

adjectives: poor, rich, wonderful, térrible,
etc.

verbs: be born, die, start, live, write, etc.

symphony, orchestra.



16. UNIT 16

16.1 Semantic demands on the learners

16.1.1 Topic:

- more details about the recent past.

16.1.2  Concepts:

- time.

- activity.

- preference.

16.1.3 Functions:

- asking and talking about recent past

- asking for and giving opinions.

16.2 Linguistic forms

16.2.1 Structures:

354

activities.

1. | - What did | you do last ..
| he
she
they
- I went to the cinema.
We
He
She




16.2.2

16.2.3
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2. ] - Did you
he

she

they

enjoy it ?

- Yes, I did. / No, I didn't.

Parts of the grammatical system in focus:
1. simple past tense: different verbs with -

auxiliary verb did.

2. question words: what?

3. personal pronouns.

4. object pronouns: it.

5. adverbs of time: vesterday, last

6. definite pronoun: the.

Lexical items and expressions:

- verbs: come, go, meet, say, see, take, think,

 enjoy, smile, dial, etc.

- art gallery, birthday party, cinema, -church,

etc.

- adventure, comedy,

horror,

science fiction, etc.

- days of the week.

- months of the year.

mystery,

romantic,



17. UNIT 17

17.1

17.1.1

17.1.2

17.1.3

17.2

17.2.1

Semantic demands on the learners

Topic:

- places.

Concepts:
- place.
- direction.

- distance.

Functions:
- asking and saying where places are.
- ésking for and giving directions.

- attracting attention.

Linguistic forms
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Strﬁctures:
1. - Where_ 1S the voeeeieeetnnnene .7
- It's on your right.

in the middle of the town.
between X and Z.
on ﬁhe north side of the .....

opposite the [...... R

next to
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- Can you tell me the

- (Don't) turn right

left into Oak Street.
go | up this street.

down

along

pas

17.2.2 " ‘Parts of the grammatical system-in ifocus:

1.

10.

11.

modal verb can (possibility) followed by

verb tell in the infinitive form without to.

simple present tense:. verb be - 3Pd person
singular - positive? intefrogative.
imperative_— infinitive without to - positive,
negative.
question words: where?
personal pronouns: it, you.
possessive adjectives: your.
‘object pronouns: me.
.vprepositions of place.
prepositional phrases.
definite article: the.
demonstrative pronouns: this, that.
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17.2.3 Lexical items and expressions:

-, places: car park; church, football stadium,
hotel, libfary, palace; bolice station,
railway station, sports centre, square,
supermarket, town hall, etc.

- in the middie of, bétweén, on, into, at, up,
along, down, past, right5 left, opposite, at
the endwof; etc”;

- ring road, bus stop.

- excuse me.

18. UNIT 18

18.1 Semantic demands on the learners

18.1.1 Topic:

- more details about places.

18.1.2 Concepts:
- place.

- feature.

18.1.3 Functions:
-- asking about and identifying places.

- asking and talkingbabout features of places.
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18§.2 Linguistic forms

18.2.1 Structures:

1.

- Is that where the Prince got married?

- .Yes, it is. / No, it isn't.

- This is where the Prince got married.

- Is there much pollution in Brazil?

- Yes, there is. / No, there isn't.

- Are ‘there -many parks+in Paris? : .-

- Yes, there are. / No, there aren't.

- There | isn't much pollution in Brazil.
aren't |[many | parks in Paris.
is a lot of| «evveunennn e oo
are

18.2.2 Parts of the grammatical system in focus:

1.

present simple tense: verb be - 3. person
. singular - positive, negative,. interrogative.
there is / there are - positive, negétive,

interrogative.

.. simple past tense - different verbs - positive.

where in relative clauses.
personal pronouns: it.

quantifiers: many, much, a lot of.

~prepositions of place: in, on, 'at.
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18.2.3 1lexical items and expressions:
- places: park, palace, éhurch, school, theatre,
etc.

- employment, unemployment, pollution.



EIGHTH GRADE

1.

1.1

1

UNIT 1

1.1

1.1.2

1.1.3

1.2

1

2.

2

Semantic demands on the learners

Topic:

- events in the past.

Concepts:
- time.
- past.

- event.

Funections:

361

- asking and talking about -events in the past.

- talking about events in history.

Linguistic forms

Structures:

You
He
She

They

Saw

didn't see

a-film about
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2. - He became famous in +..ee.. .

She

They

1.2.2 Parts of the grammatical system in focus:
1. simple past tense: different verbs with
aukiliary verb did.
2. personal pronouns.

3. prepositions of time: in, on.

1.2.3 Lexical items and expressions:
- verbs: become, see, announce, count, point,
murder, etc.
- adjectives: famous, unknown, well known, etc.
- dates.
- numbers: 1 to 1.000.
- days of the weeek.

- months of the year.

2. UNIT 2

2.1 Semantic demands on the learners

2.1.1 Topic:

- future intention.
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2.1.2 Concepts:
- time.

- future.

2.1.3 Functions:

- asking and talking about future intention.:

2.2 Linguistic forms

2.2.1 Sttuctﬁres:

1. ] - What are you going to do this ...?
we |
they

is he
she
- I am going to ....... N
We are
You
They
He is
 She
2. |- Afe you going to ..... this .....7 =~
: _ e . :
they
Is he
she
---Yes, I am. / No,{ I' m not.
We are. ’ we aren't
You you
They | théy
he is he isn't.’
she she
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2.2.2 Parts of the grammatical system in focus:

L. future going to (be + going to + verb in the
infinitive form without to) - positive,
negative, interrogative.

2. question words: what?

3. personal pronouns.

4. demonstrative pronoun this used with adverbs

of time.

2.2.3 Llexical items and expressions:

verbs: look after, wash, see, mend, patch,

watch, make some ..., go out, do the homework, etc.

- faﬁily: b?other, sister, baby, grandmother,
grandfathef; etc.

- mofning, afternoon, evening, night, today,

tonight, tomorrow, etc.

3. UNIT 3

3.1 Semantic demands on the learners

3.1.1 Topic:

- comparisons.

3.1.2 iConcéptsf

~ comparison.



3.1.3

Functions:

- making comparisons.

- giving opinions.

3.2

Linguistic forms

3.2.1

‘Structures:
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1. [- A (n) is fﬂS.'-l‘l‘ t.han a (nd | ...
The are more (:x[z‘(.-nsi_vo the
2. ] - is t.he best
are smallest vp].'u:(: in the world.
mos dangerous Film T've ever | seen
‘ been to,
.1 - IL 'y the same as b Lo L 0o,
is diffevent. fyom
They 're
are
4.1 - 1t isn't NS ceneaeens (]
_ They | aren't
5 -1 am better t.han you.
. shnr.'t’.er me
.lh- is more intelligent him,
She . her.,
“We are AS cetniaenn as us
You thoem.
They
6.0(-1 an the best person in the world.,
We are
You
They
He is
She




3.2.3
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Parts of the grammatical system in focus:

1. simple present tense: verb be - positive,
negative, interrogative.

2. personal pronouns.

3. object pronouns.

4. adjectives in the comparative and superlative
form.

§. definite article: the.

6. indefinite article: a (n).

Lexical items and expressions:

- adjectives: long, short, old, new, young, small,
. big, wet;.dry, thin, thick, fat, heavy, light,
good; bad, nice, ugly, handsome, beautiful,

intelligent, fast, great, etc.

- school, church, bank, hairdresser, hospital,
wqud, etc.

- parté of the body: eyes, nose, ear;-mouth,
cheeks, neck, chin, hair, head, hands, arms,
legs, shoulders, elbow$; etc.

- ciothes: dfess, skirt, shirt, coat, raincoat,
jacket, blouse, pullover, pants (for women),
trousers (for mén)> dress, socks, underpants,
knickers, hat, jeans, etc.

- expressions: I've ever| been to.

seen.
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UNIT 4

.1 Semantic demands on the learners

.1.1 Topic:

- orders.

.1.2 Concepts: -

- order.

- instructioﬁ.
- skill.

- method.

.1.3 Functions:
- giVing orders.
-.giving instructions.

~ asking and talking about skills and methods.

.2 Linguistic forms

2.1 Structures:

1. | - (Don't) show me the | card.
pené,
2. | - (Don't) show it {to me.
them




368

3.1 - Do you know how to do it?
~ Yes, I do. / No, I don't.

- Tell me how to do 13.

4.2.2 Parts of the grammatical system in focus:

1. imperative (infinitive without to) - positive,
negative.

2. simple present tense: verb knéw - lst and an
persons singular - positi&e, négative,

interrogative with auxiliary verb do.
3. personal pronouns.
4. object.pronduﬁs!
5. definite article: the.
- 6. relative clause with how.

7. linkers: first, then, finally.

4.2.3  Lexical ifems and expressions:
- first, then, finally.
- verbs: show, make, turn over, cut, take? find,
look, -“throw, shuffle,_etcr,

- trick, recipe, game, card.



5. UNIT 5

5.1 Semanfic demands on the learnefs

5.1.1 Topic:

- more future plans.

5.1.2 Concepﬁs:

time.

fﬁture.

intention.

duration.

5.1.3 Functions:
- asking and talking about definite future plans.
- asking and talking about duration of time.

- asking and talking about point of time.

5.2 Linguisﬁic forms

5.2.1 Structures:

1. | - What are fydu doing tonight> ?
they ‘ tomorrow 7
is | he . on Monday ?
she
- I 'm- going to a party.
We 're meeting someone [at| the airport.
They : 4 o'clock.




.2,
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2.
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He 's in |five minutes.
She
- When are you arriving ?
How long we staying ?
A they |
is he
she
- I 'm arriving. tomorrow.
You 're staying for three monfhs.
We
They
He 's
She

Parts of the grammatical system in focus:

1.

present continuous tense (future use) -

positive, negative, interrogative.

question words: what? / when? / how long?

personal pronouns.

. -prepositions of time: at, in, for, after, in.

adverbs of time: tomorrow, tonight, etc.

definite article:

. indefinite article:

the.

a (n).

lexical items and expressions:

months of the yeaﬁ.

days of the week.

numbers:

1 to 100.

expressions: poor kid!
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6. UNIT 6

6.1 Semantic demands on the learners

6.1.1 Topic:

- famiiy.

6.1.2 Concepts:
- family relationships.
- possession.'

- job.

6.1.3 Functions:
- asking and talking aboﬁt family‘relationships.

- talking about possessions.

6.2 Linguistic forms

6.2.1 Structures:

1. | - Who's X?
- He | 's Y's oo,
She
2 — X 18 Y'S sttt tneneens
- X and Z are Y's ... i,
3. | - My mother is a nurse at the hospital which|

~is situated justvoﬁtside Paris.

- My father has a taxi which he keeps in the

garage.




2.2

.2.3
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Parts of the grammatical system in focus:

r .
1. present simple tense: verb be - 3 person
. rd ‘ s
singular and 3 person plural - positive and
interrogative.

2. present simple tense: different verbs with
auxiliary verb do/does - positive, negative.

3. question words: who?

4. personai pronouns.

5. possessive adjectives.

0. genitive: apostrophe with proper names.

7. relative clauses with which.

Lexical igems and gXpressions:

- verbs: 1i§e, keep, have, take, watch, go, use,
etc.

- family: grandfather, grandmother, uncle, aunt,
father; mother, husband, wife,:son, daughter,
son-in-law, daughter-in-law, brother-in-law,
'sister-in-law, grandson, gPanddaughtér, nephew,
niece,‘cousiﬁ, etc.

- occupations: taxi ariver, nurse, teacher,

student, doctor, etc.



7. UNIT

7.1 Semantic demands on the learners

7

7.1.1 Topic:

instructions.

7.1.2 Concepts:

instruction

7.1;3 Functions:

~ giving instructions.. .

- checking and reporting instructions.

7.2 Linguistic forms

7.2.1 Structures:

1.

373

- I want you to do this!
You me
He him
Iheyi her
He -wants it
She us
them
- Do you want me to do this?
they us
Does he it
| she him
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her !
you
them
- Yes, I dé. / No, I don't.
- What are you doing?
we
they
is he
she
- I am standing,“,Joppositégyou;pm.
We are o
Yoﬁ 
They
He is
She
- Wherg are | you putting ?ybur books?
| they their
is he his
she her
- Under the table.
- Which ‘arm are you raising?
they
is he
_ she
- My left arm.
dur_ i
- Their
His N
Her

- (Don'tf do this!
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7.2.2 Parts of the grammatical system in focus:

1.

s

simple present tense: verb want + object

pronoun + infinitive verb - with auxiliary

verb do/does - positive, negative, interrogative.

imperative - infinitive without to - positive
‘and neggtive.

question words: what? / where?j/ which?
personal pronouns.

possessive adjectives.

object pronouns.

prepositions of place: in, on, under, opposite,

behind, etc.

7.2.3 Lexical items and expressions

§. UNIT

.verbs: thfow; put, lift, learn, stand, keep,
raise, block, try, punch, attack, etc.

judo, instructpr, karate.

pa;ts‘of the body.

right, left, opposite, on, in,under, etc.

expressions:—-as hard as you can.

8

§.1 Semantic demands on the learners

8.1.1 Topic:

facts in the past.
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8§.1.2 Concepts:
- time.

- chronological sequence.
§.1.3 Functions:
- asking for and giving chronological information.

- talking about consequences.

§.2 Linguistic forms

§.2.1 Structures:

1. | - When was he | born?
she
were I they
- He was born in ....... AN
She
They were
2. | - When did you leave?
he
she
we
they
-1 left | five days-ago.
o v :
He
She
You
They
3. | - Who left five days ago?
- X did. |




2.
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- How long ago did X leave?

- X left five days ago.

- Where did X go five days ago?

— X went to ceecet et

-------

- Why did X leave five days ago?

- X left because Y offered him a job.

- bid you

leave five days ago?

he

she

they

- Yes, I did. / No, I didn't.

- X loved the girl so he gave her a present.

Parts

of the grammatical system in focus:
past simple tense: verb be - positive,
interrogétive.

past simple tense: different verbs with auxiliary

verb did - positive, negative, interrogative.

queétion words: who? / whap?f/ where? / when? /

why? / how 1long?
personal pronouns.

object pronouns.

. adverbs of time: ago.

linkers: so, because.
definite article: the.

prepositions of time: in,

on.
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§.2.3 Lexical items and expressions:

9. UNIT

differen verbs: leave, offer, contract, study,
want, start, enjoy, give, get, make, take, know,
go, etc.

sports: boxing, karate, martial arts, judo, kung
fu, skating, diving, skiing, surfing, etc.

boxer, skill, talent, fight, kick, scratch, etc.

~parts of the body: elbow, fist, nail, etc.

ago, mysteriously.

9.1 Semaﬁtié demands on the learners

9.1.1 Topic:

permission and prohibition to do things.

9.1.2 Concepts:

permission.

pfohibition,

9.2.3 Functions:

asking and talking about what you are allowed

to do.



9.2

N

9.2.1

Luinguistic-forms

Structures:

- Are you allowed to go Lo the cinema in the.evening?
they
- Is he
sh(:
- Yes, | 1T am. No, am notl..
We are. are
They
e is. he is
She she
- I 'm (not.) allowed to go to the cinema in the cvening.
- Yon ‘g"f: .
We
They
- e 's
She .
- My parents (won't) let|me go to the cinema when |1 “like.
Your you _you
His him he likes.,
Her her <she
Our us we bike,
Your yoi you
Their them they
- What time do you have to go to_the cinema?
they
cdoes he
she
L T .
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9.2.3
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Parts of the grammatical system in focus:

1.

present simple tense: be allowed + verb in the
infinitive with to - positive, negative,
interrogative.

let + object pronoun + verb in the infinitive

without to - positive, negative with won't.

have to + infinitive without to - positive,

negative, interrogative.
question erds:-What time?

personal pronouns.

possessive adjectives.

object pronouns.

adverbs of time: tonight, tomorrow, late, in

the evening, etc.

definite article: the.

Lexical items and expressions:

léte; early, in the morning, afternoon, evening,
tonight, etc;

verbs$ explain, miss (the bus), go, éﬁay (up),
look forward to, etc.

youth club.



10. UNIT 10

10.1

10.1.1

10.1.2

10.1.3

Semantic demands on the learners

Topic:

- planning what to do.

Concepts:

- suggestion.

opinion.

request.

- time.

Functions:

- asking for suggestions.

- — making suggestions.

—.making alternative suggestions.

- responding to suggestions.

- expressing opinions.

- making polite requests.

- responding to requests.

381
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10.2 Linguistic forms

10.2.1 Structures:

1. | - What shall we do on Sunday?
- How about going to a disco?
What
—'Howi about. going to:the cinema :instead?
What | |

- Yes, that's a good idea!/No, that's boring!

2. ] - Let's go to the cinema.

3. ] - Could you turn on the lights, please?

- Yes, of course. / Yes, all right.

10.2.2. Parts of the grammatical system inf focus:
1. modal verb shall (suggeétion) - interrogative.
2. modai verb could (request) - interrogative.
3. letfs + verb in the infinitive form without to.
4. what/how about + verb in the gerund (in form).
5. question words: what? / how about?
6. personal pronouns: we, you.
7. adverbs of time.
8. definite article: the.

9. indefinite article: a (n).

10.2.3 Lexical items and expressions:
- verbs: buy, go, take, come, get, send, see,

eat, dance, meet, etc.
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- days of the week.

- theatre, cinema, park, zoo, museum, show, etc.

- adjectives: good, nice, boring, great, bad, etc.
- expressions:

- of course.

all right.

please.l

that's a good idea!

11. UNIT 11

11.1 Semantic demands on the learners

11.1.1 Topic:

- invitations..

11.1.2 Cohcepts;
- iﬁvitation.'
- offer.
- acceptance.

- refusal;

11123 ~Functions:
- inviting people to do things.
- accépting and refusing invitations with a
reason.

- offering people things politely.
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11.2 Linguistic forms

11.2.1 Structures:

1.} - Would you like to go to a pub?
- OK. Thanks very much.

- Sorry, I can't. I'm going to a party.

2. | - Would jéu like a cup of coffee?

- Yes, please. / No, thanks.

11.2.2° Parts of the grammatical system in focus:
1. modal vefb would (would you like) - used in
requests and when offering things‘politely.
2. present continuous tense - positive.
3. modél verb can (permission).
4. personal pronouns: you, I.
5. Aefinite article. the.

6. indefinite article: a (n).

11.2.3 Lefical items and expressions:
- disco, club, pub, cinema, football match, theatrey
museum, etc.
- thinésito.eaf: sandwiches, bread, biscuits;
cake,metd; |
- things to drink: tea, coffee, lemohade,xmiik,

beer, wine, etc.



- expressions: . é85
- Yyes, pleaée.
- no, thanké.
- i£ depends.
- never- mind.

- thanks very much.

12. UNIT 12

12.1 Semantic demands on the learners

12.1.1 Topic:

~ people and places.

12.1.2 Concepts:
- health.
- suggestion.

- comparison.

12.1.3 Fuﬁctigns:

- talking about people (asking and ekplaining
why people can't do things).

- criticizing people's’iifestylé and diet.

- making suggestions.

- talking about life ih.the country and in big
cities. |

- comparing life in the country and in big cities

(advantéges and disadvantages).



12.2

12.2.1

Linguistic forms
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Structures:
1.1 - What's the .matter?
- I 'm too tired to go for a run.
- She 's |
He
- We 're
They
- I "m not fit enough
‘She 's to run.
He
We 're
They
2.1 ~ You eat too many cakes.
| much salt.
drink | little water.
3. |- You should'drink a lotbof water.
| eat more vegetables.
Vless.
4. - You shouldn't|drink| too much water.
eat many cakes.
5. | - There{ is a lot of |pollution but
btoo much
are |too many | cars and
6. | - There| isn't enough fresh air.
aren't schools for
eVerybpdy.
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12.2.2 Parts of the grammatical system in focus:

1. modal verb should (advice) - positive, negative..
2. there is / there are - positive, negative.
3. simple present tense: verb be - positive, -

negative, interrogative.
4. question words: what?
5. personal pronouns.

6. quantifiers:

- too many _ 4+ -countable noun.
- too much | + uncountable noun.
. little g
— more % gfggpuntablé'anq.gncountable nouns.
) - a iot of
_ less
- not enopgh'

7. conjunctions: and; but, or.

12.2.3 Lexical items and expressions:

food and_arink:_cake,‘coffee; tea, Végetables;
butter, Beer, cheese, bread, wine; juice, milk,
sugar, salt, etc.

- noise, fresh air, pollution, accommodation,'etc.

- adjectives: young, old, new, tired, big, small,
wet, dry, bad, dintelligent, heavyf light, fit, etc.

- éxpressions:-it's good / bad for you.:



13. UNIT 13

13.1

13.1.1

13.1.2

13.1.3

13.2

13.2.1

Semantic demands on the learners

Topic:

- ability to do things.

Concepts:
- ability.

- time.

Functions:

388

- asking'and talking about ability to do things.

- asking and talking.about'ability to do things

in the past.

Linguistic forms

-Structures:
1 - I could |swim|when|I was four.
You couldn't you were
.He he was
She she
We we were
They they




13.2.2

13.2.3
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2. - When!I

she
we

you

they

was

were

four I could swim, but I can't now.

3. |- I'd like to be able to hang-glide.

Parts of the grammatical system in focus:

1. modal verb can/could (ability) - positive,

negative.

2. modal verb would (would like = volition) + to

" be abl@ to + verb in the -infinitive form

without to -

positive.

3. simple past tense + verb be - positive.

4. when with relative clauses.

5. personal pronouns.

6. cardinal numbers.

7. adverb of time:

now.

Lexical items and expressions:

- verbs: swim, ride, speak, type, drive, cook,

fly, dance, read, sing, etc.

- numbers: 1 to

100.




14. UNIT 14

14.1

14.1.1

14.1.2

14.1.3

14.2

14.2.1

Semantic demands on the learners

Topic:

- talking about events.

Concepts:

- time.

- space.

Functions:
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- asking and talking about recent'experiences.

- asking for and giving opinion.

Linguistic forms

Structures:
1. - Have you ever {ridden on a camel?
they | | |
Has he
she _
- Yes, I have. / No;.I haven't.
we | we
they they
he has. he | hasn't.
she | she




10.
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"You (never)

I have (just) ridden on

a camel

—

We 've (already)

They -

He lhas

She 's

.. | haven!t!:{.-ridden onia.-camel| yet. '

We
You

They

He ~ hasn't

She

since

I have|lived in Curitiba| for 20
We 've. ' since 1
You

They

He 's

She | has

years.

967;-

Where have you been?

I've beeh O weennenn

How long have you been there?

.I've been there for ......... .

When have you been there?

I've been_there 5 15 ¢ W

What have you done there?:

What was it like?

It was great fun.

Which is the best film you have ever

ET is the bestﬁfilm I've ever seen.

seen?
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14.2.2 Parts of the grammatical system in focus:
1. present perfect tense - positive, negative,
interrogative, with different verbs.
2. present simple tense: verb be 3rd person
singular'— positive, interrbgative.
3. ..past simplg.tensgf verb;Qe 3#é_person
sinfular positiVve,interrogative.
4. question words: what? / whichg_/ how long? /
whege? / when? " |
5. personal pronouns.
6. prépqsitioh: for (duration of time).
7. adverbs:-just , already, never; ever, yet,
since.‘
:here, there. - -
§. adjectives; suﬁerlative'form.
9. definite artiéle:'the.

10. indefinite article: a (n).

14.2.3 Lexical items and expressions:
- verbs: swim, ride, cook, read, meét, eat, know,
get, gb, feel, see, visit, etc.
- Jjust, already, never? ever, since, yet, for.
—.adjectives: long, short, old, new, young,
beautiful, interesting, exciting, gooa,;bad,

charming, ugly, nice, hot, cold, great, tall,
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etc.
Qifferent places and countries.
well known people: artists, singers, writers,
politicians,'poets, actors,‘filmstars, etc.
numbers in dates.
days of the week.

"monﬁhé"éf“the year.
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APPENDIX 2 - MATERIALS AND EXTRA INFORMATION

RELATED TO CHAPTER 5
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In this appendix we have collected all the materials and
extra information related to chapter 5. The numbers used here .

are the same numbers used in chapter 5 to facilitate cross

reference.

5.2 UNITS PROPOSED FOR THE FIRST GRADE

1.3.1 a) Song for greetings

Good morning my dear teacher,
My teacher;whow«are?you?u
I am so very *happy"

To say "hello" to you.

Unknown author, transcribed from Let's sing
with pink and blue, volume 1, Pink and Blue
Pioneira de Producoes, 1976. (record)

b) Song for departures

Goodbye, goodbye.
Goodbye to.you and you. .
Goodbye to everybody

And ‘a kiss for you.

Unknown author, trasncribed from SANTOS, LUCIA
CORREIA. English for children. Rio de Janeiro,
papelaria America, 1978. (cassette).

2.2.3 a) The range of meaning of the demonstrative

pronouns this/that in relation to Portuguese:




2.3.4
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b) In the sentence "The man that said that is a

fool" the that is working as pronominal,
referring to the statement before.

One can notice that the meaning of that is not
the same of aquele in Portuguese. It has got

a wider range of meaning.

One Liﬂle Indian

‘lf you.wanl, uss your {ingers to count as you
sing this song.

C
-
pn” o 1 —3 1 14 y——— 1
ﬁﬁ' 1 ~ T r— —t— > 3 S m———
g 7T { 1. . - - | J E— & - — & P E— 1 ——
J 4 [ SR S & [ S 7 yr 4
One lit - tle, two" lit - tle, three 1it -tle In - di - ans;
_p Q7 . C
I — 1

Four lit-tle, five lit-tle, six 1t-tle In-di-ans; BSev-en lit-tle, eight lit-tle,

n , G7 ‘ c
x- 1 i 1  M— —t— T pre— I — ]
# T 5. —a- 1 i1 —1 - - | 1 — 1 1 1 4 13
R? SR~ 3 hatl > 3 1 ] 3 ) R | 1 4 1 I i 13
oine  Mt-tle In-di-ane; Ten lMt-tle In-di-an  chil - dren,
1. One little, two little, three Jittle Indians; 2. Ten little, nine little, eight little Indians;
Four little, five little, six little Indians; Seven little, six little, five little Indians;
Seven little, eight little, nine little Indians; . Four little, three little, two little Indians;

Ten little Indian children. . One little Indian child.

Traditional English song, transcribed from
GRENOUGH, MILLIE. Sing it! ~New York,
McGraw-Hill, 1976, p.3 + cassette.
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Rhyme: One, two! This is my shoe.i
Three, four! That's the door.
Five, six! A bundle of sticks.
Sevén, eight! A big white plate.

, Nine,’ten! Say it again!

TraditionaluEnglish rhyme, transcribed from
ALEXANDER, L.G. Look;listen and learn!,

* teacher's book one. London, Longman, 1975.

5)»

p.17-18.

(8)]
xQ (o)] N N
H
2
*

q | v1o | %

Rhyme: One, two! This is my shoe.

Three, four! Knock at the door.
Five, six! A bundle of sticks.
Seven,eight! A big white plate.

Nine, ten! Say it again!

Tradit ional English rhyme, transcribed from
WEBSTER, D. & HIROYOSHI, H. Play and say with
Paddy and Pip. Play book 2. London, MacMillan,
1977. p-.35.
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3.1.4 For further details on colour spectrum refer to
the following sources:

- BERLIN, B. & KAY, P. Basic color terms.

Berkeley, University of California Press, 1960.
178 p-

- Colour and kinship: two case studies in "universal
semantics". In: LEECH, G. Semantics; the-stuay

- of meaning. 2.ed. Harmonds@orth, Penguin, 1981.
chapter 12; p-231-254.

- The structure of the.vocébulary. In: ULLMANN, S.
Semantics;'én introduetion?@q}thﬁnséience-df
meéﬁipg. London, Blackwell:&deﬁp; L977;

chapter 9. p.236-258§.

3.3.7 Rhymes related to colours

a): ~Roses: are.red,
Violets blue: -
© . Sugar is sweet,

. And so are you.
Traditional English rhyme, unknown source.

b) . Red sky at night
Shepherd's delight.
Red sky in the morning.

Shepherd's warning.

Traditional English rhyme, transcribed from Rhymes
to remember. Kids 6425, Macdonald 345 cassettes.
England, 1982.




399 )

3.3.8 "My Bonnie

F Bb F
1 IT 74{ l I —J1 1 T I T ) 4% 1 T 1
h 1 T 1 1 1—1 1 N R 3 I — 1 1 1
L4 . ) DA - § 1 I ) 1 T 3 b | 4 i | e |
— J < A v 4 )i | 1 1. 1 i T 1L - y A - |
) & L4 & :é -_-é &
My Bon-nle lles o - ver the o - ceam..— . My Boo- nie lies
n. G7 C ‘c1 F Bb
7 4 n 1 T i I 1 T ] 1 — 1 T — T — 31 -
. I 1 — | 4. 1 3 ) — 1 1 1
M = T— 11—« < ey S S———— =1
1 ~ - s el | - 1 - X ) A |
D] T s : v
o - ver the sea, . My Bon - nle lles o - ver the
A F Bb c7 F
vy 1 — T 1= : —i— e 1—~]]
o 7 a4 T 1 1 1 —1 1 1 & I I ' —t 1 1 4. N S | £
ALY Ay { 3 — 1T R 1 b X124 S | ™ S S 1] AT - ]
& é :é T e L4 - [ 4 el N———
R
o ~ cean, Oh, bring back my Bon- nie to me]l
CHORUS '

Bb 1 F .C7 F
A ey
r————de— "t gt o —
O & vr g T A

Bring back, -bring -rback, -Oh,:bring back my : Bon-nie to me; ~“‘to {" me,
s F . Bb G1 1 ' F
17 NN S S T -1 1 I T 1 T T I 1
e e e e e e e e e e e e e s e e ||
& & - | B . I _‘ — __,_JA —L‘—i—d_——l—aﬁ!——l—n—_ll
* * . v . ‘ - - - . - \_/
Bring back, - - bring  back, ‘- Oh, bring back:my “Bon-nie -to " me,
1. My Bonnie lies over the ocean. 3. Last night 8s I lay on my pillow,
My Bonnie lies over the sea. Last night as | lay on my bed,
My Bonnie lies over the ocean. - Last night as I lay on my pillow,
Oh, bring bacl. my Bonnie 1o me. . 1 dreamed that my Bonnie was dead. ‘
CHORUS
CHORUS :
Bring back, bring back, 4. The winds have blown over the ocean.
Oh, bring back my Bonnie to me, to me. - The winds have blown over the ses.
Bring back, bring back, . The winds have blown over the ocean,
Oh, bring back my Bonnis to me. And brought back my Bonnie to me.
’ CHORUS

2. Oh blow. you winds, over the ocean.
Oh blow, you winds, over the sea.
" Oh blow, you winds. over the ocean,
And bring back my Bonnie to me.
CHORUS

Traditional English song, transcribed from GRENOUGH,
MILLIE. Sing it! . New York. MacGraw‘Hill, 1976ﬂ
p.18-19 4+ cassette.. ' :



,7.3.2 JONES, LEWIS. Fast food.. Essex, Longman,

10.3.1

10.3.2

Old Macdonald

9

Traditional English song, transcribed from

Old Macdonald had a farm, E-1-E-1-O.

And on this farm he had some chicks.

E-1-E-1-O!

With a chick. chick here and a chick. chick there

Here a chick. there a chick, everywhere a chick.
chick. ’ !

"Old Macdonald had a farm, E-I-E-1-O.

Old Macdonald had a furm, etc.

And on this farm he had some ducks.
E-1-E-1-O!

With a quack. quack here, etc

Old Macdonald étc. - o

Old Macdonald -had a farm, etc.

And on this farm he had some turkeys,
E-1-E-1-0!

- With a gobble. gobble here. cte. -

Old Macdonald ete.

Old Macdonald had a farm, cle.
And on this farm he had somc pigs.:
E-1-E-1-O!

With a grunt, grunt here. ctc.

Old Macdonald etc.

ALEXANDER, L.G., TADMAN, J. & KINGSBURY.
students' book. London, Longman, 1973. p.121.

Rhyme: Round and round the garden,

Traditional English rhyme, transcribed from

Goes the little mouse.

400

1983.

Target 2,

One step, two steps, into his little house.

Round and round the garden,
Goes the hungry cat.
"Where's the mduse?
Where'srthe mouse?

He's in his little house.

OPAL. Mr bear's book of rhymes. London,
MacMillan, 1979. p.19,.

DUNN,
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While saying the'rhyme~teéchers~pah-havé‘bhem

following drawings on the blackboard:

N—A __
g%? 4P! for the first part.

. ' ( % for the second part.

Teachers can ask one student to act out the

mouse's role and another one to act out the cat's role.

5.3 UNITS PROPOSED FOR THE SECOND GRADE

8.3.1 Happy Birthday Song

Happy birthday. to you
" Happy birthday to you
Happy birthday dear

Happy birthday to you.

Traditional English song, transcribed>from Let's
sing with pink and blue, volume 1, Pink and Blue
pioneira de producoes, 1976. (record).
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" Alphabet song

Use this melody from Mozart to remember
the letiers in the English alphabet.

c F c G7 c G7 c
n l ].
%%Lﬁ e e e e e P [e———
T 1 o o B J ¥ A -3 1 I 3 1 1 1 | I | 1 1 —
3 - v 1 A4 1 = ¥ 4 —— - I ;) T T 13 1 J
1 S v A v v g
A-B-C-D -E-F-G - H=-=1-J-K -~ L-M-N-O-P -
G7 c G7 c F c G7
n : —3—
4 1 13 T 1 | T 1 1 1 ) T )]
Y 1 1 1 1 I [ T 1 1 1 1 )} 1 1 1 1 1
L5 - i ) ] 1 1 1 1 . i | 1 1 1 I 1 ]
A \RY S - - . 4 F 1 1 - T 1 v - - 1o 1 o~ 1 ) ]
) & o : s v
Q-R-§-T -U - V - W - X = Y - 2z
N C F c G7 c G7 c
7 | r—r4—— | T—7 P I 1
e e e ]
1 1 - - -1 A j O 4 F 4 - - 1 b3 T i 13 |
- - L 4 [ 4 _é
me.

T
¢ 4 <<

These are the let-ters from A to Z, Now they are a part '6f

A—B—C—D+—~E—F—G— These are the lellers from A to Z.
H—]—)—K—L—M—N—0—P— . Now they are a part of me.
Q—R-S—T—U—V— . .

W—X—Y—2Z.

Unknown author of words for the song, trnascribed
from GRENOUGH, MILLIE. Sing it! New York,
McGraw-Hill, . 1976. p.1 ,:cassette, '
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b)
Bingo
Sing this song with energy. Use your voice
to sing and your hands to clap.
D G D A1
—ggu X I — I - |
——— N S — I — 1 e A 1 1 —
3 - A — N D g | 1 1 4 . S i } W 3 e 1
X L 1 ) g 4 . 7 ) S G S 1
P 1 4 v v v ¥ S G .'é ’_#WJ_‘}_‘;—-;:'”-_}":‘
There 1is a f_arm- erand he has a dog, And Bln-go 4§88 his .
D G A7 D
—Qgr L i 1 J; t T 4 11 1 T I 1 j “r‘}
D) i -
name Ohl B - 1 - N-G-O B - I - N-G-Q
G AT D
—qu' I i G } ;ll
‘—r‘rg ——t— —1— t 1 e A s T T F——4— ——1
B -~ 1 - N-G -0, And Bin - go is his name, Ohl
‘1. There is 8 farmer and he has & dog, 3.. There is  farmer and he has s dog,
And Bingo I8 his name. Oh! * And Bingo is his name. Ght
: B—I—N—G-0, »—+—N—-G—0.
B—I—N—G—0, : +—+—N~G—0,
‘ B—Ii—N—G—0, +—s—N—G—0
And Bingo Is his name. Oh! And Bingo is his name. Oh! :
2. There is a farmer and he has a dog, i
And Bingo is his name. Oh! ’ 4. Verse as above— ¢ —e—eaG—0
) - +—]—N—G—0,
«—}—~N—G—0O, 6. Verge as above— ¢ —r—o—Q0
C . ¢——N—G—O0, :
And Bingo is his name. Ohl' 8. Verse as above— r—t—e—e—s

Traditional English song,
MILLIE, Sing it!
+ cassette.

transcribed from GRENOUGH,
New York, McGraw-Hill, 1976. p.2

‘While sipging the song students can colour "Bingo".

BINGO »
BINGO .
BINGO
FAMGO
WAMEO
WO
B NGO
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10.3.1 Good morning!

Good morning!

dT . 4 . L . 4
;{. oy - 3 ” D Ii ) L - L 7 :
3 T H 27 T
= T jL o <
L% - - -
Good mof — ning, good mor —~ ning, good mor -~ ning!
0 1 (9] !
I = : T T =T
t r 2 Lo i : L w4 :
3 = —t ——— W1 v S—
b o 1 \ T
And how  are you this mor — ning? Good - mor — ning,
JI — - . F Cc7
5 — 4 ——— - — 3
v T - v A : - 4 o— | P
= < T SR R /2 W 7 33 1)
[y - T T
good mor —  ning! And how are  you 10 - day ?
A g- F g: / F cg /OF ,
T ”
5 T R & o ——— ]
v ) : 2 = - 4 —
I ﬁ‘, J‘ 1 13 x 1 1
ry T
'm fine, - thanks, i'm tine, thanks, I'm f{ine, thanks, this
() c7
v T~ 111
5 72° Y K11
— 1 31
N ¥ D —
Y| T T

mor — ning

Good morning, good morning, good morning!
1'm fine, I'm fine.this morning.

Good morning, good morning!

I'm fine. I'm line today.

I'm fine. thanks, I'm l.ine, thanks,
1'm fine, thanks this morning...

Goodbye nl)w, goodlye now, goodhye now!
1I’'m off to school this morning.

Goodbye now, goodh e now,
I'm otf to schoot tocay.

‘From: ABBS, B. WORRALL, A. & TREVOR, J. Jigsaw
‘songs and songbook. London, ‘Mary Glasgow, 1979..
p.-3-+ cassette.
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10.3.2 a) Language for interaction

LANGUAGE FOR INTERACTLON

- What's the meaning of ...?
- What's the Fnpglish word for ...?7
- What does X mcan?
- Don't | talk. /’L{sten.please.
write. / Listen carefully.
- Pay attention.
work in pairs.
read.
- Let's sing.
write.
- Did you understand?
- Is 1t clear?
- Close the door,
~ = Open the window.
Can {1 clean the blackbonrd?
May
- MNomewark on the table. - » ’ ;
- é]ense copy your homework 4in your dlnfies.
- Let's .call the register.
- Can you call'the feg{ster for me, please?
. - Keep yonrvhnuhh closed. ‘
. S . * - Listen and repeat.
- Talk to‘yoﬁr friend.
- May 1 go to the - -loo?
- Raise your hands.
- Any questions?
~ Open your books on pnge-...
~ Let's Follow the instructions.
- ++. on the desk.
- Lift your chairs.
- pid you do your homework?
-'Let's correct the | homework.

‘exercise.

.

" - Come to the blackboard.
- Let's @ry to improve.
- Can you do that now?
- Can we have some ideas now?

- That's good.

It is difficult, isan't it?

Produced by the teachers from Escola Anjo da Guarda.
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A greal many pheuses and
instructions may be used in
the classroom during the
course of o normat ksson.
Instructions shuuld slways
be given in English and their
meaning should be conveyed
by gesture ad mime where
posaible when they ure lieat
introduced. The list given
here is nut icant to be
exhaustive, but simply to
indicate {he sort of expression
that might be used. Tl it
may be used for reference if
necessary.

From:

ALEXANDER, L.G.
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Ciassroom Phrases and Instructions

General

Good inornmglafternoon.
Siand up.

Sit down,

Hurry up.

Quict please,

Be quict.

Come here.

Rehave yourself,

Don't lidget/wlk/fight/push, ec.
Good.

Very good.

. Breellent,

Nie work.

Lovely.

Who's absent?

Where's (Bob)?

Right.

{ ct's begingstart.

Listen to me.

All right.

0.K.

Pay atientinn.

Do you want 10 leave the room?

My 1 leave the room?

Yes, you may.

Byc,.bye.

Who can lend (Bob 8 pen)?

See you tomuorrow.,

Bring me/give me thatjthose/
Kme ...

Sit up.

Sit propesly.

. Ga and wash your hands/lace.

Sorry.

Put up your hands.

Hands down.

Stop nlking/fidgeNing/messing
about,

Quickly.

Be quick.

Thanks.

Thank you very much.

Pick up that . ..

Turp round.

Wake up.

One by one.

In twos..

Wail your turn,

. Don't be silly.

What do you want?
What's the matter?
What's up?

What's happening?
What's going on?
Get into line.
Theres the bell.
That's ail for 1oday.

Look,

The Classroom

Draw the curtains,

Openshut the doorfthe windows.
Bring me sme chulk plesse.
Fetch somefa . ..

Take out your hooks.

Put nway your things,

Tidy up your desks/the clussroom.
Clean the blackboard,

The Conduct of the

Lesson

lug in the tape-tecoder plesse.

Turn/Switch on/ofl the tape- -
recorder.

Put the lid on.

Pul the tape-recorder away,

01 the inpe in ity bogjensselte.

Listen.

Listen and sty.

Look und listen.

Repeat after me.

1) say ... and you'll answer . . .

{ike this,

Ready?

Off we po.

Lel's start.

Al together.

Now in groups.

Now you.

Look at your book.

Don’t Inok al me.

Look at piclure pumber . . .

Open/shut your books,

Turn 1o page . ..

Say it ugain.

Say it alicr me.

Do your best.

in English please.

1Is time for (a song).

That's right/wrong. )

You've made a mistake.

Who wants to ... ?

Who's guing to .. . ?

Let's (act the seence).

“Whose tp s it to ., ?

Come to the ront of the class.
Take the part of . . . .
You'll be (Sandy).

" Speak clearly.

listen and learn!

London, Longman, 1975. p.XXI.
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12.3.2

2 How d'you do

Vel C / ,

—_— 1T My T T
g _H_._r—a 1 " » o—
e (200 z e & L B r 4 1
x| T ' 1 T )]
[
How d'you do — , how d'you do —— . This is Joe and
I F . F . X
1°4 o > T t) ) — |
e 1 LS ~ 'R | Y., SEWA ) r . 4 r 4 ol S s |
Foe I 11 7 XK )it w & . —
bu T T L | T T i 1
this is Sue. My name’s Bill. And who are  you?
Vs C : : £y
—17 T n pa—— 4 T - ]
i ; ” I o7 y 2 y 4 >
:GP__I ! . — ! 3
T I T ]
d v
My name’'s Jane. How do vyou do. My  name’s Jane. And

. o7 _G: N ——
#‘ 7+ » e > - 1 1
o s : 1 : ! : 1 1)

— f T i T 1

who are you? My name’s 8ill. How do vyou do

From: ABBS, B., WORRALL, A. & TREVOR, J. Jigsaw
songs & songbook. London, Mary Glasgow, 1979.
p-4 + cassette. :
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